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The Rainbow Program for Children in Refugee Families was initially developed by
the Victorian Foundation for Survivors of Torture with funding support from the
Victorian Health Promotion Foundation, the Myer Foundation, the EM Horton
Family Trust and the James Goold Trust.

The Victorian Health Promotion Foundation provided funding to pilot, evaluate,
adapt and publish the program for implementation as a collaborative initiative
with school communities.
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This guide is the second in a series of resources developed by the Victorian
Foundation for Survivors of Torture Inc. to promote a school-based approach to
supporting refugee children, young people and their families to settle in Australia.
The first, A Guide to Working with Young People who are Refugees: Strategies for
Providing Individual Counselling and Group Work was published in 1996 and
reprinted in June 2000.
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The significance of the rainbow theme
This initiative has been titled the Rainbow Program. As well as
being attractive to children, the rainbow is immediately
relevant to people from a range of cultures as a symbolic
representation of peace, harmony and hope.

The rainbow theme is incorporated into a number of the
activities in the children’s program. This is designed to help
children participating in the program to feel a special sense of
identity and belonging.
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Foreword
Making a difference in the school community
It is estimated that, as the consequence of war and conflict in regions of the
world, there are some 19.8 million refugees and displaced persons globally.1
Over half of this number are children and young people,2 most of whom
have endured extensive loss and traumatic events.
Since the end of the Second World War, over 675,000 people from refugee
backgrounds have settled in Australia from regions as diverse as Western
Europe, the Balkans and the Middle East to Latin America, South East Asia
and Africa. Currently, some 12,000 people with refugee experiences enter
Australia through the Commonwealth Government’s Humanitarian
Program each year, with around one in every five being of pre and primary
school age.3 Many more with ‘refugee-like’ experiences enter through the
mainstream family migration stream.
The magnitude and complexity of the worldwide refugee problem and its
impact on child survivors can seem overwhelming. Clearly many of the
solutions require action at a global level. However, there are ways in which
both helping and teaching professionals can make a difference in their local
school communities.
Significant among these are the opportunities to ensure that families from
refugee backgrounds who come to Australia are offered the very best
prospects for settling successfully in their new country.
It is known that children who have experienced the trauma and disruption
associated with war and civil strife can suffer psychological effects that can
persist long after arrival in a safe country.4 These may be further
compounded by the challenges involved in adjusting to a new country and
its culture and school system.5
However, it is also known that we can increase the chances of children
coping with these effects by making sure that they have a safe, stable and
positive environment, particularly in the first months and years following
their arrival in a settlement country.6
Family support is particularly critical at this time, since families can provide
children with a buffer against the stresses of their refugee and settlement
experiences.
The school community is also important because it is the primary point of
contact between children, their families and their new country. School
communities can assist refugee children, by both fostering an environment
that is responsive to their needs and by providing natural opportunities for
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them and their parents and guardians to acquire the skills and knowledge
required for successful settlement.
The Rainbow Program aims to support school communities to make sense
of and respond to the needs of refugee children. Importantly, it promotes a
collaborative approach, drawing on the combined skills and resources of
both teaching and counselling professionals.
While supporting refugee families may require additional effort, the
indications are that it will be effort well spent. As noted above, there is now
strong research evidence suggesting that a positive settlement environment
can help to protect refugee children from suffering long-term ill effects as a
consequence of their refugee and settlement experiences.
Importantly, families from refugee backgrounds are survivors. Many have
overcome seemingly insurmountable odds to reach a safe country and have
high aspirations and hopes for their children and themselves. This
motivation is a powerful asset not only to refugee families themselves but
also to those seeking to support them.

Ruth Wraith
Head of Department of Child Psychotherapy
Royal Children’s Hospital Melbourne
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Part 1: Introduction

Introduction

1.1

The Rainbow Program

1.1.1

What is the Rainbow Program?

The Rainbow Program is a school-based approach to providing support to refugee
children and their families. It is designed so that it can be offered by schools with
the support of a counselling agency working with people from refugee
backgrounds.
Rather than focussing on children and families who have been identified as
requiring more intensive professional support, it is an early intervention measure
designed for delivery to children and families soon after their arrival in a settlement
country. Its main aim is to make a positive contribution to the settlement of
children from refugee backgrounds.
Counsellor-advocates at the Victorian Foundation for Survivors of Torture (VFST)
in close collaboration with individual school communities and the Victorian
Department of Education and Training developed the Rainbow Program. It was
subsequently piloted in a number of schools and refined on the basis of feedback
from children, parents and teaching professionals.
The program is targeted to children aged 9-12 years attending English Language
Schools and Centres or mainstream schools with a significant enrolment of new
arrival families. While primarily designed for children from refugee backgrounds, it
is also suitable for delivery to other new arrival children and families from
culturally and linguistically diverse communities.
The program includes:
• A seven-session structured group program for children (with an optional eighth
session), designed for delivery either as a small group format or as part of a
classroom program.
• Three sessions for parents, designed as an adjunct to the core children’s
component.
• A program briefing session and professional development component for
teachers.
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While the three parts of the program have been designed to be delivered together
in an integrated fashion, the children’s and teacher professional development
components can also be delivered as ‘stand-alone’ initiatives.
This guide has been designed for use by school communities, counsellors and
specialist refugee counselling and support agencies as a resource for offering the
program.

