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EXECUTIVE 
SUMMARY
Ucan2 helped to show me how I can reach my goals. And I now 

know how to work in Australia. How I can get a good education. 

   (Past Ucan2 participant)

BACKGROUND

The Victorian Foundation for the Survivors of Torture 

(commonly referred to as Foundation House), provides 

services to advance the health, wellbeing and human rights 

of people of refugee backgrounds in Victoria. The Ucan2 

program is delivered by Foundation House in partnership 

with the Centre for Multicultural Youth (CMY), and the various 

education and employment service settings in which it is 

delivered. The program was initially developed by Foundation 

House, in partnership with CMY and AMES Australia.

Young people of refugee backgrounds face multiple 

challenges in engaging in education and employment. 

Ucan2 participants’ pre-arrival experiences are characterised 

by exposure to violence and loss, persecution, perpetration 

of human rights violations and forced displacement. Forced 

displacement typically features extreme hardship, insecurity 

and prolonged uncertainty and can include protracted 

periods spent in transit countries and significant disruptions 

to formal education. Ucan2 has been developed cognisant of 

these experiences. It focuses on building on young people’s 

strengths, integrating their past and present experiences and 

supporting their future. 

THE Ucan2 PROGRAM

The Ucan2 program aims to facilitate and support the 

social inclusion of newly arrived young people of refugee 

backgrounds between the ages of 16 and 25 years. It has been 

developed to support learning and employment pathways 

that connect young people of refugee backgrounds into the 

Australian community. Ucan2 is underpinned by theory and 

evidence concerning effective ways to support recovery from 

trauma, integration and successful settlement. Combining an 

integrated group work program, work experience and mentors 

from major Australian employers, the program has been 

designed to be highly relevant for young people of refugee 

backgrounds, to build their social capital and to increase their 

access to mainstream jobs. 

Ucan2 is delivered for one full day per week over a 16-week 

period in educational settings, while the more recently 

piloted ‘Ucan2 Active’ is delivered in a variety of sites including 

employment agencies and community settings over a 10-

week period. The complementary program elements include:

• Contextualised and experiential learning focusing 

on work skills, with opportunities for part-time work 

experience or volunteering

• Psychosocial support to assist with recovery from trauma 

and settlement in Australia including education and 

employment pathway planning

• Development of social connections and networks 

through group processes that create strong connections 

among the Ucan2 group, contact with host-community 

volunteers, work experience placements, links to support 

agencies, and access to a mentoring program and sports 

participation (1). 
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The Ucan2 mentoring program is run by Foundation House, 

in partnership with employers. On completion of the Ucan2 

group program, participants who would benefit from mentor 

support at that time are linked with mentors to work with 

them one on one.

Ucan2 sport was introduced in the second half of 2016 to 

complement the group work program. It is offered to all Ucan2 

group program participants. 

Ucan2 is currently supported by funding from the Department 

of Social Services (DSS) under the Youth Transitions Support 

(YTS) Program. The purpose of the October 2015 grant was to 

“provide early intervention assistance and address barriers to 

participation in education and employment that are specific 

to young humanitarian entrants and other vulnerable young 

migrants under 25”.

EVALUATION DESIGN AND QUESTIONS

The purpose of this mixed methods evaluation research 

,conducted between February and October 2017, was to 

understand more precisely how Ucan2 addresses inequalities 

in training, education and employment experiences and 

outcomes by providing early intervention assistance. 

The key evaluation questions are:

1. How does participation in Ucan2 facilitate engagement 

in education, training and employment?

2. How does participation in Ucan2 affect social networks 

and associated access to bonding, bridging and linking 

social capital?

3. How has Ucan2 impacted on levels of wellbeing and 

resilience amongst participants?

 

Surveys and focus groups or interviews were completed by 

215 current and 132 past Ucan2 participants. Focus groups 

and interviews were conducted with 55 current Ucan2 

participants and 37 other stakeholders including facilitators, 

teachers, volunteers and mentors. 

The program targets recently-arrived young people aged 

16-25, and the average age of Ucan2 program participants 

in Semester 1 2017 was 20 years. Participants had resided in 

Australia from 1 month (at baseline) to 19 years (median time 

1 year, 4 months; mean time 2 years, 5 months).

KEY FINDINGS

This evaluation has demonstrated that the combined elements 

of the Ucan2 program effectively support young people of 

refugee backgrounds by providing a holistic response to the 

challenges they face. 
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In summary (with further details provided in the following 

sections), evaluation findings indicate that the program:

• Promotes English language learning 

• Supports engagement in education and employment

• Increases the size and diversity of participants’ social 

networks

• Fosters wellbeing and resilience and builds confidence

• Builds the capacity of teachers to respond to the needs 

of young people of refugee backgrounds

Ucan2 is highly valued by the young people who participated 

and by the range of other stakeholders who took part in the 

evaluation. The qualitative findings suggest that its impacts 

are mediated by young people experiencing increased 

confidence and associated self-efficacy. Self-efficacy has a 

powerful influence on people’s motivation and achievement 

with research showing that students with high self-efficacy 

are more likely to remain engaged; persist and show greater 

interest in learning; and have higher achievement (2). 

Working in partnership to deliver the program was described 

by stakeholder interviewees as simultaneously one of the 

most challenging and most rewarding aspects of the program. 

While developing successful partnerships took time, they 

were fundamental to building capacity within education and 

employment service systems to more effectively support 

young people of refugee backgrounds. Teachers, in particular, 

often spoke about how much they had learned from being 

part of a Ucan2 program delivery team.  

English language learning

Teachers involved in the program in on-arrival English language 

education settings and Ucan2 participants themselves 

frequently discussed how much the program assisted young 

people to acquire English language competence: 

The program gave them so much opportunity to voice opinions, 

engage in discussions, do a bit of reading and writing as well, 

that I thought it benefited their speaking and listening so much 

and we were able to move most of the class up into a level 3 after 

six months – which doesn’t always happen. 

   (Teacher – young adult setting)

Helped me with talking English and built my confidence. It 

taught me to be brave and talk in front of others. 

   (Past Ucan2 participant)

Any gains in English language acquisition are likely to have 

considerable subsequent benefits with lack of proficiency in 

spoken English proficiency implicated in unemployment and 

lack of success in education and training (3). It is estimated 

that it generally takes between 5 and 10 years for children and 

young people of refugee backgrounds to acquire academic 

language proficiency. The impact of Ucan2 on English 

language learning was attributed to greater opportunities 

to practise speaking. It is also consistent with evidence that 

trauma can inhibit learning and that interventions targeting 

emotional and psychosocial functioning would be expected 

to improve language learning and academic performance  (4).

  

Engagement in education and employment

Over 80% of those surveyed who had undertaken the Ucan2 

group program in 2016 were studying and/or working 

when contacted in 2017 and 95% were actively engaged in 

work, study, caring responsibilities, or seeking employment. 

These high participation rates, including 30.6% with jobs, 

are impressive and the evaluation suggests that Ucan2 is 

successfully targeting the factors associated with being in 

paid employment identified in recently released findings 

from the Building a New Life in Australia (BNLA) study. In 

addition to being recently arrived, principal barriers for 

newly-arrived refugees finding jobs are limited English, lack 

of work experience, poor health,  and limited opportunities 

for women (5).  A recent report by the Centre for Policy 

Development argues that assisting newly-arrived refugees to 

transition to employment more rapidly can result in a ‘triple 

win’: benefitting vulnerable people, boosting the budget, and 

improving social cohesion (6). 

All stakeholder groups discussed ways in which the program 

facilitated young people’s engagement in education and 

employment. Young people themselves firmly believed that 

Ucan2 supported their capacity to understand and negotiate 

employment and education pathways. 
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This was evidenced in the interviews and focus groups as well 

as the student surveys with over 90% of participants agreeing 

or strongly agreeing that the Ucan2 program had assisted 

them in understanding education and employment pathways 

in Australia and 88% agreeing or strongly agreeing that they 

felt more confident about their own next steps in education or 

employment because of the Ucan2 program.

Ucan2 is an amazing program for people in our culture and 

many, many countries. It’s very good because so many people 

who have come from different countries, they didn’t know how 

to talk to people and find friends, [or] any kind of job and study. 

   (Ucan2 student focus group)

Young people in the program are encouraged to find part-

time work while they continue their studies with the following 

quote providing an example of a success story. 

I know that one of my students - because we had sessions on 

writing a resume - once she got her resume she then walked 

around the local streets, the local shops, and actually got a job 

at a fish and chip shop. She was one of the really quiet students 

who you thought would never do something like that. You could 

see that it gave people some tools, like a resume, and practising 

talking about their skills and their strengths. 

   (Teacher – young adult setting)

Fostering social connections, wellbeing and resilience

The most consistent theme across all topics explored in 

the interviews and all stakeholder groups was that Ucan2 

helped young people to develop confidence. This increased 

confidence supported wellbeing and resilience. It was both 

an outcome of and a contributor to development of new 

connections and networks and successful negotiation of 

education and employment systems.

I wasn’t confident. Personally, I am a shy person. So, after this, I 

became confident so I can have a voice. I can share my feelings. 

   (Ucan2 student focus group)

Basically, Ucan2 helped me a lot with my confidence. How I 

can get a job and also for my further studies… and also the 

volunteers helped us a lot. 

   (Ucan2 student focus group)

Ucan2 participation was associated with a measurable 

increase in resilience - a critical measure of the program’s 

success, particularly given the common exposure to trauma 

and hardship in this population group. Resilience has been 

identified as being responsible for positive development and 

trajectories for those who have experienced adversity and is 

recognised as having the potential to improve educational, 

psychological, emotional and social outcomes for young 

people as well as their future functioning in society as adults 

(7).

A number of interviewees discussed the ways in which Ucan2 

addressed the multiple challenges faced by young people of 

refugee backgrounds including a history of trauma, disrupted 

education, loss of family and social supports and settlement 

stressors. The individual components of the program were 

described as combining to provide a holistic response to 

young people’s needs and needs and support wellbeing.

It gives them a safe space to open up and share their own 

experiences and also to hear others’ experiences which may 

be similar or quite different, but it shows them that they’re not 

alone in having experienced these traumatic and often terrible 

circumstances. 

   (Teacher – young adult setting)

There’s the explicit side of the program that actually talks about 

[wellbeing] quite openly. But there’s also the other aspects which 

help with their confidence and their sense of wellbeing. There’s 

obviously the work experience… there’s also working with the 

volunteers and just connecting with other people in the

community. And those kinds of things directly contribute to their 

overall sense of who they are in Australia and help with their 

settlement here as well, which I feel leads to improved resilience 

and so forth.

   (Teacher – young adult setting)
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Quantitative and qualitative findings demonstrated that 

the program was associated with an increase in social 

connectedness as well as confidence to engage in a broader 

range of relationships. Ucan2 participants often spoke about 

the ways in which the program helped them learn how to 

connect with others. This in turn extended the impact of the 

program into other parts of their lives. Participants reported 

greater numbers of Australian and overseas-born friends 

as well as more links to relevant organisations at the end of 

the program compared with the beginning. These increased 

social links were also associated with increased resilience. The 

recent addition to the program of Ucan2 sport also appears to 

be a promising mechanism for supporting social participation. 

CONCLUSION

This evaluation has demonstrated that the Ucan2 program 

effectively supports refugee-background young people by 

providing a holistic response to the challenges they face, 

fostering confidence and self-efficacy, English language 

learning, social connectedness, and participation in 

employment and education. It is highly valued  by  the 

young people who participated and by the range of other 

stakeholders who took part in the evaluation. The conceptual 

frameworks underpinning the Ucan2 program and this 

evaluation indicated that creating a sense of safety and 

stability, developing social connections, and promoting 

active citizenship through social and economic participation 

are all critical for refugee-background youth. The evaluation 

findings suggest that Ucan2 is an appropriate and effective 

intervention to support recovery, successful settlement and 

longer term integration.

Ucan2 builds participants’ confidence and resilience and 

supports social integration. It directly addresses key barriers to 

employment identified by the Building a New Life in Australia 

study, and the Centre for Policy Development’s recent report 

“Settling Better” including lack of English proficiency and lack 

of work experience (5, 6). 

Additional identified barriers include gender, poor health and 

being recently arrived. Ucan2 has been shown to effectively 

include women, support mental health and wellbeing and 

address many of the challenges associated with being recently 

arrived such as lack of social and institutional connections 

and a lack of understanding of Australian systems. This was 

summed up by one past participant as follows:

Ucan2 is a great opportunity for newly-arrived migrants to 

get to know the Australian work culture, as it is so different to 

work back home. It also really helped me to build my English 

language skills. Everyone should have the opportunity to do 

Ucan2. 