1.1.2

Using this guide

It is not intended that all those involved in delivering the program will read this
guide in its entirety. It is divided into five parts
Part One provides essential background reading for teachers and counsellors
facilitating the children’s and parents’ programs. It explores the impact of the
refugee and settlement experiences on both children and their families and looks at
how the Rainbow Program can be used in school communities to enhance
children’s prospects of settling successfully in Australia.
Part Two provides detailed information required for planning and implementing
the program in a school community.
Part Three includes specific session outlines for each of the three components.
Part Four contains overheads for the teacher component. These can be
photocopied onto overhead film or printed as overheads from the PDF file on the
enclosed disc. Alternatively they can be shown as a full-colour Power Point
presentation (also on CD) from a projector attached to a personal computer.
Part Five contains support material. The documents in this section (eg brochures,
handouts) can also be printed from the CD enclosed with this guide.

The Special Needs of Children on Temporary Protection Visas
and Asylum Seekers
Since this program was developed an increasing number of children on
Temporary Protection Visas (introduced by the Australian Government
in 1999) have enrolled in Australian schools. (See p3.)
These children have special needs stemming from their uncertain future
in Australia, limitations on their eligibility for certain benefits and
programs, and in some cases, their experiences of mandatory detention in
Australia.
If thinking about including a child who is on a Temporary Protection
Visa or who is an asylum seeker in the Rainbow Program, it would be
helpful to first consult with the state or territory Service for Survivors of
Torture and Trauma (see back cover).
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1.2

The refugee and settlement experiences and
their impact on children and families

1.2.1

Who are refugee children?

In a multicultural society, most Australian teaching professionals will have had
some contact with children and families from culturally and linguistically diverse
backgrounds. What distinguishes refugee children from other children from
culturally diverse backgrounds, are the reasons for, and circumstances leading to,
their arrival in Australia.
A refugee, as defined by United Nations Convention, is someone who has left his
or her country and cannot return to it ‘owing to a well founded fear of being
persecuted for reasons of race, religion, nationality, membership of a particular
social group or political opinion’.1
Currently the Commonwealth government accepts some 12,000 people per year
from refugee backgrounds through its Humanitarian Program. In the last six years
around one in five entrants through this program has been of pre and primary
school age.2
The Humanitarian Program includes people formally identified overseas as
refugees by the United Nations High Commissioner for Refugees as well as other
people from ‘refugee-like’ situations.
A small number of people also arrive each year on a temporary visa (eg a visitor
visa) or without valid entry documentation and subsequently seek the protection
of the Australian government under the terms of the United Nations Refugee
Convention. Those arriving without valid entry documentation are subject to a
period of mandatory detention. If found to be refugees, they are released on a
three year Temporary Protection Visa (TPV) in the first instance.
In 2001, the Australian government established centres to process refugee claims in
the Pacific (known as the ‘Pacific solution’). People seeking protection from one of
these centres, if found to be refugees, are granted a five year TPV.
TPV holders may face repatriation, if at the time of applying for a subsequent
protection visa, they are no longer deemed to be refugees owing to changed
conditions in their country of origin. Depending on a complex range of
circumstances, some TPV holders may only ever be eligible for temporary
protection in Australia.
Many other people with ‘refugee-like’ experiences are also sponsored to come to
Australia by their relatives through the Family Migration Program. It is estimated
that around one in eight of the 32,000 entrants through this program in the year
2000 came from countries from which Australia currently accepts refugees.3
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People from refugee backgrounds originate from a diverse range of countries with
those from the former Yugoslavia, the Middle East and the East African countries
currently predominating.
Children who have come from one of the following countries in the last two years
are likely to have had ‘refugee-like’ experiences:
Afghanistan
Burma
Cambodia
East Timor
Eritrea
Ethiopia

The former Yugoslavia
(including Bosnia Herzogovina,
Croatia and Kosova)

Somalia
Sudan
Vietnam

Iran
Iraq
Laos

It is possible that recent arrival families from the following countries may also have
had ‘refugee-like’ pre-migration experiences.

Albania

Lebanon

Saudi Arabia

Baltic States

Nicaragua

Sri Lanka

Botswana

Pakistan

Thailand

Bulgaria

Peru

Ukraine

Czechoslovakia

Philippines

Former USSR

Egypt

Portugal

India
Indonesia
Kuwait

Consistent with the United Nations definition, people who arrive in Australia as
refugees, or who are from ‘refugee-like’ situations, have exercised little or no choice
about leaving their homelands. Rather, their migration will have been forced as the
result of war between or within countries or their persecution as members of an
ethnic, religious or social group.
Many will have experienced years of conflict and persecution prior to leaving their
homelands. One in four adults will have been subject to torture and severe human
rights violations,4 with almost three in four having been exposed to traumatic
events such as forced dislocation and loss of or separation from family members in
violent circumstances.5 Their departure will, more often than not, have been
unplanned and their escape perilous. Many refugee families will have spent years in
a first country of asylum, either in a refugee camp or in the general community,
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before arriving in Australia. In these countries, their status will have been
uncertain and their access to basic survival resources such as food and water,
shelter, personal safety, health care and education, limited.

1.2.2

The importance of childhood experience to later development

Childhood is a time of rapid cognitive, social, emotional and physical
development. It is a time when the foundations are laid for adolescence and
adulthood.
The environment children grow up in has a major influence on their mental health
and well-being as adults. Children who have secure attachments to family and
supportive relationships with other adults, and whose families are harmonious and
well connected with their community generally fare better as adults than those
without these resources.6 Conversely, children with poor attachment patterns and
who experience harsh parenting, family disharmony and conflict, poor connections
with community and limited access to socioeconomic resources, tend to be at
higher risk of developing problems in adolescence and later life.7
It is on the basis of this knowledge that early childhood experts, Australian
governments and educationalists now emphasise the importance of targeting
support to pre-school and primary aged children so that the environment is an
optimal one for growth and development.

1.2.3

The refugee and settlement experiences and their impact
on development and psychosocial well-being

Most refugee children will have been subjected to or have witnessed events such as:
• War, bombing or shelling
• The destruction of their homes and schools
• The violent death or injury of family or friends
• Separation from members of their family
• Sudden disappearances of members of their family or friends
• Physical injury and limited medical attention
• Deprivation of food, safe water and other resources essential for survival
• Arrest, detention or torture or the fear of discovery or arrest
• Forced conscription into armies or militias
• Rape or sexual assault
• Lack of opportunities for play
All will have experienced some degree of loss, from the loss of home, place and
culture, and childhood friendships to the more profound losses of parents, siblings
and significant others through either death or separation.
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Refugee children will also have endured a level of change unprecedented in the
lives of most of their Australian-born counterparts. As well as changes in their
families and family relationships (see below), on arrival in Australia children are
required to learn a new language, adapt to a new set of cultural norms, and orient
themselves to a new and unfamiliar school system.8 The culture and structure of
the education system in Australia is likely to be very different from that in their
country of origin. In particular teaching styles are likely to be less formal.
Adaptation to school may be particularly difficult for those children who have had
no or limited prior school experience. These children may be facing the intellectual
and behavioural requirements of a structured learning environment for the first
time.
The developmental impact of pre-arrival and settlement experiences will depend
on:
• The nature and extent of exposure to traumatic events
• The age of the child at the time of maximum disruption to their lives
• The degree to which the family has remained intact
• The quality of the post-trauma environment and opportunities for recovery
For some children and their families the refugee and settlement experiences may be
associated with the development of psychological problems requiring ‘one-to-one’
professional intervention. More information on identifying these children and
families is included in Part Two.
For many children, however, the experiences of being a refugee and resettling in a
new country will have compromised, to some extent, the conditions required for
healthy progress in each of the key developmental domains.9
Anxiety and fear typically persist in the new settlement environment, well after the
cessation of actual or threatened violence. Difficulties with concentration and
memory, and disturbed sleep patterns, can impair the ability to learn and acquire
new skills. Exploration through play, mastering new situations and the taking in of
new information can also be inhibited due to the need to maintain certainty and
predictability in the face of an unfamiliar and novel environment. Sensitivity to
failure is common amongst all children, but refugee children are especially sensitive
because of the importance attached to success by families and the children
themselves. The cumulative impact of these effects is that the acquisition of new
competencies can be diminished, which ultimately influences the child’s feelings of
self-efficacy and self-worth.
Connection with others is usually dramatically altered as a result of trauma and
dislocation. Loss of others and/or prolonged isolation and separation from
important figures such as parents or other care-givers are the fundamental causes.
This can be compounded or mitigated by the receptivity of the new environment,
and the quality of nurturance and emotional support available. The age of a child
at the time of loss greatly influences the effects of loss. “In general, younger
children seem to suffer the most adverse effects, while older children (especially
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those who had a previous history of family warmth and affection) often possess
internal resources which help them better cope with the stress of family
separation.”10
Prolonged separation from parents at a young age interferes with the future
development of relationships. A fundamental internal sense of security is destroyed
unless a new permanent and nurturing relationship is fostered with a protective
adult. Without such a new relationship, the child is at high risk of difficulties
throughout life. The capacity to form close, trusting relationships and sociable peer
relationships can be affected in various ways.
Some children develop a pattern of anxious attachment where they remain fearful
of losing people who are important to them. This can manifest as clinging
behaviour and jealousy. Anger is harboured when the attachment figure is
unavailable but may not be expressed for fear of rejection. Other children develop
an overly self-sufficient style of relating and avoid close relationships. Such
independence when developed early in life can interfere with the capacity to form
mature relationships later in life. It can easily be misunderstood as a healthy
reaction because the child is self-reliant. Another pattern which develops is that of
compulsive care-giving, where personal needs are denied in order to look after
others. Again, this can appear as a healthy reaction because the child is helpful and
accommodating, but this is at the expense of his or her own needs being met. It is
also a form of relating which can easily be taken advantage of by others.
Throughout childhood, the sense of self and self-concept evolve, with identity
formation being one of the central developmental tasks of adolescence. There are
many different theoretical understandings of the self but most share the view that
the self functions like an inner map of the person and their relationship to others
and the world. The map can be of varying complexity, and consist of attributes and
expectancies, which can be predominantly negative or positive in value.
All experiences in life, and the view taken of them, shape self-concept. The degree
of approval or disapproval by figures in authority, namely parental figures, teachers
and leaders in a community, is particularly critical in determining whether the selfconcept is positive or negative and how differentiated it is. In a simple or
undifferentiated view of self, the child may only value a limited set of attributes,
making him or herself vulnerable to failure and self-degradation should a particular
attribute be judged negatively.
A host environment which fosters discrimination, and racism based on stereotypic
views of refugees will be damaging to self-concept development. In contrast, a
comprehensive understanding of the background experiences of refugee children,
in the school and in the wider community, counters insensitive or racist treatment
and reduces the likelihood of children internalising simple stereotypes.
Refugee and settlement experiences can also profoundly effect children’s
perceptions of a secure world, notions of good and bad, and their sense of a future.
The belief that home or community is a safe place can be destroyed. “The essence
of psychological trauma is the loss of faith that there is order and continuity in life.
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Trauma occurs when one loses the sense of having a safe place to retreat within or
outside of oneself to deal with frightening emotions or experiences.11 Loss of
safety also means a loss of trust in others to provide protection. Raundelen12 has
emphasised that should parents fail to be able to protect their children from
danger, the children will feel betrayed.
Notions of good and bad are altered with exposure to violent trauma. Chronic
inescapable violence can lead to the beliefs that revenge is the best way to obtain
justice.13 Identification with the aggressor can occur as a way of countering the
helplessness associated with being a victim. This is useful in the short term as a way
of regaining a sense of control but can cause the child to be aggressive and antisocial
in later years, unless more appropriate ways of regaining control are acquired.
Refugee children have left behind a sense of place and belonging to a culture which
would have provided them with a frame of reference through which to view the
world and their future. Children whose recent life experience has been dominated
by overwhelming violence and destruction and who may have witnessed the very
darkest side of human existence, may struggle to conceive of a future that holds
anything meaningful or positive for them.
The most invisible legacies of exposure to violence are shame and guilt. School age
children have reported ‘feeling bad’ for a number of things; for being unable to
provide help for others, for being safe when others are harmed and for believing
that their activities endangered others.14 Even when nothing could have been done
to change what happened, children imagine that they should have been able to do
something. This is preferable to facing sheer helplessness. Manifestations of guilt
and shame include fantasies of revenge to repair damage done, self-destructive
behaviour to expiate guilt, avoidance of others due to shame, and an inability to
participate in pleasurable activities. Shame can also lead to aggression or defiance
towards others as a way to defend against aggressive feelings towards oneself.
Garbarino and colleagues,15 who are recognised leaders in the field of the effects of
violence on children, capture well the impact of violence, and lack of support, on
children.
“In the developmental process, the child forms a picture or draws a
map of the world and his or her place in it. As children draw these
maps, they move forward on the paths they believe exist. If a child’s
map of the world depicts people and places as hostile, and the child as
an insignificant speck relegated to one small corner, we must expect
troubled development of one sort or another: a life of suspicion, low
self-esteem, self-denigration, and perhaps violence and rage. We can
also expect a diminution of cognitive development and impediments
to academic achievement and in-school behaviour.”
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1.2.4