   (Past Ucan2 participant)

Combining psychosocial support, with activities to build 

networks and facilitate engagement in education and 

employment was seen by interview participants as providing a 

holistic response to challenges faced by refugee-background 

youth. 

While working in partnership to deliver Ucan2 was seen as 

challenging – particularly in new sites - it was also recognized 

as providing many of the greatest benefits of the program 

and building capacity of organisations and individuals to 

respond to the needs of young people of refugee background. 

Evaluation findings show that Ucan2 is already having a 

significant positive impact in on-arrival English language 

education settings. They also suggest that Foundation House 

and its delivery partners should continue to work together 

to refine the curriculum and adapt it to suit new settings 

and sites such as mainstream high schools and employment 

services settings. 
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1. BACKGROUND: 
REFUGEE YOUTH SETTLEMENT

Successful settlement is generally conceptualised in terms of 

two-way integration that involves interaction between the 

legal, political, attitudinal and institutional environment of 

the receiving society and the attributes of individual settlers 

(8). It is characterised by migrants having the opportunity 

and capacity to participate fully in economic social, cultural, 

and political activities accompanied by physical and mental 

health and subjective wellbeing (9-11). Co-ethnic and host-

community social connections, host language proficiency and 

a sense of safety and stability underpin these key indicators of 

participation and wellbeing (9, 12); and a number of researchers 

have demonstrated the importance of appropriate support 

services for facilitating improved settlement outcomes (10, 

13).

National surveys indicate that after a period of transition 

during which many humanitarian migrants may struggle 

to find employment, migrants entering Australia through 

the humanitarian migration stream do well over the longer 

term, and make a positive contribution both economically 

and socially (6, 12, 14). A recent report by the Centre for 

Policy Development argues however, that assisting newly-

arrived refugees to transition to employment more rapidly 

would result in a ‘triple win’: benefitting vulnerable people, 

boosting the budget, and improving social cohesion (6). The 

Department of Social Services’ Building a New Life in Australia 

study has demonstrated that, in addition to being recently 

arrived, principal barriers for newly-arrived refugees finding 

jobs are limited English, lack of work experience, poor health, 

and limited opportunities for women. The study found a 

negative correlation between being employed and having a 

high risk of serious mental health problems (5). 

Young people of refugee backgrounds have pre-arrival 

experiences characterised by exposure to violence and loss, 

persecution, perpetration of human rights violations and 

forced displacement. Forced displacement typically features 

extreme hardship, insecurity and prolonged uncertainty and 

can include protracted periods spent in transit countries (15). 

In addition to exposure to trauma, young people of refugee 

backgrounds may face challenges such as disruption to 

education associated with prolonged displacement prior 

to resettlement and separation from families. Australian 

education is built on a linear pathway model in which each 

phase is predicated on the last and where post-compulsory 

education and training are designed for students who have 

completed all, or most, of secondary school. Challenges 

are compounded for youth in the (post-compulsory 

school) 16 to 25-year age group, who have little time in the 

school environment in Australia before being expected to 

integrate into unfamiliar mainstream tertiary education and 

employment systems (16-19). 

The impacts of pre-arrival experiences and trauma have an 

ongoing effect on wellbeing, learning and behaviour of young 

people of refugee backgrounds. This affects access to, and 

retention in, education, employment and training. Recognition 

of the unique set of stressors faced by this cohort has led to the 

development of tailored early intervention support programs 

such as Ucan2, which addresses these challenges and provides 

a holistic response to support successful settlement (20, 21).

11
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2. THE Ucan2 
PROGRAM
2.1  FOUNDATION HOUSE

The Victorian Foundation for the Survivors of Torture 

(commonly referred to as Foundation House), provides 

services to advance the health, wellbeing and human rights of 

people of refugee backgrounds in Victoria. 

Foundation House services to clients include counselling, 

advocacy, family support, group work, psycho-education, and 

complementary therapies. It also supports capacity building 

within communities;  provides professional and organisational 

development, consultancy and resources to support capacity 

building in health, education, employment and other 

community services and sectors; works with the Victorian 

and Commonwealth Governments to ensure that policies 

and programs have proper regard to the needs of people 

of refugee backgrounds;  and conducts and contributes to 

research. The Ucan2 program was initially developed by 

Foundation House in partnership with AMES Australia and the 

Centre for Multicultural Youth (CMY). 

2.2  THE PROGRAM

Ucan2 is an education and settlement program designed to 

reduce barriers to education, training and employment for 

young people aged 16-25 years. It is delivered by Foundation 

House in partnership with the Centre for Multicultural Youth 

(CMY), and the various education and employment services in 

which it is delivered. 

The program builds on young people’s strengths and resilience 

by acknowledging their past and present experiences 

and supporting the process of transition from ‘on-arrival’ 

education to mainstream education, vocational training and 

employment programs. Ucan2 supports mental health and 

wellbeing and social inclusion for young people of refugee 

backgrounds, recognising they have limited social connections 

and networks as a result of their migration experience.   

Ucan2 is delivered for one full day per week over a 16-week 

period in educational settings. It is delivered collaboratively 

by a Foundation House facilitator, a teacher from the setting 

where the program is provided, a CMY facilitator and host-

community volunteers recruited and supported by CMY. 

A Counsellor Advocate (CA) from Foundation House also 

regularly attends the program to deliver components of 

the group work program focussing on refugee journeys 

and provide additional support and facilitate referrals of 

young people for counselling if needed. Planning and case 

coordination meetings of the delivery team develop the 

program at the local level, initiating and supporting referrals 

for those young people requiring extra support. 
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The complementary program elements for Ucan2 are based 

on a written 16-week curriculum and include:

• Contextualised and experiential learning focusing on 

work skills, with opportunities for part-time work or 

volunteering

• Psychosocial support to assist with recovery from trauma 

and settlement in Australia including education and 

employment pathway planning

• Development of social connections and networks 

through group processes that create strong connections 

among the Ucan2 group, contact with peer volunteers, 

work experience placements, links to support agencies, 

and access to a mentoring program and sports 

participation. 

2.3  Ucan2 ACTIVE

‘Ucan2 Active’, comprises a modified and more recently trialled 

version of the program. It was developed specifically for 

young people not currently engaged in education, training or 

employment and is delivered in a variety of settings including 

employment agencies and community settings over a 10-

week period.  

Ucan2 Active includes the same three core delivery  

components outlined above for the 16-week program.  

2.4  BEYOND THE Ucan2 GROUP PROGRAM

On completion of the Ucan2 group program, follow-up 

sessions support young people to transition into further 

education, training and employment.  

 

2.4.1 Ucan2 mentoring

At the end of the Ucan2 group program, some participants 

who would benefit from mentor support at that time are 

linked with mentors to work with them one on one to assist 

them in further developing their skills, confidence and social 

networks. Foundation House has established partnerships 

with several large employers that provide mentors and 

opportunities for employment.  

Ucan2 mentoring increases young people’s chances of finding 

part-time and casual work while remaining in education. 

Mentors commit to maintaining a relationship with the 

young person for 12 months. This includes supporting them 

with goal setting, education, practising English, looking for 

work and social activities. The mentors receive training from 

Foundation House.

2.4.2 Ucan2 sport

Ucan2 sport was added to the program from the second half 

of 2016 with the intention of: 

• increasing levels of participation in community based 

sporting activities amongst young people of refugee 

backgrounds, 

• increasing engagement of refugee families in sport, 

• increasing young people’s confidence, connectedness 

and sense of belonging, and 

• increasing social connections amongst young people in 

local communities.

 

In the early weeks of Ucan2 delivery, the Sports Engagement 

Officer from CMY undertakes an assessment with each Ucan2 

participant to identify their sport interests and capabilities. 

CMY then engages with local sporting clubs and organisations 

that match the areas of interest of Ucan2 participants. Where 

required, CMY has also engaged with families of participants 

to respond to any concerns they may have about their child or 

young person’s participation in the sporting activities. 
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3. CONCEPTUAL FRAMEWORKS 
UNDERPINNING THE Ucan2 
PROGRAM 
Several conceptual frameworks guide the delivery of the 

Ucan2 program to achieve positive outcomes for young 

people of refugee backgrounds:

• Foundation House Trauma Recovery Framework (15)

• Multicultural Youth Advocacy Network’s (MYAN) National 

Youth Settlement Framework (14)

• Ager and Strang’s (2008) Conceptual Framework for 

Understanding Integration (2)

While these frameworks have slightly different emphases – 

they have a number of overlapping themes such as creating 

a sense of safety and stability, developing social connections, 

and promoting active citizenship through social and 

economic participation. Ucan2 aims to work from a strengths-

based approach to achieve the recovery goals, successful 

settlement and integration. This evaluation is designed to 

assess participants’ experiences of the program against these 

frameworks.   

3.1  TRAUMA RECOVERY CONCEPTUAL 
FRAMEWORK

Foundation House provides services to advance the health, 

wellbeing and human rights of people of refugee background 

in Victoria who have experienced torture or other traumatic 

events in their country of origin or while fleeing those 

countries. Their specialised work takes an integrated approach 

to working with their clients towards recovery. 

A conceptual framework for trauma recovery (Figure 1) is 

based on evidence that survivors’ wellbeing is affected by 

a complex interplay of their history of trauma, the risk and 

protective factors they encounter in Australia (the host 

country), and cross cultural factors at play in a new settlement 

environment. It is underpinned by four recovery goals based 

on an understanding of the impacts of the refugee experience 

(15). 

The pre-arrival experiences of Foundation House’s clients are 

characterised by exposure to violence and loss, persecution, 

perpetration of human rights violations and forced 

displacement. The Recovery Goals are four fundamental 

goals which need to be achieved to counter the long-term 

effects of exposure to these events that those from a refugee 

background may have encountered. They are described in 

further detail below: 

1. To restore safety and enhance control and reduce the 

disabling effects of fear and anxiety 

2. To restore attachments and connections to other human 

beings and a sense of belonging 

3. To restore meaning, identify and justice 

4. To restore dignity and value and reduce shame and guilt

Consistent with a broader social determinants of health 

framework, the settlement host country can provide 

opportunities for rebuilding lives, while strengthening 

protective factors and reducing risk factors at the individual, 

family, community and systemic level to aid the recovery 

process. 
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RECOVERY GOALS
Safety & control

Connections & belonging

Meaning, identity & justice

Dignigty & value

HISTORY OF TORTURE AND OTHER 
TRAUMATIC EVENTS

CROSS-CULTURAL 
FACTORS

RISK & PROTECTIVE 
FACTORS IN AUSTRALIA

SURVIVORS’
WELLBEING

Figure 1. Foundation House’s Trauma Recovery Conceptual Framework
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Figure 2. MYAN’s National Youth Settlement Framework

3.2  NATIONAL YOUTH SETTLEMENT 
FRAMEWORK

MYAN developed a National Youth Settlement Framework 

(NYSF) to support young people’s active citizenship and a 

targeted and consistent approach to addressing the needs 

of young people of refugee and migrant backgrounds in the 

settlement context and to guide youth settlement policy and 

service delivery (8). The NYSF is based on four key components 

that provide the basis for understanding and facilitating good 

settlement for young people: 

1. Understanding the refugee and migration experience for 

adolescents

2. Understanding the Australian settlement context

3. Facilitating good settlement through active citizenship

4. Facilitating good practice in youth settlement

Figure 2 describes key domains of active citizenship as 

economic, social and civic participation and personal 

wellbeing along with the key elements of good service 

delivery to support these domains. 
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3.3   A CONCEPTUAL FRAMEWORK FOR 
UNDERSTANDING INTEGRATION 

Ager and Strang’s (2008) conceptual framework defining core 

domains of integration for refugees (Figure 3) was identified for 

a previous evaluation of the Ucan2 program (16, 17) as a useful 

tool for both conceptualising and evaluating the strategies 

used within the program to promote successful settlement, 

integration and inclusion (2). Rights and citizenship comprise 

the foundational domain, while employment, housing, 

education and health (wellbeing) are described as both 

markers and means of achieving integration or inclusion. Social 

connections along with language and cultural knowledge and 

a sense of safety and stability are vital facilitators of integration 

and inclusion. 

The framework also draws on theories of social capital to 

differentiate between social bonds, bridges and links. Bonding 

social capital is associated with relationships where there is 

a shared identity, often between family members and close 

friends. 

Also described as consisting of strong ties, bonding 

connections are seen as important for getting by and 

providing a sense of security along with emotional and 

practical support. By way of contrast, bridging social capital 

flows from relationships and associations between a broader 

range of people, institutions and acquaintances which cut 

across ‘ethnic, gender, caste, class, wealth, religion, location or 

any other characteristics which distinguish social groups’ (18). 

These relationships or weak ties are viewed as necessary for 

getting ahead, achieving ‘success’ and ‘social mobility’. Linking 

social capital can be seen as a variety of bridging capital and 

refers particularly to relationships between individuals and 

institutions. It implies a capacity to leverage resources, ideas 

and information from institutions and agencies (19).

Access to bonding, bridging and linking social connections 

are all positioned as important for promoting integration and 

inclusion. 

Figure 3. A Conceptual Framework defining core domains of integration (Ager and Strang, 2008)
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4. PARTICIPATION IN Ucan2 
AS PART OF THE YOUTH 
TRANSITIONS SUPPORT PILOT
In October of 2015, The Victorian Foundation for Survivors of Torture (Foundation House) received funding from the Department 

of Social Services (DSS) under the Youth Transitions Support (YTS) Program. The purpose of the grant was to “provide early 

intervention assistance and address barriers to participation in education and employment that are specific to young 

humanitarian entrants and other vulnerable young migrants under 25”. 

Table 1. Sites at which Ucan2 was delivered

16 Week Program

Jan - June 2016 July - Dec 2016 Jan - June 2017

AMES Box Hill Yes Yes -

AMES Dandenong Yes Yes Yes

AMES Flagstaff Yes Yes Yes

AMES Footscray Yes Yes Yes

Hallam Secondary College Yes - -

Hampton Park Secondary College Yes - Yes

Keysborough College Yes - Yes

Noble Park English Language School Yes Yes Yes

Marian College - - Yes

Kangan Institute, Broadmeadows Yes - Yes

Melbourne Polytechnic, Preston Yes - Yes

Melbourne Polytechnic, Epping - Yes -

River Nile - Yes -

Swinburne University, Croydon Campus - - Yes

Ucan2 Active 10 week Program

Dandenong AMES - Yes Yes

Hoppers Crossing Youth Resource Centre - Yes Yes

Sunshine Foundation House - Yes Yes
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Jan - June 2016 July - Dec 2016 Jan - June 2017

Male Female Total Male Female Total Male Female Total

Total Work Experience 48 89 137 39 68 107 54 49 103

Jan - June 2016 July - Dec 2016 Jan - June 2017

Male Female Total Male Female Total Male Female Total

Total mentoring program 18 20 38 30 31 61 36 50 86

Table 3. Number of Ucan2 participants who undertook work experience

Table 4. Number of Ucan2 participants who undertook mentoring program

Ucan2 sport

At the time of the evaluation, Ucan2 sport had included the following number of Ucan2 participants:

• 396 young people engaged in sports taster sessions, local competitions and events

• 68 young people engaged in a formal sports club or association

• 9 young people linked to a potential employment outcome in sport

• 29 young people engaged in sport related training or leadership programs including coaching or umpiring courses

Around 20%-30% of Ucan2 participants also take part in the mentoring program.  This is offered to those young people who 

would most benefit from mentor support at that time, with a focus on those actively seeking employment and who are in a 

position to commit to the 12 month program.

Table 2. Number of young people enrolled in Ucan2 from January 
2016 to June 2017 

Youth Transition Support Program: Ucan2 Clients

Jan - June 2016 July - Dec 2016 Jan - June 2017

Male 91 107 119

Female 122 169 147

Total 213 276 266

This following section provides details of the number of young people participating in Ucan2 activities as part of the YTS pilot 

from January 2016 to June 2017.  

For a variety of reasons, not all those enrolled in Ucan2 went 

on to participate fully in the program. Reasons for this attrition 

include finding work; completion of allotted English language 

tuition hours; personal and family reasons; timetabling 

conflicts in school settings; transferring into an alternative 

education pathway etc. 

All eligible Ucan2 group work participants had the opportunity to participate in work experience and most of those eligible 

went on to complete it. Eligibility and participation rates vary as some young people already have part time jobs; have family 

responsibilities; or join the Ucan2 program at different times or attend irregularly (so do not complete some of the requirements). 

If the Ucan2 participant is not yet sufficiently proficient in English to communicate in a retail environment, then they have the 

opportunity to volunteer with the Salvation Army instead.
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5. EVALUATION RESEARCH 
DESIGN
The purpose of this mixed methods evaluation research is to 

understand more precisely how Ucan2 addresses inequalities 

in training, education and employment experiences and 

outcomes by providing early intervention assistance. It aims 

to investigate the psychosocial impacts of the Ucan2 program 

on participants including impact on resilience levels and 

social connections; and readiness for and participation in 

employment, further education and training. It also aims 

to provide advice on the future direction of the program, 

including program length and settings.

5.1 EVALUATION RESEARCH QUESTIONS

The key Research Questions derive from these aims and the 

theoretical frameworks underpinning the program:

1. How does participation in Ucan2 facilitate engagement 

in education, training and employment?

2. How does participation in Ucan2 affect social networks 

and associated access to bonding, bridging and linking 

social capital?

3. How has Ucan2 impacted on the levels of wellbeing and 

resilience amongst participants?

Each of these research questions are addressed by both 

quantitative and qualitative methods and, where feasible, 

include comparison between different Ucan2 models 

(standard 16 week program and Ucan2 Active 10 week 

program).

The objectives of the evaluation research are to: 

• Provide program staff with feedback on the effectiveness 

of the program and an opportunity to further develop 

the program in response

• Provide the funding body with additional information 

regarding the effectiveness of the program, enabling 

them to make an informed decision regarding future 

funding arrangements 

• Inform program practice and ensure that Foundation 

House continues to deliver programs which address the 

needs of young people and contributes to their recovery 

goals 

• Add to the academic evidence base concerning how best 

to promote and support social inclusion, participation 

and wellbeing for recently-arrived young people of 

refugee backgrounds

5.2  DATA COLLECTION

Data was collected between February and October 2017. Data 

was collected from: 

1. ‘Current’ (Semester 1, 2017) Ucan2 participants using 

baseline and follow up surveys and focus groups; 

2. Past Ucan2 participant (who participated in the group 

program in 2016) using telephone surveys and individual 

interviews

3. A range of other stakeholders (Foundation House and 

CMY program facilitators, teachers, volunteers and 

mentors) using a combination of focus groups and 

interviews 
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Each of these data collection activities and methods is 

described in more detail below. Copies of the survey 

instruments and interview and focus group guides are 

included in the Appendices. 

5.2.1 Written surveys with 2017 Ucan2 participants

Ucan2 participants undertaking the program in Feb to June 

2017 were invited to participate in surveys conducted at the 

beginning (week 2) and end of the program (week 15 for 

education sites and week 9 for employment services sites). All 

those present in the room at the time of the data collection visit 

were invited to complete surveys and virtually all consented to 

do so. Surveys included demographic questions, a subjective 

wellbeing measure (Personal Wellbeing Index PWI), a 

resilience measure (Child Youth Resilience Measure CYRM 12-

item version for youth aged 10-23 years), and social network 

mapping. End of program surveys also included questions 

about participants’ perceptions of the impact of Ucan2 on 

their capacity to negotiate education and employment 

pathways. These surveys were conducted as a guided process 

by the researchers during Ucan2 program time.

Personal Wellbeing Index (PWI)

The Personal Wellbeing Index (School Children/Adolescent 

version) (20) contains an initial question assessing how happy 

the respondent is with ‘life as a whole’, and further questions 

assessing the respondent’s happiness with a range of life 

domains: standard of living, personal health, achievement 

in life, personal relationships, personal safety, feeling part of 

community, future security. Subjective wellbeing as measured 

by the PWI is generally considered to be stable except under 

relatively extreme conditions. We would not, therefore, 

necessarily expect to see change over the course of the Ucan2 

program but the measure was included to see whether any 

individual differences were associated with other factors such 

as personal networks or standard of living for example.

Child and Youth Resilience Measure (CYRM-12)

In the context of exposure to significant adversity, resilience 

is both the capacity of individuals to navigate their way to 

the psychological, social, cultural, and physical resources that 

sustain their wellbeing, and their capacity individually and 

collectively to negotiate for these resources to be provided 

and experienced in culturally meaningful ways (21). 

Understood this way, resilience combines the qualities of 

both the individual and the individual’s environment that 

potentiate positive development. The Child and Youth 

Resilience Measure (CYRM) used in this evaluation consists of 

12-items  and measures the resources (individual, relational, 

communal and cultural) available to individuals that may 

bolster their resilience. 

Social Network Mapping Exercise

The students were asked to answer the question ‘Who can you 

talk to about things that matter to you?’. This question was 

answered for 5 categories; Family in Australia, Family Overseas, 

Friends in Australia (who were born in Australia), Friends in 

Australia (who were born overseas) and Other people. This 

was to gain a more in-depth understanding of the extent and 

structure of participant’s social networks and draw inferences 

regarding the social capital resources likely to be associated 

with those networks. 

5.2.2 Focus groups with young people participating in 

Ucan2

Focus groups with 8 Ucan2 groups that undertook the program 

in Feb-June 2017 were conducted at the end of the program 

(week 16 for education groups and week 10 for an employment 

services site) during Ucan2 class time. The groups were chosen 

to represent maximum variation in terms of type of delivery 

site and participant demographic characteristics. Focus group 

questions explored young people’s experiences of living in 

Australia and how they felt about the Ucan2 program. 

1Observations from researchers in the field during the data collection process sug-
gested that many respondents did not understand the 5th item “When things don’t 
go your way, can you fix it without hurting yourself or other people?”’ At follow up the 
question was rephrased to “Do you hurt yourself or other people when things do not 
go your way”, although it was still observed to be not fully understood by participants. 
The deletion of the item improved the internal consistency of this scale (increasing 
Cronbach’s alpha to .78). The CYRM uses a sum score, so to remove this item affects the 
overall aggregated score for each participant. To combat this issue, when this item was 
dropped, the mean of the remaining 11 items was calculated for each participant, and 
this was then multiplied by 12 to produce a comparable score to the full 12 item CYRM. 
This item will be referred to as the 11-item CYRM.
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5.2.3 Telephone surveys with past Ucan2 participants

Young people who participated in Ucan2 in 2016 were 

surveyed by telephone (using contact details provided in 

2016) between February and July 2017 and asked about their 

current participation in education and employment and their 

perceptions of whether Ucan2 had helped them with their 

current work or study. Successful contact was made with 

124 (30.8%) of 400 eligible young people. There were several 

barriers to contacting past participants including disconnected 

or inactive numbers, or failure to answer following multiple 

attempts. 

5.2.4 Interviews with past Ucan2 students

Interviews with young people who completed Ucan2 in 2016 

were conducted 6-12 months post completion. A maximum 

variation sampling strategy was used which aimed to include a 

range of student experiences by including males and females, 

young people with and without mentors, a range of ages, a 

range of countries of origin, and participation in different 

Ucan2 groups. Interviews explored participants’ experiences 

of education and employment since completing Ucan2 and 

their perceptions of the influence of the program on those 

experiences. 

5.2.5 Focus groups and interviews with other stakeholders

Focus groups or interviews were conducted with different 

categories of Ucan2 stakeholders which included:

1. Teachers from the Ucan2 groups in various educational 

institutions (schools, TAFE or Adult Migrant English 

Program) where the program was running 

2. Foundation House Ucan2 facilitators 

3. Centre for Multicultural Youth Ucan2 facilitators 

4. Volunteers in the Ucan2 program, who are adults from 

the broader Australian community and engaged through 

CMY

5. Mentors who are employees of Australia Post or Telstra 

who have volunteered to mentor a Ucan2 participant for 

a year after they complete the Ucan2 program. 

These focus groups and interviews explored stakeholders’ 

experiences of the Ucan2 program and their perceptions of 

the impact of the program on participating young people of 

refugee backgrounds.

5.3  ETHICS

Ethics approval was received from both the University of 

Melbourne Human Ethics Sub-Committee (HREC 1648309) 

and the Victorian Foundation for the Survivors of Torture Inc. 

Institutional Ethics Committee (Project No: 2016-06). 

Researchers visited each Ucan2 group in week one of the 

program to introduce themselves and the evaluation and 

explain that we would be returning the following week to 

conduct surveys. Participants under the age of 18 were also 

given information sheets and consent forms to take home for 

their parents or guardians. All young people present in the 

Ucan2 group when the surveys or focus groups were conducted 

were invited to participate. The research was carefully 

explained again at each evaluation visit and participants were 

given a copy of the Plain Language Statement. Young people 

were given the chance to ask questions and to decide whether 

they wished to take part in the evaluation activities. 

They were then asked to sign and return a consent form 

with their completed surveys. This process was designed to 

maximise young people’s understanding that participation 

in the evaluation was voluntary.  Only two of the Ucan2 

participants present at the time of data collection declined to 

participate in the evaluation.  