The impact of the refugee and settlement experiences
on the family

Families play an important role in both supporting children with meeting the
developmental tasks of childhood and in protecting them from the effects of
adverse life events. However, in the case of refugee children, their capacity to do
this may be impaired.
Family relationships are often drastically altered by the refugee experience. In many
families, children will have lost a parent through death or separation. Others may
be rejoining families from whom they have been separated for some time and their
parents may have been subject to torture in the interim. Under these
circumstances, it may take some time for parents and children to re-establish
supportive parent-child relationships.
In the early settlement period refugee parents are dealing with a myriad of practical
tasks such as learning English, establishing a new household and securing
accommodation and employment as well as making their own adjustments to their
new society and culture. Some may themselves have been exposed to torture and
other traumatic events and be experiencing associated mental health difficulties.
These stresses can impair their capacity to protect, support and nurture their
children.
Studies show that families who are well connected with the community are better
able to meet their children’s needs.16 However, having recently arrived, refugee
families often have limited access to the protective effects of social support in either
the new arrival or wider communities.
As a result of experiences of persecution in their countries of origin parents may be
fearful of people outside the family and hence may resist forming supportive social
relationships or discourage their children from doing so.
Some parents may also fear the consequences of their children’s contact with a new
culture, particularly if there is a divergence of values between it and their own.
This may not only affect children’s ability to make connections with their new
culture, but lead to intergenerational conflict and an overly harsh or authoritarian
approach to parenting.
While ethnic communities play an important role in extending support to new
arrivals, their capacity to do so may be affected by the collective consequences of
trauma and divisions within communities stemming from conflict in country of
origin.
Parents may also lack an understanding of the impact of the refugee and settlement
experiences on their children and/or may be unaware of ways in which they can
support children to deal with these. In some cases, they may feel a sense of guilt
that they were unable to protect children from trauma and this may serve as a
barrier to acknowledging and acting on its effects.
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While many refugee families place a high value on education, they often lack the
language skills, knowledge and, in many cases, confidence to support their children
to understand and settle into a new school system and culture.
Significantly, most refugee families who have recently arrived in Australia are of
low socioeconomic status and encounter the stresses and difficulties associated with
this. Recently arrived refugee families experience high levels of unemployment17,
often reside in insecure and substandard housing18 and are over represented among
those on low and fixed incomes.19

1.2.5

Can schools make a difference?

One of the most important factors influencing children’s capacity to deal with both
past trauma and the stresses involved in resettling in a new country is the quality of
the support available to them both immediately following exposure to traumatic
events and in the early months and years following their arrival in a safe country.20
Schools in re-settlement countries have little influence over the immediate post
trauma environment. However, in the early settlement period, they are the
principal source of contact between refugee children and their families and their
new society. While teaching professionals clearly cannot erase the impact of trauma
and disruption, they can play an important role in fostering the conditions known
to promote children’s successful adaptation and resilience.
The skills and attributes of children themselves influence adaptation. They
include:
• Being able to deal effectively with stressful situations
• Cognitive competence
• Self-confidence and positive self-esteem
• Temperamental characteristics such as sociability and goal orientation rather
than passive withdrawal.21
Important factors in the child’s environment are:
• A stable relationship with a significant adult
• An open, supportive educational climate
• A parental model of behaviour that encourages constructive coping with
problems
• Access to social support from people outside the family.22
Schools can promote these factors in two principal ways. First, they can ensure that
the day-to-day operations of the school and school culture are sensitive to the
needs of refugee children and their families. For example they can make refugee
families feel welcome in the school by taking steps to celebrate cultural diversity
and to counter racism. Similarly, they can promote open communication by
making sure that interpreters are made available to parents to assist them in their
contact with the school.