6. EVALUATION PARTICIPANT 
NUMBERS AND 

CHARACTERISTICS
As noted earlier, all those present at the time of data collection were invited to participate. “Time 1” surveys were conducted at 

the beginning of the program  (week 2) and “Time 2” surveys were conducted at the end of the program (week 15 for education 

sites and week 9 for employment services sites). Where appropriate, descriptive analyses of the survey data are conducted 

cross-sectionally, using the whole Time 1 cohort or the whole Time 2 cohort for example. Where we are looking for changes 

over time associated with participation in the Ucan2 program, only the 100 participants who were present at both Time 1 and 

Time 2 are included in the analyses.  Focus groups were conducted at the end of the Ucan2 program. The tables below detail the 

evaluation sites and number of evaluation participants at each site. 

Table 5. Current (2017) Ucan2 evaluation participants 

Ucan2 SITES TIME 1 SURVEYS TIME 2 SURVEYS FOCUS GROUPS

SECONDARY SCHOOLS

Hampton Park Secondary College 16 11 9

Keysborough Secondary College 9 9 -

Noble Park English Language School 6 10 8

Marian College 10 12 -

ADULT EDUCATION INSTITUTES

Dandenong AMES 20 14 7

Flagstaff AMES 19 13 -

Footscray AMES 17 19 -

Kangan Institute 16 12 10

Melbourne Polytechnic Preston 15 16 9

Swinburne Croyden Campus 19 14 10

EMPLOYMENT SERVICES SITES

Dandenong jobactive Term 1 1 0 -

Sunshine jobactive Term 1 14 9 -

Hoppers Crossing jobactive Term 2 7 7 2

TOTAL CURRENT PARTICIPANTS 169 146 55
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Table 6. Past Ucan2 participants 

Table 7. Other Ucan2 stakeholders 

Past Ucan2 students (Telephone surveys) 124

Past Ucan2 students (Interviews) 8

TOTAL PAST Ucan2 PARTICIPANTS 132

Foundation House Facilitator Focus Group  8

CMY Focus Facilitator Group 7

Teacher Interviews 7

Volunteer Interviews 6

Mentor Focus Group 9

TOTAL OTHER STAKEHOLDERS 37

6.1  CURRENT Ucan2 STUDENTS: 
DEMOGRAPHIC CHARACTERISTICS

The most extensive data was collected from the students 

participating in the Ucan2 program in Semester 1, 2017 who 

participated in written surveys at two time-points as well as 

focus groups and it is important to take into account their 

demographic characteristics when interpreting the evaluation 

findings regarding program impact. 

Ucan2 participants who took part in the written surveys  

reported they were aged between 14 and 35 years (average 

age 20 years). Participants had resided in Australia from 1 

month (at time 1) to 19 years (median time 1 year, 4 months; 

mean time 2 years, 5 months). 

At time 1, 169 participants across 13 sites completed the 

Ucan2 survey while at time 2, 146 participants across 13 sites 

completed the Ucan2 survey. Longitudinal analyses were 

conducted for the 100 participants who completed surveys at 

both time points. 

Differences in number of participants between time 1 and time 

2 were due to young people joining or leaving the program at 

different times and irregular attendance by some participants. 

For some of the results reported, missing data means that 

the number (n) of participants for whom results are reported 

differs from the total number who completed surveys.

At time 1, females comprised 53.8% of respondents and males 

45.2%. Participants reported a wide range of countries of 

origin with most students coming from the Middle East, South 

East Asia and the Horn of Africa (Figure 4). 
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Figure 4. Reported country of birth of participants

* NB: Not all Ucan2 participants were born in refugee-producing countries. Some participants with parents of refugee backgrounds were born in Australia, some were 

born in countries of asylum (including Malaysia, Thailand, Turkey, Nepal, Pakistan).  Ucan2 also included migrant young people with similar vulnerabilities who were 

expected to benefit from the program.

Figure 5. Religious affiliation

Christianity was the most commonly reported religion of participants (48%) followed by Islam (39%) (Figure 5).
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7. EVALUATION 
FINDINGS
Findings from different participant groups are combined 

and are presented below in sections that align with the key 

research questions: 

1. How does participation in Ucan2 facilitate engagement 

in education, training and employment?

2. How does participation in Ucan2 affect social networks 

and associated access to bonding, bridging and linking 

social capital?

3. How has Ucan2 impacted on the levels of wellbeing and 

resilience amongst participants?

The final results section presents additional qualitative findings 

focused on the overall value of the program, challenges and 

suggestions for improvement.  

7.1  FACILITATING ENGAGEMENT IN 
EDUCATION, TRAINING AND EMPLOYMENT

A primary aim of this evaluation was to assess the degree to 

which Ucan2 facilitates engagement in education, training 

and employment. Telephone surveys with past (2016) 

Ucan2 participants; questions within the follow-up surveys 

administered to current (2017) participants; and qualitative 

interviews and focus groups with all stakeholder groups 

addressed this question. 

7.1.1 Telephone surveys with past Ucan2 participants

Young people who participated in Ucan2 in 2016 were 

surveyed by telephone (using contact details provided in 

2016) between February and July 2017 and asked about their 

current participation in education or employment and their 

perceptions of whether Ucan2 had helped them with their 

current work or study. Successful contact was made with 

124 (30.8%) of 400 eligible young people. There were several 

barriers to contacting past participants including disconnected 

or inactive numbers, or failure to answer following multiple 

attempts. 

Results of the telephone surveys showed that most young 

people contacted who participated in Ucan2 in 2016 (80.6%) 

were either studying or working in 2017 and perceived that 

Ucan2 had helped them with their current occupation. Details 

are summarised in Table 8 and elaborated in the sections 

below. 
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Table 8. Engagement in education and employment by past Ucan2 students

Past Ucan2 participants currently studying 62% (77)

52% of the 47 past Ucan2 participants not currently studying were planning to study

Past Ucan2 participants currently working 30.6% (38)

29% of the 86 past Ucan2 participants not currently working were seeking work

Past Ucan2 participants who were both working and studying 14.5% (18)

Past Ucan2 participants who were neither working nor studying 19.4% (24)

Past participants who perceived Ucan2 to help with what they were doing now (either work or study) 80.6% (100)

Past Ucan2 students who were still in contact with others from the program 12% (15)

Many of the young people who were studying or planning to study reported they were continuing English language classes, 

VCAL or TAFE classes with the aim of obtaining certificates and diplomas for further education and employment goals. They 

reported that the Ucan2 program helped them understand the Australian education system and what their pathways may be 

to further their educational attainment. 

Although a lower proportion of past students reported they were currently working, they reported that Ucan2 had helped 

them to practise their interview skills, build a resume and gain work experience. Some past students reported they had gained 

employment directly through their networks from the Ucan2 program. 

Fewer than 20% of past Ucan2 students reported they were neither working nor studying, with further questioning revealing 

that the majority of these were still actively participating in the labour market, or occupied with caring responsibilities as shown 

in Table 9 below.  

Table 9. Reasons for students reporting they were neither currently working nor studying 

Actively looking and applying for jobs 11

Child care responsibilities 3

Waiting on offer to study 1

Pregnancy 1

Financial difficulties impacting study 1

Housing difficulties 1

Required to obtain license to start apprenticeship 1

Not reported 5

TOTAL 24
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In total, 95% of participants from 2016 groups who were 

contacted in 2017 were actively engaged in work, study, 

caring responsibilities, or seeking employment.

Participants were asked if Ucan2 had helped them with what 

they were doing now. Eighty percent of students agreed 

that it had helped them with future work or education 

pathways. As demonstrated in the quotes below, this was 

particularly through the provision of advice on employment 

and education pathways; through provision of opportunities 

for work experience; opportunities to communicate with 

Australian born people; and opportunities to practise speaking 

in English.   

Ucan2 is a great opportunity for newly-arrived migrants to 

get to know the Australian work culture, as it is so different to 

work back home. It also really helped me to build my English 

language skills. Everyone should have the opportunity to do 

Ucan2.

    (Past Ucan2 participant)

Ucan2 helped to show me how I can reach my goals. And I now 

know how to work in Australia. How I can get a good education. 

    (Past Ucan2 participant)

 

Yes - For speaking and writing and reading and knowing how to 

look for a job. I now know how to do many things in Australia.

    (Past Ucan2 participant)

Helped me with talking English and built my confidence. It 

taught me to be brave and talk in front of others.

    (Past Ucan2 participant)

I got good experience and I got to practice interviewing. I served 

customers and that helps me for my life.

    (Past Ucan2 participant)

The participants were also asked if there was anything else 

they would like to say about their experience of doing Ucan2 

and their answers reflected an extremely positive response 

to the program and appreciation of its aims to increase social 

participation and connections and provide psychosocial 

support.

I want to say thank you for this program and for giving me so 

many new friends.

    (Past Ucan2 participant)

It was really good. When you get to Australia for the first time, 

you don’t know anything, so it’s good to meet people the same 

age, learn from their experience.

    (Past Ucan2 participant)

It helped in so many ways. It gave me more friendships, helped 

me to learn about the basic culture, helped with work experience 

and the teachers are very supportive and amazing.

    (Past Ucan2 participant)

I felt I had a lot going on [at the time] and it was the only time I 

could relax; it was great talking to other migrants and not just 

refugees to learn about others’ journeys to Australia. 

    (Past Ucan2 participant)

7.1.2 Surveys with current Ucan2 participants

Surveys conducted with participants at the end of the Ucan2 

program in Semester 1, 2017 included questions exploring 

their perceptions of how the program had impacted on their 

understanding of, and confidence in, negotiating Australian 

education and employment systems. Results from these 

survey questions were overwhelmingly positive. As shown 

in the figures below, over 90% of participants agreed or 

strongly agreed that the Ucan2 program had assisted them 

in understanding education and employment pathways in 

Australia and 88% agreed or strongly agreed that they felt 

more confident about their own next steps in education or 

employment because of the Ucan2 program. 
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Figure 6. Understanding education and employment pathways

BECAUSE OF Ucan2 I UNDERSTAND MORE ABOUT EMPLOYMENT IN AUSTRALIA (N=146)

BECAUSE OF Ucan2 I UNDERSTAND MORE ABOUT EDUCATION PATHWAYS IN AUSTRALIA (N=146)
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Figure 7. Confidence in negotiating education and employment pathways

7.1.3 Interview and focus group findings regarding 

engagement in education, training and employment

All groups of interviewees discussed the impact of Ucan2 

on engagement in education, training and employment. 

The following sections consider engagement in the Ucan2 

program itself; impact of that engagement in the program 

on student learning; and its influence on education and 

employment pathways for young people. 

Engagement in the Ucan2 program 

Ucan2 has been implemented primarily in education settings. 

At the time of this evaluation, these included a language 

school, VCAL within mainstream high schools, and several on-

arrival English language (AMEP) sites. All stakeholder groups 

felt that, in general, students were strongly engaged in the 

Ucan2 program itself. 

The young person says, “I can miss any other class but I will 

always force myself to come to your class!” 

   (CMY facilitator focus group)

Several of those interviewed suggested that levels of 

engagement varied, depending on individual characteristics, 

and stage of settlement. Those who were ready to find work 

were often reported to be the most enthusiastic, exemplified 

by the student described below:

We’ve got one student in our class who is literally mourning the 

approaching end of the program. He keeps telling us how sad he 

is and how much he appreciates every opportunity that Ucan2 

has given him. He has taken up every single thing that has been 

put to him, he grabbed it with both hands and has run with it. 

   (Teacher – young adult setting)

The teacher quoted above initially said that she felt some 

other students were not so receptive to the program. She 

later reflected however, that some of those who sat there 

quietly, seemingly less engaged, were the ones who had 

taken up opportunities to seek individual counselling through 

Foundation House and that perhaps this meant Ucan2 was 

valuable for those students in a different way. 

BECAUSE OF Ucan2 I FEEL MORE CONFIDENT ABOUT NEXT STEPS FOR ME IN EDUCATION & EMPLOYMENT (N=146)
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Participants in each of the facilitator focus groups discussed 

the fact that the program was particularly successful in the 

settings for which it was originally designed, namely on-arrival 

English language programs for young adults and language 

schools.  They spoke about the need for the program to be 

adapted to suit the needs of mainstream high school students 

and participants at employment services sites but also noted 

the significant impact that the program could have on young 

people at those sites, particularly for those students who 

were otherwise struggling and ostensibly at most risk of 

marginalisation. 

In both employment services and mainstream high school 

settings, participants were likely to have been in Australia 

for significantly longer and include individuals who were 

perhaps on a pathway to disengagement. Facilitators in one 

focus group spoke about the capacity of the program to be 

of value to school students undertaking VCAL who may have 

been judged as ‘challenging’ and unlikely to succeed by their 

teachers.  

In terms of some of the school sites and then working with 

young people who present with challenging behaviour… where 

the teachers may not have believed in them or… there’s conflict 

with another young person in the classroom for example. What 

I see different in Ucan2 is by impressing on them that they have 

a voice and that we care what they think… I think that’s really 

empowering… That makes it a really great space. 

   (CMY facilitator focus group)

For some young people undertaking Ucan2 at employment 

services sites, the impact could be similarly profound:

We had a man in a Ucan2 Active say, “Ucan2, this is the first time 

in my life that anybody’s taken any interest in me, that they’ve 

wanted to support me and help me”. 

   (FH facilitator focus group)

Such appreciative sentiments were also expressed in each of 

the student focus groups. 

I would like to say thanks to Ucan2 because we learned a lot. It 

was nice. 

   (Ucan2 student focus group)

I liked all the parts of Ucan2. It’s really, really good. It’s a new 

country so they’re telling us everything how it’s going to work 

and people are very happy ... you are very free… They make it 

really more relaxed in the heart, so you are really free to hear this 

country, so that’s really, really good. They do a good job! 

   (Ucan2 student focus group)

Impact on learning

Teachers in particular, frequently spoke about the flow on 

effect of this engagement into student learning, crediting the 

Ucan2 program with increasing the students’ confidence and 

classroom cohesion with resulting enhancement of English 

language learning. 

I’ve really noticed an increase in confidence. The students 

wanting to talk, to share about themselves and certainly seen 

an improvement in their English as well. That’s positive. They’re 

here really to learn English but a part of this as well is…. [Ucan2 

providing] opportunities to practise their English. 

   (Teacher – young adult setting)

What I would say… and what the other teachers that team 

in my class always reflect upon, is the difference the Ucan2 

program makes to their relationships with each other within the 

classroom, and how well it bonds them together and how much 

it impacts on the cohesion in the classroom and the ability of the 

teachers to deliver well and effectively. 

   (Teacher – young adult setting) 

The program gave them so much opportunity to voice opinions, 

engage in discussions, do a bit of reading and writing as well, 

that I though it benefited their speaking and listening so much 

and we were able to move most of the class up into a level 3 after 

six months – which doesn’t always happen. 

   (Teacher – young adult setting)

Students invariably also reported that Ucan2 helped them 

learn English and often spoke about the benefits of having 

more opportunities for informal conversation and their 

consequent increase in confidence to speak. 

Yes, [Ucan2 helped my English] very much. Because we talked 

with volunteers and they are Aussies. 

   (Ucan2 student focus group)
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Ucan2 helped me improve my English because we are 

communicating with new people, getting to know new people. 

   (Ucan2 student focus group)

When we came into the program I was very nervous and after 

this I have a lot of confidence and I also improved my English. 

Speaking is much improved. 

   (Ucan2 student focus group)

Some volunteers reiterated this view and provided their own 

explanation for how the Ucan2 program made a difference.

 

I think it’s a bit of an informal atmosphere and they don’t care if 

they make a mistake so that frees them up a little bit and so they 

can talk about things and have a laugh if they get it wrong. They 

can ask “is that the way I say it?” and we can tell them. 

   (Ucan2 volunteer)

Education pathways

Several students in the focus groups mentioned that they 

found sessions focused on career pathways and excursions to 

tertiary institutions very useful. 

A few interviewees from the other stakeholder groups 

expressed a view that they would have liked more time within 

the program to focus on education pathways beyond Ucan2.  

Others, however, felt that the program discussions, both as part 

of the curriculum and informally with volunteers, along with 

excursions focused on education pathways and opportunities 

were of great benefit to young people in the program. 

They’re getting a deeper level of information… they have a 

deeper understanding because we cover it off in class and they 

get to ask questions first hand and then they go to the Expo and 

visit all the other schools. They’ve got a bit more understanding 

of what’s involved. 

   (Teacher – secondary school)

One of the excursions to RMIT was really successful… [The 

speaker] said in that session after answering their questions, 

“if you’re interested, you can write your name down here. We’ll 

contact you to come in for an interview”. Lots of people put their 

name down. I think about six to eight young people went to 

RMIT the next semester to study, which is really cool! 

   (CMY facilitator focus group) 

The great thing about the volunteers is that they’re really diverse 

and they come from different backgrounds, so it gives young 

people immediate access to the idea that there are different 

professions in Australia. I think through some of the sessions we 

do around pathways planning that helps them start thinking 

about their next steps… I think the work experience and the 

work placements that we support them to do, particularly with 

the VCAL work placements, gives them an insight into what’s 

possible in terms of education and professions. 

  (Foundation House facilitator focus group)

Employment pathways

Young people who participated in interviews (having 

completed Ucan2 previously) and current Ucan2 students 

taking part in focus groups all agreed that Ucan2 was helpful 

for gaining (or progress towards gaining) employment. Some 

had secured jobs directly from the work experience they 

had done through the program. Others, even if not currently 

employed, felt that program activities such as preparing a 

resume, focusing on interview and work skills, and gaining 

confidence in talking to new people all left them better 

prepared and informed regarding employment. 

Teachers, facilitators and volunteers also reiterated the value 

of these activities and of learning practical employment 

related skills. Several recounted stories of students who had 

found work either through work experience placements or 

using their new skills and resources. 
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One student now has a job interview today at Coles from her 

work experience. That doesn’t happen with every student or 

even half the students. It’s only an occasional one, but in terms 

of confidence and ability to understand work places and rights 

and responsibilities at work and that confidence going forward 

to get a job is massively improved. Almost all the students have 

never had a job before, whether it be in Australia or their own 

country… So, to come from that place to a place where they are 

working, able to make small talk with work mates and then, for 

some of them, getting interviews and then paid employment, it’s 

fantastic. 

   (Teacher – young adult setting)

I know that one of my students - because we had sessions on 

writing a resume - once she got her resume she then walked 

around the local streets, the local shops, and actually got a job 

at a fish and chip shop. She was one of the really quiet students 

who you thought would never do something like that. You could 

see that it gave people some tools, like a resume, and practising 

talking about their skills and their strengths. 

   (Teacher – young adult setting)

A participant in the CMY facilitator focus group noted that 

the volunteers also brought with them their own ‘networks 

of employment’. This had resulted in opportunities for some 

students to do casual shifts in a bakery that was run by the 

partner of one of the volunteers. 

One focus group participant stressed the high value of the 

work done within the program to firstly prepare young people 

for work and then to actively connect them with employment 

and training opportunities. She also spoke about the resource-

intensive nature of this work and would have liked to be able 

to devote even more time to ensuring Ucan2 participants 

were linked directly to appropriate employment and training 

pathways at the end of the program.  

There’s a lot of good work done in preparing people for work, 

and opening people’s horizons, and sometimes you think, “if 

we could just do that extra step and connect with employment 

opportunities or training opportunities, or apprenticeships, or 

those sorts of things”, which can happen and does happen… It 

would be great to have the resources to do more of that, because 

it is a lot about resources. It’s time consuming, and it’s difficult to 

do this sort of stuff. 

  (Foundation House facilitator focus group)

Ucan2 facilitators acknowledged that, given the ‘particular 

needs’ of young people of refugee backgrounds it was 

unrealistic to expect that the standard resources in educations 

settings, such as ‘a careers worker for a few hundred kids’ 

would be sufficient. For this reason, it would valuable if the 

Ucan2 program could provide an even greater degree of 

transition support.  

7.2  THE IMPACT OF Ucan2 ON SOCIAL 
NETWORKS AND ASSOCIATED ACCESS TO 
BONDING, BRIDGING AND LINKING SOCIAL 
CAPITAL

The second key aim of this evaluation was to explore how 

participation in Ucan2 affects social networks and associated 

access to bonding, bridging and linking social capital for 

young people. Social connections are a key facilitator of 

inclusion and integration, supporting wellbeing as well as 

access to employment and services. Program activities are 

designed explicitly to increase bonding amongst program 

participants themselves and to broaden social networks 

through activities with host-community volunteers, work 

experience, sports participation, mentors and introductions 

to a range of services.  Young people’s social networks and 

their self-reported confidence to meet new people were 

assessed through the written surveys with 2017 participants. 

Focus groups and interviews also explored this aspect of the 

program. 

The evaluation found that the program was associated with 

increased confidence in making connections and an increase 

in both the extent and range of participants’ social networks. 
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7.2.1 Surveys with current Ucan2 participants

End of program surveys with 2017 participants asked young people whether the program had helped them to feel more 

confident about meeting new people, with 89% of participants agreeing or strongly agreeing that it had (Figure 8).

Figure 8. Participant confidence in meeting new people

The social network mapping exercise, included in the surveys at both time points, assessed the extent and structure of 

participant networks. Along with having family in Australia, presence of Australian-born and overseas-born friends represent 

access to bonding and bridging social capital, important for support and provision of information likely to be important for 

education and employment respectively. The surveys also asked people to list ‘other important people’ not considered to be 

family or friends. This question was designed to assess access to linking social capital, again important for a range of resources. 

As is shown in Table 10 below, Ucan2 participants reported having more Australian-born and overseas-born friends on average 

in their social networks in the time 2 surveys compared with time 1. Just as importantly, as well as increasing the average size 

of their networks, the number of participants who appeared to be socially isolated reduced. Ucan2 participants reporting that 

they had no Australian-born friends declined from 106 (65%) to 66 (16%) and the number reporting that they had no overseas-

born friends declined from 26 (16%) to 9 (6%).  These findings suggest that the Ucan2 program was effective in extending and 

broadening young people’s social networks and in reducing social isolation as well. 

BECAUSE OF Ucan2 I FEEL MORE CONFIDENT ABOUT MEETING NEW PEOPLE (N=146)

Strongly agree

43.07%
45.99%

5.11% 3.65%
2.19%

Agree Neither agree 
nor disagree

Disagree Strongly 
disagree
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Time 1 total sum Time 2 total sum Time 1 average 
number of friends

Time 2 average 
number of friends

Positive trends

Sample (n=) 163 142

Australian-born friends living in Australia 207 276 1.3 1.9 á

Overseas-born friends living in Australia 808 1314 5 9 áá

Participants reporting ‘Zero’ Australian-born 
friends

106 (65%) 66 (46%) â

Participants reporting ‘Zero’ overseas-born 
friends

26 (16%) 9 (6%) â

Time 1 Time 2 Sign test Z statistic

Mean ± SD
(Median)

Range

Mean ± SD
(Median)

Range

Friends born in Australia 0.99±2.20
(0)

0 - 14

1.92±3.17
(1)

0 - 20

-3.07*

Friends in Australia born overseas 4.18±5.67
(2)

0 - 30

8.54±12.78
(5)

0 - 100

-4.04**

Other important people 1.04±1.10
(1)

0 - 5

1.96±1.56
(2)

0 - 7

-4.36**

Table 10. Social Network Mapping of Friends (Cross-sectional)

Table 11. Change in social network nominations from time 1to time 2 (Longitudinal: n=100)

Analysis of the longitudinal data (for participants who were present for both time 1 and time 2 surveys) showed a statistically 

significant increase in the median number  of reported connections for all three categories targeted by the Ucan2 program. 

Australian-born friends increased from a median of zero to one; overseas-born friends increased from a median of two to five; 

and ‘other important people’ increased from a median of one to two (Table 11).  It is clearly outside of the scope of the Ucan2 

program to affect the presence of family in Australia; that question was included to assess potential association with wellbeing.

Note. *p < .01, ** p < .001;

 “p” refers to the probability that the observed result was due to chance. Results where p ≤ 0.05 are considered statistically significant. 

2  Increases in the mean were also observed however the median was used to judge significance as it is less affected by ‘outliers’ where some participants reported very large num-
bers of connections. 
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Figure 9 below provides more detail about the range of ‘other important people’ listed by young people in their social networks. 

The mean number of ‘linking connections’ listed at time 1 was one, compared with an average of two ‘linking connections’ 

listed by those who completed the time 2 surveys. It was notable that a large number of participants listed those responsible 

for delivering the Ucan2 program – Foundation House and CMY staff and teachers – as important ‘other people’ in their lives.