10

The Rainbow Program for Children in Refugee Families

Part 1: Introduction

Second, by collaborating with others, they can serve as settings through which
specific psychosocial interventions can be offered to both children and their
parents. Being part of the day-to-day lives of families, schools enable support to be
delivered in ways that minimise the stigma, fear and disruption that may otherwise
be involved in seeking assistance from a community-based mental health or
support agency.

1.3

Making a contribution to children’s settlement
in a school setting

The Rainbow Program provides a structure for schools and community-based
counselling services to begin to work together to support children from refugee
backgrounds to settle in Australia. It includes three integrated components:
• The core children’s component – recognising the importance of children’s own
understanding and personal skills and attributes in the settlement process.
• A component for parents which seeks to establish their links with the school,
provide an opportunity for them to learn about their children’s settlement
experience and share any concerns they might have about their children’s
settlement in a new school.
• A teacher professional development component, the aim of which is to enhance
a teacher’s capacity to provide a supportive environment for refugee children
and their families.

1.3.1

The children’s component

The children’s component is aimed at children aged 9-12 years, recognising that
older primary aged children are likely to have experienced accumulated
disadvantage associated with prolonged disruption to schooling. Children in this
age group also face a number of potentially stressful transitions in a relatively short
period of time including school commencement in Australia, the transition from
an English language facility to a mainstream school and, at the age of twelve, the
transition to secondary school.
The children’s component aims to make a positive contribution to children’s
settlement in Australia by:
• Supporting them to integrate past experiences
• Acknowledging the challenge of settlement by exploring the losses and gains in
moving to a new country and culture
• Promoting a positive experience of the present
• Building self-esteem
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• Exploring emotions and ways of dealing with feelings
• Fostering trust and a sense of belonging
• Building connections with their peers through the sharing of stories and
emotional responses
• Enabling the expression of hopes and dreams for the future and supporting
children to develop a positive sense of their future in Australia.
These objectives are achieved by focussing on two key content themes – identity
and emotions and by utilising participation in the group process.
In the sessions dealing with identity the program uses a number of interactive
exercises to explore the losses and gains of coming to a new country. These sessions
seek to build children’s self-esteem by affirming the value of their culture of origin
and assisting them to appreciate the special nature of the experience of living in
two cultures. By providing children the opportunity to share their histories, the
group seeks to normalise the refugee and settlement experience and reduce
isolation. While the group does not focus on trauma itself, it does aim to provide a
safe environment in which children can discuss past experiences if they wish and at
a level they feel comfortable with. Conducting the program at school allows for
safety, and communicates to children that they matter and that the environment is
a caring one.
In building a new identity, it is important that children are able to integrate both
their past and present experiences and their old and new cultures. There is the risk,
however, that children will attempt to repress or forget their past owing to its
negative associations. This may be compounded by negative responses to their
culture in the school and wider communities. The identity exercises seek to assist
children to identify the positive aspects of their past, thereby enhancing the prospects
of integrating both past and present in the process of developing a new identity.
As indicated previously, the loss of a sense of future is a common consequence of
the refugee experience. The group program assists children to reclaim a ‘future
orientation’ by providing a focus for them to express their hopes and dreams.
The purpose of the ‘emotions’ exercises is to assist children to understand emotions
and their impact, and to develop constructive ways of dealing with negative
emotions. Opportunities are provided to express feelings through action and nonlanguage based activities. These exercises seek to enhance children’s skills in dealing
with stressful situations. They are conducted in a way which builds supportive
relationships amongst peers. Group rituals and identity (drawing particularly on
the Rainbow theme) are emphasised to build children’s sense of belonging.
The group process is as important as the content of the individual sessions for
achieving the objectives of the program (see diagram p13).
Rules for behaviour and program goals are discussed early in the program to
establish safety and a contained environment. This is important as children who
have been exposed to trauma benefit from an environment that is relatively
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structured and controlled, while at the same time not being too rigid.23 Clear
expectations about behaviour also help to foster conditions in which children can
develop trust.
Session content and group process are closely interrelated. In earlier sessions
content is kept purposely ‘safe’. Exercises incorporated into these sessions aim to
develop group cohesion and trust, enabling material of a more sensitive nature to
be introduced into later sessions.
The children’s component has been designed to take into account the likelihood
that children will have experienced disruption to schooling or have had limited or
no prior school experience. Having only recently arrived in Australia, they will be
in the process of acquiring English as their second language.
The program design also takes into account that children are at a developmental
age where their attention span is relatively limited (around 40-45 minutes). This
may be particularly so for refugee children given past stress and trauma and, in
some cases, limited or disrupted school experience in the past.

1.3.2

The parents’ component

The parents’ component has been designed as an adjunct to the core children’s
component. One of its principal purposes is to provide parents with information
about the program so that they can make an informed decision about their
children’s participation.
As indicated above, while families can serve as an important buffer against the
stresses associated with children’s past experiences and their adaptation to a new
world, there may be a number of obstacles to them providing this support.
As a three-session program, the parents’ component does not seek to explore these
obstacles in depth or to engage parents in addressing them. It does, however,
provide an opportunity for parents to share their concerns and experiences both
with each other and group facilitators. Drawing on children’s work in the group, it
aims to enhance parent’s understanding of the refugee and settlement experience
from the perspective of their children.
The parents’ component also plays an important role in building links between
parents and the school and provides a forum for parents to receive information
about resources and initiatives in the school and wider communities to assist them
in supporting their children’s settlement.
As is the case with the children’s program, the group process is itself important.
Being with others who share similar fears and experiences can help parents to
appreciate that their reactions are normal. Having their concerns ‘heard’ by the
school is similarly valuable.
The parent sessions also provide important information for schools to help them
better understand and address the concerns of refugee families.

14

The Rainbow Program for Children in Refugee Families

Part 1: Introduction

1.3.3

The teacher briefing and professional development
component

The teacher component comprises two activities – a briefing session and teacher
professional development program. Both these activities are important to foster
‘ownership’ of the program among the wider teacher body and other school staff.
The briefing session, designed for delivery prior to the commencement of the
children’s component, introduces the program to school staff and begins the
process of raising awareness of the needs of refugee families and engaging the wider
teacher body in addressing these.
The professional development sessions provide teachers with the opportunity to
enhance their understanding of the refugee experience and to explore ways in
which they can provide a supportive school environment for refugee children.
Recognising that working with children from refugee backgrounds may be
traumatic for teachers themselves, the program also explores possible emotional
responses and their impact for work practices.

1.3.4

The excursion

An optional excursion is offered at the end of the program bringing parents,
children, teachers and facilitators together.

1.3.5

The relationship between the program components

All three-program components are designed to be delivered as a whole. As can be
seen from the diagram on p.13, the children’s and parents’ sessions are carefully
sequenced so that they are integrated with one another.
While ideally the three components should be offered together, the children’s and
teacher professional development components can also be offered as ‘stand-alone’
initiatives. The process of obtaining parental consent for children’s participation is
an integral part of the parents’ sessions (see 2.1.10). If the children’s component is
offered on its own, it will be necessary to brief parents individually prior to gaining
written consent.
The children’s program has been designed so that each session builds on material
and group process work undertaken in previous sessions. For example, in earlier
sessions, material is kept purposely ‘safe’. More challenging material is reserved for
later sessions when time has been taken to establish trust and shared understanding
in the group. For these reasons it is not recommended that an individual session or
sessions be delivered alone.
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1.3.6

What does a ‘collaborative approach’ mean?

The program has been designed to be offered collaboratively by teachers, school
support or community-based counsellors and counsellors with expertise in working
with people from refugee backgrounds. This recognises that both teaching and
counselling and support professionals bring different skills, experiences and
resources to the process of supporting refugee children and their families, and the
best results can be achieved by them working together.
How these professionals collaborate will differ between school communities and
from time to time, depending on such factors as resource availability, the school
setting concerned and the skills and interest of those involved.

Collaborating to offer the program
The children’s and parents’ components can be offered by teachers, with a
specialist refugee counselling service playing an advisory and support role.
Teachers may wish to build their capacity to do this by:
• Participating in a professional development program to run the program
if one is offered by their state or territory Service for Survivors of Torture
and Trauma (see back cover).
• Initially co-facilitating the parents’ and children’s components with a
counsellor from their state or territory Service for Survivors of Torture
and Trauma. This arrangement can help teachers to develop the skills
and confidence to offer future programs.
• Involving a counsellor from the school support service or a local
community health or family support service to assist them in
co-facilitating the children’s and parents’ components.

The parents’ and children’s components require at least two adult facilitators. At
least one facilitator should have counselling or child welfare expertise. In some
cases this will be a counsellor or psychologist from the school support service, the
local community or a Service for Survivors of Torture and Trauma. In some
schools this may be a teacher with further counselling qualifications and/or
experience (for example a welfare teacher).
This person (called the ‘primary facilitator’ in this guide) is important. Although
the program does not focus on traumatic pre-migration experiences, it is possible
that children may disclose past trauma. Involving a person with counselling skills
and experience will help to ensure that disclosures are dealt with appropriately.
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What skills are required to be the ‘primary facilitator’ of the program?
At least one of the facilitators should have:
• Interest and experience in working with families from refugee backgrounds
• Some experience of working with people who have been exposed to trauma
• Participated in a professional development program focussing on refugee trauma.
The specific roles of the ‘primary facilitator’ will differ depending on how and in
what context the program is being run and should be the focus of early planning
discussions. At a minimum, they should include:
• Responsibility for overall planning
• Planning individual sessions
• Observation of the children prior to program commencement
• Briefing the teacher prior to the program commencing and prior to and
following each session.
While both facilitators of the children’s and parents’ components can be people
who are not based at the school, the advantages of having a teacher as a cofacilitator are that they:
• Have particular skills in the learning process and classroom management
• Are able to contribute their understanding and knowledge of individual
children and their families
• Can provide continuity between the children’s experience in the group sessions
and their usual classroom (if these are not one and the same)
• Can act as a link between the group and parents. This is particularly important
for fostering parent participation, gaining parental consent and for facilitating
referral of children requiring more intensive professional support
• Can act as a link between the group and the wider teacher body, ensuring that
the program is linked with other relevant systems and policies (eg the school
welfare policy). This helps to ensure that the impact of the program extends
beyond the life of the group itself.
If it is not possible for a teacher to serve as a co-facilitator, it is important to have a
teacher present at the group.
The role of the agency or individual specialising in counselling and support of
people from refugee backgrounds is to:
• Provide overall advice and support on implementing the program
• Provide debriefing for the ‘primary facilitator’ (if that person is not from the
specialist agency). Debriefing is important as the groups may involve disclosure
of traumatic material
• Provide consultation concerning difficult or complex issues arising in the group
• Discuss referral of children and families identified in the course of the program
as requiring more intensive support
• Deliver the professional development component.
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1.3.7