Figure 9. Changes to linking social connections over the course of the Ucan2 program

Beginning of Ucan2

End of Ucan2

Sample n=165
Total connections = 164
Average per person = 1

Sample n=146
Total connections = 256
Average per person = 1.75

CMY Facilitator 
(23)

Church 
Community (11)

Counsellor (8)

Religious Leader 
(7)

(4)

(4)

(4)

(4)

(3)

(6) (6)

Friends 
Overseas 
(17)

Doctor (16)

FH Facilitator (56)

(2)

(6)

Teacher (64)

Teacher (87)

Doctor (21)

Religious 
Leader (15)

Counsellor 
(10)

Community
Leader (8)

(6)

(6)

(2)
(2)
Roomates

Friends overseas (8)

Girlfriend/
boyfriend (7)

Other (7)
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7.2.2 Interview and focus group findings regarding social 

networks: social bonds, bridges and links

All the groups who participated in interviews and focus 

groups discussed how Ucan2 aims to build social connections 

explicitly by bringing volunteers into the classroom and 

linking students to a range of activities and organisations.  It 

also supports their development through group classroom 

activities, confidence building and work experience. Ucan2 

participants often spoke about the ways in which the program 

helped them learn how to connect to others. This in turn 

extended the impact of the program into other parts of their 

lives. Ucan2 sport is also discussed in the sections below as a 

specific activity designed to increase social participation and 

broaden social networks. 

Making friends and learning to connect

Young people in focus groups and interviews often spoke 

about how much they appreciated the opportunity to 

make friends within the program and through meeting the 

volunteers.

Friends yes! It [Ucan2] helps us. We met the friend volunteers… 

Really lovely!

It’s really good to be in other people’s country and they spend 

time with us and it was really great. 

   (Ucan2 student focus group)

One particularly eloquent student explained how all the 

elements of Ucan2 combined to help build connections. 

In time, slowly, slowly, it makes us a very strong group. It taught 

us. I think the difference is in Ucan2 class we sit in a circle and… 

maybe because you are next to each other and we can talk, 

have eye contact and body language… That’s helped to open 

your mouth and then open your eyes. Talk to people and don’t 

be shy… Because we are here, it’s a new country, we don’t know 

anything [before], how to contact people. 

   (Ucan2 student focus group) 

Interviewees talked about the ways in which the program 

was effective in supporting different types of connection 

including social bonds, bridges and links and all of these were 

highly valued. 

I think it’s massive. The connection for the classmates 

themselves, I find that the connection of Ucan2 groups and the 

lasting connections and friendships are far greater than they 

would be without Ucan2… In terms of the connections made 

with community groups and work places, that’s massive as well 

   (Teacher – young adult setting)

I think the reason they probably often explicitly say that they 

like it when the volunteers come in is a) it gives them a chance 

to practise their spoken English in a real context, but also it is 

that whole thing about connecting. I think a lot of my students 

are quite socially isolated. They’re either just linked in with their 

families, or some of them are not even really linked in with 

families at all for a lot of different reasons. So, social isolation 

is a major problem for our students, and anything that helps 

them connect to community is really, really important and 

the volunteer aspect of that is really quite crucial I think… 

There’s also the excursions and then there’s the work experience 

and then there’s just meeting other facilitators as well. It just 

broadens their network. All those things are important and I 

think it does that well. 

   (Teacher – young adult setting)

As with the perceptions of the impact of Ucan2 on students’ 

capacity to learn, newfound confidence was seen as key to 

making new connections. 

It gives the young people the confidence to know that they can 

meet people of the Australian community and relate with them 

and connect with them and that there are people who welcome 

them here, despite what they might hear on the news and that 

they’ve got amazing things to offer… you can see how much the 

volunteers have a role in building the confidence of the young 

people. (CMY facilitator focus group)
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On one level, it can be giving them the tools to go and speak 

to the wellbeing officer at their high school, or it could be the 

confidence to be sitting in a job interview, or going into work 

experience and speaking to people in the tea room. It’s all 

different levels of connectedness, I guess, to the outside world.

  (Foundation House facilitator focus group)

Even in the employment services settings, where the shorter 

length of the program potentially reduced Ucan2’s capacity to 

foster connections and where participants had usually lived in 

Australia for longer, the capacity of the program to strengthen 

and expand networks was valued. 

I think that connecting with the volunteers is very important in 

terms of providing them with an understanding of Australian 

culture. Even for the young people in the [job] Actives who have 

been here for a long time, [we] have noticed that a lot of the 

networks of those young people are still very much within their 

cultural groupings, and that what we’re able to do in the Actives 

is to provide those links into external organisations that will 

help them further, and to understand how to negotiate those 

systems… and the bonding capital that Ucan2 creates, which is 

a very important therapeutic tool in terms of their recovery from 

trauma, and also in terms of enabling them to feel safe enough 

to take risks to develop their confidence. 

  (Foundation House facilitator focus group)

Social connections beyond the program

Interviewees had mixed views regarding limits placed on 

contact between Ucan2 students and volunteers outside of 

the program itself. These limits were in place to reduce any 

risk that unsupervised contact might pose to young people 

as well as the risk that volunteers might come under pressure 

to commit more time and resources to helping people than 

they may have been prepared for.  Some felt that these limits 

placed artificial restrictions on the capacity for relationships 

to develop. 

In terms of social connections with the volunteers, often it’s 

a little trickier in terms of the ethics around volunteers and 

students staying in touch in real life. It’s a bit tricky… 

   (Teacher – young adult setting)

Others however, did not believe that Ucan2 should necessarily 

be aiming to establish ongoing friendships between 

participating young people and volunteers. Rather, it provided 

participants with the networking tools that they needed to 

make their own connections outside the program. 

The aim of the program realistically, should be… to empower 

people to start to manage that themselves. I think in many 

instances it can do that, and does do that, by giving people 

positive experiences of those contacts within a controlled 

environment… Ucan2 is that safe space for young people to 

practise building strong connections, we are actually giving 

them the tools to go and do the same outside. 

  (Foundation House facilitator focus group)

Some students were also linked to mentors for 12 months 

after finishing Ucan2 and these relationships too were highly 

valued by those students. 

Ucan2 sport

Linking students to specific programs and activities such as 

sport that facilitated social participation outside of education 

settings was also raised as a valuable outcome for young 

people. 

Through the course of the program, parents are given more 

information by their children. They’re told about all the 

services and all the opportunities and then the parents come 

on board, and then the kids usually avail themselves of those 

opportunities… A lot of the kids have done outside programs. I 

think there’s a lot of those opportunities that kids get that they 

might not get with the rest of the school because they haven’t 

got that connection there. 

   (Teacher – secondary school)

In addition to creating more opportunities to develop 

networks, sports participation was described as having a 

range of benefits. Some young people were earning money 

coaching or umpiring. Exposure to positive role models was 

also perceived as a positive outcome for students.  
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With the males especially, they’re seeing role models. If a young 

boy likes soccer or loves cricket he sees the good cricketers - that 

they’re fit, they don’t smoke and they’re getting involved. So the 

boys go: “If I’m going to be that good, I’m going to stop smoking, 

I’m going to take care of myself and eat healthy. They’re all part 

of a community…Then we find with the girls it’s all of a sudden 

being told it’s okay to play sport. It’s being celebrated to play 

sport. Most of the girls in the past they’ve been told sport is not 

for you. They’re getting involved and being a part of these sports 

and seeing other girls playing sport. 

   (CMY facilitator focus group)

7.3  THE IMPACT OF Ucan2 ON LEVELS 
OF WELLBEING AND RESILIENCE AMONGST 
PARTICIPANTS

The third key evaluation question focused on the impact of the 

Ucan2 program on young people’s wellbeing and resilience. 

These were assessed qualitatively through focus groups and 

interviews with all groups and quantitatively using the PWI 

and CYRM measures contained in the surveys at the beginning 

and end of the program. 

7.3.1 Surveys with current Ucan2 participants

Subjective wellbeing and resilience

PWI scores did not change significantly between the two 

survey time points. There was however, a statistically significant 

increase in mean resilience scores from 49.21 (±5.74) at time 1 

to 50.53 (±5.47) at time 2 (p = .021).

Participant age, gender or the length of time they had 

lived in Australia did not have a significant impact on PWI 

scores.  At both time 1 and time 2, how happy participants 

felt about things related to their ‘standard of living’ had the 

greatest bearing on their overall PWI score. There was also a 

weak association between the number of family members a 

participant had living in Australia and PWI (at time 2).

Resilience was assessed using the Child and Youth Resilience 

Measure (CYRM). At both time points, the mean score for 

females was significantly higher than for males. The number 

of ‘other’ individuals in a respondent’s social circle was 

weakly associated with resilience (at time 1 only). How long a 

participant had lived in Australia was not found to be related to 

their CYRM score, nor was participant age. This suggests that 

increases in resilience seen over the course of the program can 

be reasonably assumed to be linked to participation in Ucan2 

rather than simply due to the young people having been here 

longer at the time of follow up surveys. 

Resilience has been identified as being responsible for 

positive development and trajectories for those who have 

experienced adversity. It is also recognised as having the 

potential to improve educational, psychological, emotional 

and social outcomes for young people along with their future 

functioning in society as adults (7).

Social network predictors of resilience and PWI score. 

An increase between time 1 and time 2 in the number of  

‘other important people’ reported in a participant’s social 

network was associated with an increase in resilience over the 

same time (β = .23, p = .046). A statistically significant effect 

was not seen for number of friends and family.  The number of 

friends born in Australia reported at time 1 however, showed a 

trend towards a positive association with resilience (β = .26, p 

= .054). There were no significant social network predictors of 

changes to PWI score over time.

 

7.3.2 Interview and focus group findings related to the 

impact of Ucan2 on wellbeing

Combining psychosocial support with activities to build 

networks and facilitate engagement in education and 

employment was seen by interview participants as providing 

a holistic response to challenges faced by young people of 

refugee backgrounds. This in turn was described as supporting 

wellbeing and resilience by fostering confidence and personal 

growth. 
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Holistic response to challenges faced by young people of 

refugee backgrounds

A number of interviewees discussed the ways in which Ucan2 

addressed the multiple challenges faced by young people of 

refugee backgrounds including a history of trauma, disrupted 

education, loss of family and social supports and settlement 

stressors. 

I was finding that we had many young people who had really 

missed out on the high school experience that people take for 

granted and that they were having trouble knowing how to 

apply for jobs… 

… also, when they came to Australia, they were higher in their 

English level than their parents and they had to take on that 

role of caring for their parents instead of their parents caring 

for them as such. So, the young people were grappling with all 

these different issues and this burden of responsibility to take 

their parents to hospital, doctors’ visits, Centrelink, AMES and 

having to translate and do all that sort of thing and I felt like 

they weren’t sure how to deal with the traumatic circumstances 

that they’d come from … So, that’s when we decided that Ucan2 

would be a really appropriate program for them. 

   (Teacher – young adult setting)

Several of the teachers appreciated the way Ucan2 explicitly 

addressed the refugee experience, noting how responsive the 

students were to this part of the program. 

It gives them a safe space to open up and share their own 

experiences and also to hear others’ experiences which may 

be similar or quite different, but it shows them that they’re not 

alone in having experienced these traumatic and often terrible 

circumstances. 

   (Teacher – young adult setting)

Young people often talked about how Ucan2 helped them 

with their ‘problems’. Students and facilitators also talked 

about the value of having a group-based program which 

provided opportunities for young people to come together. 

In Ucan2, people get to know each other – in other classes, some 

people don’t talk to each other. In Ucan2, all people talk to each 

other and know about each other so they can share everything 

they want. 

   (Ucan2 student focus group)

Hearing other people’s experiences gives you the confidence 

to be brave in your vulnerability. That’s what I think that the 

benefits of group work are. You’re not the only one, you’re 

not going crazy, it’s okay. This is a shared experience and it’s 

powerful, very powerful. 

  (Foundation House facilitator focus group)

The individual components of the Ucan2 program were 

described by many as combining to provide a holistic response 

to young people’s needs and support wellbeing. 

There’s the explicit side of the program that actually talks about 

[wellbeing] quite openly. But there’s also the other aspects 

which help with their confidence and their sense of wellbeing. 

There’s obviously the work experience… there’s also working 

with the volunteers and just connecting with other people in the 

community. And those kinds of things directly contribute to their 

overall sense of who they are in Australia and help with their 

settlement here as well, which I feel leads to improved resilience 

and so forth. 

   (Teacher – young adult setting)

Overall it’s quite a holistic approach and I think we’re sneaking 

in the psycho-social components and some of the challenges 

of settlement within the character of work skills. It’s important 

because it’s so interlinked: the success of work skills and the 

future of employment pathways with that personal awareness 

about some of the things that are happening in their lives and 

how that might impact. It’s been wonderful… There is no other 

program that encapsulates employment, education, psycho-

education and social connections all in one. 

  (Foundation House facilitator focus group)

Fostering confidence and self-efficacy

The most consistent theme across all topics explored in the 

interviews and all stakeholder groups was that Ucan2 helped 

young people to develop confidence. 
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This increased confidence was described as supporting 

wellbeing and resilience. It was both an outcome of and a 

contributor to development of new connections and networks 

and successful negotiation of education and employment 

systems. 

Students in every focus group and interview brought up 

confidence as one of the main outcomes of Ucan2. The 

following are just a small selection of many similar statements: 

Basically, Ucan2 helped me a lot with my confidence. How I 

can get a job and also for my further studies… and also the 

volunteers helped us a lot. 

   (Ucan2 student focus group)

I wasn’t confident. Personally, I am a shy person. So, after this, I 

became confident so I can have a voice. I can share my feelings. 

   (Ucan2 student focus group)

Actually, I love all parts of Ucan2. It was very friendly… They 

made me feel more confident. 

   (Ucan2 student focus group)

It was fantastic and so helpful for me and also helped me get 

friends… the most important for me is to have more confidence 

because sometimes… when I met new people I wouldn’t talk to 

them because I’m so embarrassed – but not now. 

   (Ucan2 student interview)

As is clear from previous sections as well, other interviewees 

credited each component of the program with producing and 

being associated with this increase in confidence. 

I guess I’m always surprised how important work experience is 

for my students and how proud it makes them feel and how it 

improves their self-confidence. 

   (Teacher – young adult setting)

The role the volunteers have as well in terms of being a contact 

that’s outside of the class… I think just having that connection 

to the community in Melbourne which they might never get the 

opportunity to do outside of school is really important for their 

wellbeing as ell… you can see how much the volunteers have a 

role in building the confidence of the young people. 

   (Teacher – young adult setting)

Confidence is closely aligned with self-efficacy. Self-efficacy has 

a powerful influence on people’s motivation and achievement, 

with research showing that students with high self-efficacy 

are more likely to remain engaged; persist and show greater 

interest in learning; and have higher achievement (2).

7.4  ADDITIONAL QUALITATIVE FINDINGS: 
PROGRAM VALUE, CHALLENGES AND 
SUGGESTIONS FOR IMPROVEMENT

7.4.1 Value of the Ucan2 program

Each of the stakeholder groups spoke in glowing terms 

about the value of the Ucan2 program for young people of 

refugee backgrounds. All of the teachers interviewed believed 

Ucan2 provided a range of important benefits beyond those 

that could be achieved within standard English language 

programs. The quotes below from three different teachers 

provide examples of these views along with the oft repeated 

concern that the program should continue to be offered. 

I feel I’d like to strongly advocate on behalf of the program. I 

think it’s definitely a very valuable program for our students and 

it contributes to their settlement in a really significant way. If it’s 

contributing to their settlement then it’s contributing to their 

ability to get work, to engage with the community and to be 

valuable members of society, so it should continue. 

   (Teacher – young adult setting)

It’s just been a really wonderful and special experience for our 

students. 

   (Teacher – young adult setting)
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I’ve been really encouraged by seeing the way my students have 

grown in their confidence and become more knowledgeable 

about work in Australia. I think it’s been really rewarding to 

see that this can help them for their future, whether they want 

to find work or they want to do further study… The students 

themselves have given feedback to me and said they’ve found 

it beneficial and it’s helped them with their English. I’ve only 

received positive feedback from them… I think it would be great 

if it could keep continuing and obviously, it’s one of those things 

that depends on funding and so forth. I can really see the value 

of it… 

   (Teacher – young adult setting)

These sentiments were echoed in the facilitator focus groups 

and in interviews with volunteers. 

I definitely feel it’s a great program that benefits young 

people. The first session to the last session when you see 

the improvement and the connections that are made, the 

friendships that are built and people going out there and 

achieving great stuff it’s incredible. The program changes 

people’s lives. So, my impression from the start was it’s really 

good. It’s a really awesome program. 

   (CMY facilitator focus group)

[Ucan2] is a place of great emotional growth, of intellectual 

growth, of hope… giving and encouraging others to follow their 

hearts and their dreams and feel like they can really become 

part of the Australian society despite being different culturally 

   (Volunteer interview)

Young people’s appreciation of the program was summed up 

by the following two students from a jobactive site. 

Ucan2 is an amazing program for people in our culture and 

many, many countries. It’s very good because so many people 

who have come from different countries, they didn’t know how 

to talk to people and find friends, [or] any kind of job and study. 

   (Ucan2 student focus group)

It’s very amazing. It’s very nice. I love it! Thank you! 

   (Ucan2 student focus group)

When students in focus groups were asked if there was 

anything about the program that they did not like, the most 

common response was that they would like to continue 

participating in Ucan2 and were sad when it ended. 

7.4.2 Partnerships and capacity building

The fact that Ucan2 is delivered in partnership between 

Foundation House, CMY and the educational institution within 

which it is delivered was seen by many of those interviewed as 

being simultaneously one of the most challenging and most 

rewarding aspects of the program. Stakeholder interviewees 

recognised that building partnerships and relationships takes 

time and that it was inevitable that the newer sites in which 

Ucan2 was being delivered, such as employment services 

and mainstream high schools, were therefore the most 

difficult to negotiate. The Ucan2 group programs delivered 

in employment services settings relied on individual referrals 

from jobactive and other services. These groups were typically 

smaller than those in educational settings, and relied upon 

much more active follow up by Ucan2 facilitators with service 

providers and individual young people to establish and 

maintain groups. 

Some of those interviewed acknowledged however, that the 

most challenging partnerships also provided the greatest 

potential to build capacity within those institutions to respond 

more effectively to the needs of young people of refugee 

backgrounds.

When you’re walking into a new space and a program like 

this hasn’t happened before, whether it be at a school, or 

whether it be jobactives, it’s really, really difficult. [Schools are] 

mainstream and it’s [all about] curriculum and it’s literacy/

numeracy. Jobactives are, “Got to get people employment. Got 

to get people employment.” But, when you’re actually capacity 

building, and building relationships within those environments, 

you can actually see the change within them… It’s slow, 

and it’s hard work, but I like seeing the change within those 

environments. 

  (Foundation House facilitator focus group) 
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Another interviewee noted that even when relationships 

between delivery team partners at a site had been ‘problematic’, 

the program still managed to deliver its aims. 

Teachers tended to be particularly enthusiastic about working 

in partnership with Foundation House and CMY and many 

spoke about the professional benefits they had experienced 

and the impact that participating in the program had on their 

pedagogical practice. The following quotes are just a few of 

many similar comments. 

The thing that I liked the most, apart from seeing positive 

outcomes for the students, is being able to work with facilitators 

from Foundation House and CMY. It’s opened up my professional 

network and allowed me to engage more with those agencies 

and get them to assist us in other ways for the students. 

   (Teacher – young adult setting)

I think it’s made me a better teacher, and it’s helped me 

understand the emotional aspect of what it’s like to settle into 

Australia and the emotional impact on the students... because 

some of them have had very traumatic experiences. So, it’s 

helped me understand that much better and the impact that 

has on them as students in the classroom. Some of the content 

and things from the program I’ve been able to transfer over 

to other things that I teach during the week and during the 

year. It’s taught me how to be a better teacher and helped me 

understand my students much better. 

   (Teacher – young adult setting)

One of the things that delights me about the program is the 

skills that each of the facilitators bring to it and how wonderful 

it is to work with a group of people where we all have similar 

skills but we have different focuses. I’ve really enjoyed working 

cooperatively as a team with the facilitators from CMY and from 

Foundation House and benefiting from what they’re able to do. 

   (Teacher – young adult setting)

7.4.3 Impacts on facilitators, teachers, volunteers and 

mentors involved in the Ucan2 program

In addition to the professional benefits described above, some 

of the professionals and volunteers interviewed also described 

more personal benefits of being involved in the program. 

I think what really touched me most about Ucan2 is the 

humbling humanity of the groups. I just think the young people 

are so resilient and incredible and I’m constantly in awe of 

them and the respect that they have and the hope that they 

have and the love that they share between people. I think it’s 

unlike anything I’ve experienced. Its’ a very special community 

within itself. I think I learn every time I meet those groups just 

that common humanity that we share and how you can open 

your heart and be a generous and giving person. They’re just 

constantly so unbelievably selfless and generous and sharing. 

   (CMY facilitator focus group)

I think for me, there’s been a lot of [the program] around living 

in the moment that I’ve taken on board in my life and knowing 

that this too shall pass. There’s very much a focus on the psycho-

social stuff and I’ve had a few difficult times in my life in recent 

years and it’s been really helpful for me. 

   (Teacher – young adult setting)

Volunteers and mentors also spoke frequently about their 

own learning and personal growth experienced through 

participating in the Ucan2 program. Again, the following 

quotes are just a small selection of many such statements.

 

I have grown emotionally. I have grown practically because I 

have learned a lot of practical aspects of the program. From 

an intellectual point of view I have grown. From an emotional 

point of view I have learned about new cultures, new people. I 

have made friendships. For sure there has been a multitude of 

development in different areas. It’s been a wonderful, awesome 

experience. 

   (Volunteer interview)
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It’s inspired me actually. I see they are optimistic even in a quite 

tough situation. And their experiences – they go through war 

and they lost their relatives and their parents, maybe brothers 

and they still smile and are trying to live well and start a new life 

in Australia. 

   (Volunteer interview)

Thank you for making [Ucan2] available to us. This is changing 

us as much as it is changing them - maybe not as much -  but it’s 

certainly having a positive impact on our lives in one way, shape 

or another… It is a satisfying experience personally. 

   (Mentor focus group)

I think it’s made me a lot more empathetic to the situation for 

refugees. I always knew it was hard but I didn’t realise how hard 

it was… I have a personal example of someone who is not trying 

to milk the system… he’s actually trying to be independent and 

he’s come here to make a life for himself… So, I think on a grass 

roots level it’s helping change people’s perspectives, including 

mine. 

   (Mentor focus group)

I think it’s good for personal development as well. I feel more 

confident… You get so much experience from [mentoring] that’s 

very different to what you’d get in working in your job but it’s 

something that’s so relevant to things that you do at work and in 

your personal life as well. I found it quite empowering. 

   (Mentor focus group)

7.4.4 Suggestions for improvement

As is evident from the feedback already reported, focus group 

and interview participants were extremely positive about the 

program. When asked whether they had suggestions about 

ways in which the program could be improved the main 

issues that were raised were time management and the need 

for flexibility in delivery. Some teachers noted that they would 

like to be able to devote more time to pathway planning. 

Another teacher recalled that the first time she had been 

involved in Ucan2 she had felt under pressure to get through 

all of the work skills material that was provided. Having 

participated in the program a number of times however, that 

pressure had eased. 

I think the one thing that is a bit tricky to navigate is the amount 

of material within each work skill session. I’m experienced doing 

the program now, I find it easy to pick and choose. there is so 

much in there that I think new teachers to the program might 

think, “I have to cover all of this, how is that even possible” and 

might skim over stuff that is really important or might try to get 

it all in and find it overwhelming. 

   (Teacher – young adult setting)

Her proposed solution was to have core resources and optional 

resources more clearly defined. 

Within school settings, teachers noted that timetabling 

for Ucan2 was a major challenge. One teacher noted that 

the school’s timetable for classes was already fixed before 

students were selected for Ucan2 and that those students 

then had to make difficult choices about missing out on 

classes or activities they might value in order to attend the 

Ucan2 program.  At another school, the teacher noted that the 

Ucan2 program sometimes clashed with whole school events 

such as parent-teacher interviews and that flexibility in how 

Ucan2 was delivered was essential in order to work around 

these competing constraints. 

Flexibility in both the timing and content of the program 

was valued in all settings and seen as particularly crucial for 

Ucan2 to be implemented effectively in new sites such as 

employment services, which were very different from the 

settings for which it was originally designed. Most participants 

felt that the Ucan2 delivery teams were good at adapting to 

the differing needs of diverse student cohorts and sites but 

that it was important to emphasise the need for this flexibility 

to continue. 
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7.5  Ucan2 ACTIVE

It was an aim of the evaluation to compare impacts of the 

standard Ucan2 program with those for the more recently 

piloted Ucan2 Active program. In employment services settings 

(and, to some extent, mainstream high schools) participants 

were likely to have been in Australia for significantly longer 

than in on-arrival education sites for which Ucan2 was initially 

developed. Facilitators noted that some individuals in VCAL 

and employment services settings were therefore also more 

likely to have already ‘struggled’ within mainstream education 

and employment systems and consequently be on a pathway 

to potential disengagement and marginalisation. Qualitative 

findings from the evaluation showed that young people in 

those settings also valued Ucan2 highly. Facilitators brought 

up examples suggesting that the program had great potential 

to make a difference to this group, exemplified by the anecdote 

one of them reported of an individual in a jobactive site who 

felt that Ucan2 was the first time in his life that anyone had 

taken an interest in him. 

The small number of Ucan2 participants available to 

participate in the evaluation from the employment services 

sites made it difficult to draw any firm conclusions about the 

relative effectiveness of the 10-week program offered there, 

compared with the standard 16-week program. Qualitative 

findings however, support continued delivery and partnership 

work to adapt the program and work to address systemic 

barriers in that setting along with additional future evaluation.