Flexibility to different school settings

The children’s component of the program was designed for delivery:
• As a small group intervention (for 8–10 children). This group size is ideal, as it
is large enough for children to benefit from their interactions with one another
and from the sharing of experiences, while being small enough to accommodate
the particular needs of the target group
• To children who have been in Australia for at least six months, by which time
their language skills will be well enough developed for them to actively
participate in the program
• For children from refugee backgrounds.
While these conditions are ideal, it may not always be possible to achieve them.
Not all schools will be in a position to release a teacher or teachers to work with a
small group of children. In some school environments it may be difficult to form a
group comprising exclusively children from refugee backgrounds. This may be
because there are not enough children aged 9-12 years in the target group; because
children are spread across the school and organisational arrangements do not
permit their withdrawal; or because it is not possible to release a teacher to work
with selected children in the class. Finally, new arrival children enter schools at
different times of the year and hence are at different stages of the process of
learning English.
Where these issues prevail it may be appropriate to include other new arrival
children from culturally diverse backgrounds in a group; to expand the group size;
or to offer the program to a whole class comprising both refugee and other new
arrival children.
Other newly arrived children from culturally diverse backgrounds share some
experiences in common with children from refugee backgrounds including:
• Identity issues associated with the loss of place and culture and adaptation to
new cultural norms, language and school system
• Some of the practical stresses of settling in a new country
• The possibility of being exposed to negative attitudes in the school and wider
communities.
For these reasons the program has obvious benefits for them and, in turn, they
bring valuable shared experiences to the group process. However, there are clear
differences in their circumstances. Children whose families made a conscious and
planned choice to migrate to Australia are unlikely to have experienced many of
the difficulties faced by refugee children discussed in the introduction to this
guide. There is also the possibility that they will be exposed, for the first time, to
traumatic or frightening information. Some tips for dealing with this are outlined
in 2.2.7.
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While offering the children’s component to a larger group or to children in the
usual classroom environment clearly enhances its accessibility and reduces
organisational and resource burdens on schools, there are certain losses in this
approach in terms of extending benefits to refugee children.
Children aged 9-12 years are at a developmental stage where their attention span is
relatively limited. As a result of both past trauma and limited school experience
children from refugee backgrounds may have behavioural problems requiring
intensive management. Moreover, given that most children are in the process of
learning English, they may have difficulty working independently and require a
high level of adult assistance to complete some of the group tasks. In a larger
group, the time taken to manage these issues can detract from the time and
attention required to give children space and time to ‘process’ the information,
feelings and understandings arsing from the group exercises.
It is not recommended that the program be offered in its current form to groups of
children from culturally diverse and Anglo-Australian backgrounds. Some of the
ideas in the program, however, may be adapted for this purpose.
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Implementing the Program
2.1

Planning and establishing the Rainbow Program
in the school community

2.1.1

Establishing collaborative relationships

The program has been designed to be delivered by school staff supported by an
agency with expertise in providing counselling to people from refugee
backgrounds. A counsellor or school psychologist from the school support service
or a community-based counselling agency may be engaged as the ‘primary
facilitator’ of the children’s and parents’ programs, particularly if the program is
being offered for the first time.
A first step toward planning the program will be to determine specific roles and
responsibilities of those involved (see 1.3.6).
If the program is being initiated by the school or a local counselling and support
agency, it is recommended that contact be made in the early planning phases with
a state or territory Service for Survivors of Torture and Trauma (see back cover) to
discuss arrangements for the professional development component, reviewing the
program, debriefing (if required), secondary consultation and referral issues.

2.1.2

Fostering support within school communities

Approval to run the program must be sought from the Principal or appropriate
senior staff as in most cases it will involve personnel from outside the school. This
support is also important as many of the resources required for program success are
ultimately in their control. Further, the program is more likely to attract the
support of other school personnel if it has senior staff approval. This support is
important to ensure wider ownership of, and responsibility for, the program in the
school.
An information pamphlet –The Rainbow Program for Children in Refugee Families –
has been designed to use as a basis for these discussions. (This can be photocopied
from the copy enclosed in the envelope at the back of this guide or printed from
Document 1 in the enclosed CD).
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2.1.3

Establishing agreement between the collaborators

Agreement should be reached in the early planning stages on protocols and
arrangements for:
• Referral of children and families who are identified as requiring more intensive
counselling and support following their participation in the group (see 2.3.1)
• Secondary consultation (ie consulting with a more experienced practitioner if
there are complex issues)
• Debriefing for the primary facilitator (if that person does not have access to
debriefing in their work environment)
• Dealing with children who exhibit difficult behaviours (see 2.2.6)
• Ensuring linkages and consistency between the program and other school
policies and programs (eg the school welfare policy)
• Any other protocols that may be relevant to the particular school environment.

2.1.4

What resources are required to run the program?

The requirements to conduct the program are outlined below. The time involved
for facilitators is documented in the following section.

The children’s program
Usually contributed by

Resources
Human resources
Primary facilitator
A facilitator with appropriate expertise (see
1.3.6). This person will need to allow time for:
• Observing the children prior to the group
• Session planning
• Meetings with school staff

School support service;
community-based agency or
the Service for Survivors of
Torture and Trauma. In some
cases there may be a teacher
with appropriate skills and
experience (see 1.3.6).

• Travel time (if not located at the school)
• Program review, debriefing and consultation
• Participation in the children’s sessions.
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Second facilitator for the children’s and parents’
groups.

As above, or a class teacher
released by the school.

Professional debriefing and secondary
consultation for the ‘primary facilitator’ (where
that person does not otherwise have access to
this support).

To be arranged by primary
facilitator through the Service
for Survivors of Torture and
Trauma, workplace or
professional association.
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The children’s program (cont.)
Resources

Usually contributed by

Human resources
If the second facilitator is not a teacher, a
teacher to attend the children’s sessions and
serve as a contact between the counselling
agency and the school and between the group
and parents.

Class teacher released by the
school.

Bilingual teacher’s aide (where available). See
below.

School.