7.6  EVALUATION LIMITATIONS

Given the unique characteristics of participants at each 

Ucan2 site, including varied country of origin, pre-migration 

experiences, and length of time since arrival in Australia, 

it was not possible to include a control group in the 

evaluation design. This is because groups not receiving the 

program would inevitably differ in other key characteristics 

and therefore would be difficult to compare. Despite this, 

the mixed methods design and the use of pre- and post-

intervention surveys (effectively allowing participants to serve 

as their own ‘controls ‘while taking into account factors such as 

length of time in Australia) indicates that we can be reasonably 

confident that the measured changes are attributable to the 

Ucan2 program. The theoretical basis for the program and 

qualitative findings also support this conclusion. 

It should be noted that for the telephone surveys, it was 

only possible to contact 30.8% of 400 eligible young people 

who completed Ucan2 in 2016. There were several barriers 

to contacting past participants including disconnected or 

inactive numbers, or failure to answer following multiple 

attempts. Although this participation rate is reasonable for a 

telephone survey, it is plausible that young people who were 

‘doing well’ were more likely to have stable contact details 

and therefore to have participated in this component of the 

evaluation. 
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8. SUMMARY AND 
CONCLUSIONS
This evaluation has demonstrated that the Ucan2 program 

effectively supports young people of refugee backgrounds 

by providing a holistic response to the challenges they 

face, fostering confidence and self-efficacy, English 

language learning, social connectedness, and participation 

in employment and education. It is highly valued by the 

young people who participated and by the range of other 

stakeholders who took part in the evaluation. The conceptual 

frameworks underpinning the Ucan2 program and this 

evaluation indicated that creating a sense of safety and 

stability, developing social connections, and promoting 

active citizenship through social and economic participation 

are all critical for young people of refugee backgrounds. The 

evaluation findings suggest that Ucan2 is an appropriate 

and effective intervention to support the Foundation House 

recovery goals, successful settlement as conceptualised by 

MYAN and longer term integration.

All stakeholder groups discussed ways in which the program 

facilitated young people’s engagement in education and 

employment. Young people themselves firmly believed that 

Ucan2 supported their capacity to understand and negotiate 

employment and education pathways. This was evidenced in 

the interviews and focus groups as well as the student surveys 

with over 90% of participants agreeing or strongly agreeing 

that the Ucan2 program had assisted them in understanding 

education and employment pathways in Australia and 88% 

agreeing or strongly agreeing that they felt more confident 

about their own next steps in education or employment 

because of the Ucan2 program. Facilitators made the point 

that providing the kind of support needed by this cohort to 

successfully navigate education and employment systems 

required considerable resources in terms of time. 

Mainstream education settings might typically have only one 

careers teacher for several hundred students, making the 

additional support provided by Ucan2 invaluable. 

Over 80% of those surveyed who had undertaken Ucan2 in 

2016 were studying or working when contacted in 2017 

and 95% were actively engaged in work, study, caring 

responsibilities, or seeking employment. 

Quantitative and qualitative findings demonstrated that 

the program was associated with an increase in in social 

connectedness as well as confidence to engage in a broader 

range of relationships. Participants reported greater numbers 

of Australian and overseas-born friends as well as more 

links to relevant organisations at the end of the program 

compared with the beginning. These increased social links 

were associated with a measurable increase in in resilience as 

well. The recent addition to the program of Ucan2 sport also 

appears to be a promising mechanism for supporting social 

participation.

Combining psychosocial support, with activities to build 

networks and facilitate engagement in education and 

employment was seen by interview participants as providing 

a holistic response to challenges faced by young people of 

refugee backgrounds. This in turn was understood to support 

wellbeing and resilience by fostering confidence and personal 

growth. The most consistent theme across all topics explored 

in the interviews and all stakeholder groups was that Ucan2 

helped young people to develop confidence. 
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This increased confidence was both an outcome of and a 

contributor to development of new connections and networks 

and successful negotiation of education and employment 

systems.

Ucan2 directly addresses key barriers to employment 

identified by the Building a New Life in Australia study and 

the Centre for Policy Development’s recent report “Settling 

Better” (5, 6) including lack of English proficiency and lack 

of work experience. Additional identified barriers include 

gender, poor health and being recently arrived and Ucan2 has 

been shown to effectively include women, support mental 

health and wellbeing and address many of the challenges 

associated with being recently arrived such as lack of social 

and institutional connections and a lack of understanding of 

Australian systems. 

While working in partnership to deliver Ucan2 was seen as 

challenging – particularly in new sites - it was also recognized 

as providing many of the greatest benefits of the program and 

building capacity of organisations and individuals to respond 

to the needs of young people of refugee backgrounds. 

Evaluation findings suggest that Foundation House and its 

delivery partners should continue to work together to refine 

the curriculum and adapt it to suit new settings and sites 

such as mainstream high schools and employment services 

settings. 
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9. APPENDIX
9.1 WRITTEN SURVEY

9.1.1 Personal Wellbeing Measure (PWI)

You	will	be	asked	a	few	questions	about	how	happy	you	feel,	using	a	scale	from	zero	to	10.		

• On	this	scale,	zero	(0)	means	you	feel	VERY	SAD.		
	

• The	middle	of	the	scale	is	5,	which	means	you	feel	NOT	HAPPY	OR	SAD.”		
	

• 10	means	you	feel	VERY	HAPPY.		

Please	complete	the	questions	yourself,	but	please	ask	someone	if	you	need	help	to	understand	the	

questions	

PART	I:	HAPPY	WITH	LIFE	AS	A	WHOLE	
	 			(0	–	10)	

1.	How	happy	are	you…with	your	life	as	a	whole?	 	

	
PART	II:	PERSONAL	WELLBEING	INDEX		

							(0	–	10)	

1.	How	happy	are	you	…	about	the	things	you	have?	Like	the	money	you	have	and	the	
things	you	own?	

	

2.	How	happy	are	you	…	with	your	health?		 	

3.	How	happy	are	you	…	with	the	things	you	want	to	be	good	at?		 	

4.	How	happy	are	you	…	about	getting	on	with	the	people	you	know?		 	

4a.	How	happy	are	you	…with	your	family?		 	

4b.	How	happy	are	you	…with	your	friends?		 	

5.	How	happy	are	you	…	about	how	safe	you	feel?		 	

6.	How	happy	are	you	…	about	doing	things	away	from	your	home?		 	

7.	How	happy	are	you	…	about	what	may	happen	to	you	later	on	in	your	life?	 	
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9.1.2 Child and Youth Resilience Measure

TO	WHAT	EXTENT	DO	THE	SENTENCES	BELOW	DESCRIBE	YOU?	
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9.1.3 Social Network Mapping Exercise 
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9.2 TELEPHONE SURVEY QUESTION GUIDE

Introduction: We are calling people who took part in the Ucan2 program last year to find out how they are going now. We will 

use this information as part of an evaluation of the Ucan2 program being done by researchers from the University of Melbourne. 

We will put all the answers together to find out how much the Ucan2 program helped people. We won’t pass your name on to 

the University researchers unless you are interested in taking part in another longer interview that we will tell you about at the 

end. 

[If Yes, record answers to the following questions].

1. Are you currently working? Yes/No.

2. If yes: 

 a. What is the job you are doing?

 b. Where is the job?

 c. How many hours per week are you working?

3. If no:

 a. Have you been trying to find a job

 b. If yes, how has that been for you?

 c. If no, why not?

4. Are you currently studying?

5. If yes: 

 a. What and where are you studying?

 b. If no, do you have any study plans?

6. Do you think that doing the Ucan2 program helped you with what you are doing now? Yes/no

7. If yes, how has it helped?

8. If no, why not?

9. Are you still in contact with anyone from Ucan2 ( staff, students, volunteers)

 a. Record details (eg. Whether staff, students or volunteers and the number of contacts but not names)

10. Is there anything else you would like to say about your experience of doing the Ucan2 program?

11. A researcher from the University of Melbourne, Karen Block, is meeting up with some of the past Ucan2 students to do a 

longer face-to-face interview about their lives in Melbourne and their experiences of Ucan2. Would you be happy for me to 

pass on your name and phone number (and email if available) to her. She would contact you and tell you more about the 

interview and then you can decide if you want to go ahead and do it. Yes/No

 a. If yes, record contact details.
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9.3  INDIVIDUAL INTERVIEW GUIDE FOR PAST STUDENTS

1. Are you still studying/at school?

 a. if not/why not

 b. Where/what are you studying

 c. How is that going?

 d. What do you hope/plan to do next year?

 e. And in 5 years time what do you think you will be doing?

 f. Have your plans changed since you first came to Australia? Why/how?

2. Do you have a job at the moment?

 a. If yes, what are you doing and where?

  i. How did you get the job? Did anyone help you get this job? 

  ii. How much are you working and would you prefer to be working more or less?

  iii. Do you enjoy it?

  iv. What is the best thing about your job?

  v. Are there any problems with your job?

 b. If not, are you trying to find a job?

  i. If yes - describe your experiences (what jobs have you applied for? what would you like to do? what happened 

  when you applied? Why do you think you didn’t get the job? Is/has anyone helped you with trying to get a 

  job?)

  ii. (adapt questions above, if had a job and no longer have it or if have changed jobs)

3. Do you think the Ucan2 program helped you with your life in Australia?

 a. If so, how? (prompt further if required)

 b. What was the best thing about Ucan2?

 c. What (if anything) didn’t you like about it?

 d. What could make it better?

4. For students who have had a mentor

 a. Who was your mentor? How often did/do you meet up?

 b. Has having a mentor made a difference to your life?

  i. If so, how?

  ii. If not, why not?

  iii. What was the best thing about the mentor program?

  iv. What (if anything) didn’t like about it?

  v. Is there anything that Foundation House could do to make it better?

  vi. Do you think you will keep in contact with your mentor, now that the program has finished? (why/why not? 

  How much?)

5. Who do you live with now? Who did you come to Australia with?

 a. Have there been any significant changes since you first came in terms of who you live with?

 b. Any other family in Australia?
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6. (if have children – discuss any issues associated with this eg. childcare, schooling, being a young parent, availability of 

support)

7. Is it easy or hard to meet people and make friends with other people in Australia?

 a. Do you go to any clubs, groups, play sport, go to church etc?

 b. Are your friends from the same country as you?

 c. How did you meet?  

 d. What do you do when you get together?

8. . Who would you talk to or how do you find out about education/employment etc

9. Thinking about living in Australia – How do you feel about it?

 a. is it easier/better or harder/worse than you thought it would be? (or just the same?)

10. Where were you living before you came to Australia (and before that – how long? With whom? Previous education and 

employment? )

11. Is there anything else you would like to say about what’s been important for you in Australia?
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9.4  FOCUS GROUP GUIDE FOR CURRENT STUDENTS

We’re going to talk about what it’s like coming to live in Australia and how Ucan2 might help you

Explain picture-sorting activity 

• Young people break up into small groups and are given a set of picture cards representing ‘domains of inclusion’ described 

in Ager and Strang framework

• Each group chooses approximately five of the pictures that they think are most important for ‘living well’ in Australia

• Each group then brings their selections back to the larger group to share

Go around the group and talk about each choice: 

• Examples of prompts: What is it of/about?; Why did you choose that picture card?; Does it have anything to do with the 

Ucan2 program?

Additional questions:

1. How did you feel about participating in the Ucan2 program?

2. What were the best things about the program? (Prompt re volunteers, work experience, what did you learn?)

3. Was there anything that you would like to change about the program (or didn’t like so much)?

4. Was there anything about the Ucan2 program that surprised you?

5. Have you changed since participating in the program? If so, how?

6. Has this program made you do anything differently about living/studying/working in Australia? If so how? (prompt: 

employment, education, social connections, sport)  

7. Is there anything else you’d like to tell us about the Ucan2 program?

9.5  INTERVIEW GUIDE FOR STAKEHOLDERS 

1. How would you describe your experience of participating in the Ucan2 program?

2. In your opinion, how well does the program support the wellbeing and resilience of refugee-background participants? 

(How does the program achieve that? What impacts have you observed? Can you describe any examples? How could this 

be done better?)  

3. In your opinion, does the program help participants to become more socially connected? (How? With whom? What 

impacts have you observed or do you think are likely over the longer term?)

4. In your opinion, what effect does the program have on participants’ subsequent employment or education pathways? 

(How? What impacts have you observed or do you think are likely?)

5. Was there anything that you would like to see changed in the program (or didn’t like so much)?

6. Was there anything about the Ucan2 program that surprised you?

7. Have you changed since participating in the program? If so, how?

8. Is there anything else you’d like to tell us about the Ucan2 program?
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