Other
Printed material for parents (information
about the group, consent forms).

School (using pro-forma
materials supplied in this
guide).

Allocation of 1 hour and 45 minutes in the
school schedule for running the group in
addition to a 15-minute set-up time. Ideally
the group should be followed by a break, so
optimum times are the morning session before
recess or prior to the lunch period. This time
needs to be available for the duration of the
children’s program without the interruption of
other school activities.

School.

A classroom available for the whole seven
sessions with work tables and floor space for
group activities.

School.

Drying racks, wall display space and
provision for storage of the children’s posters
(a significant focus of the program).

School.

Equipment and materials (see Document 8).

School.

An excursion budget (optional).

Negotiable.

A capacity to assist parents with transportation
to the parents’ sessions should this be required.

Negotiable.
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The parents’ program
Resource

Usually contributed by

Human resources
A facilitator with appropriate expertise
(This is usually the same person who is the
‘primary facilitator’ of the children’s
program, see 1.3.6).

As for the children’s program
above.

Teacher (ideally the same person attending
the children’s sessions).

School.

Interpreters.

School.

Other
Printed information about the program.

A comfortable room with coffee and tea
making facilities, provisions to display
children’s work and room for pre-school.
aged siblings to play.
Refreshments.

School (using pro-forma
materials supplied in this guide).
School.

School.

The teacher briefing and professional development component
Resource

Usually contributed by

A counsellor/trainer with expertise in
supporting people from refugee
backgrounds.

Service for Survivors of Torture
and Trauma. Could also be
offered by a community or
school-based counsellor with
experience in supporting people
from refugee backgrounds.

Time for a brief presentation to all school
staff on the program prior to its
commencement (minimum of 20 minutes
required)

School.

A commitment of 3 hours in-service
time from the school (preferably in two
90-minute sessions) or a series of shorter
time commitments over a longer period.

School.

An appropriate venue.
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2.1.5

What time commitment is involved?

While offering support to people in groups has a number of advantages, it can be
very resource intensive. In particular, the planning of a group can involve a
considerable amount of time and organisational effort. This investment is
important if the group is to function effectively. As a general ‘rule of thumb’ as
much time should be allocated for planning the group as is involved in its delivery.
The time commitment of those involved in the program will depend on how roles
and responsibilities are shared in the collaboration. The approximate time involved
in completing the major tasks are outlined below.

Planning and establishing the program:
Task

Approximate time
allocation

Meeting between school, the Service for Survivors 2 hours.
of Torture and Trauma and other external
agencies to establish collaborative arrangements.
Meeting with key teachers to discuss selection of
child participants.

3 hours.

Preparation of correspondence to parents.

2 hours.

Observation of children/class prior to program
commencement.

2 hours (total time will
depend on the number of
classes from which children
in the group are drawn).

Preparation of material for translation (if
required) and interpreter bookings.

2 hours.

Delivering the program
Task

Approximate time allocation

Children’s and parents’ sessions.

2.5 hours per session per facilitator
(7 children’s and 3 parents’ sessions,
includes set up and pack up).
Additional time may be required for
travel (where relevant).

Briefing and debriefing prior to and
following sessions.

30 minutes per facilitator per session.

Detailed session planning, follow-up
of referrals.

2 hours per week (primary facilitator
only).
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2.1.6

Bilingual aides

A bilingual teacher’s aide, if employed by the school, can be an important resource
to the group through:
• Participating in sessions and assisting with language difficulties (their role needs
to be clearly defined within the group)
• Informing parents about the group
• Playing the role of ‘cultural consultant’. A cultural consultant is someone from
an ethnic community who is able to share their cultural knowledge with
mainstream service providers and to provide a ‘bridge’ between their
community and those agencies.
If the bilingual teacher’s aide is to participate in the group, it is important that the
primary facilitator offers him or her appropriate briefing and debriefing before and
after each session.

2.1.7

Informing the wider teacher body about the program

A brief overview of the program to all teaching staff at the school is recommended
(see 3.1). This helps to begin the process of engaging the wider teacher body and
facilitating the school’s ‘ownership’ of the program.
Between 20 minutes and half an hour should be allowed for this presentation.
While the best forum for its delivery will depend on the school concerned, in most
schools, this will be a staff meeting.
This meeting can also be used as an opportunity to find out from teachers what
particular issues they would like to have covered in the professional development
session.
The program information pamphlet, The Rainbow Program for Children in Refugee
Families should be distributed at this session. (This pamphlet can be photocopied
from the copy enclosed in the envelope at the back of this guide or printed from
Document 1 in the enclosed CD).
Either the primary facilitator or a counsellor from the Service for Survivors of
Torture and Trauma can present this session.

2.1.8

Promoting the Rainbow Program to teachers and parents

It is important that the program is represented within the school community as a
positive initiative for a group of children who are special because they know what
it is like to live across two cultures. Steps should be taken to avoid portraying the
program as having a problem orientation around refugee children. The focus of the
program is on supporting refugee children to make the best possible start to their
settlement in Australia. It acknowledges the stresses inherent in the refugee
experience and the settlement challenges facing children and families. However, its
emphasis is on developing hope and a positive sense of the future.
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2.1.9

Forming a group for the children’s component

Information on identifying refugee children in the school community is outlined
in Section 1.2 and in the Teacher Component.
If a special group is being formed to offer the program (as opposed to it being
delivered with an existing class), the following should be considered in selecting
children:
• It is desirable though not essential to have a range of ethnic backgrounds
represented, as this mix adds to the richness of the group and its interest for
children and provides a focus for exploring cultural differences and similarities.
By establishing commonalities in the refugee experience across cultures, it can
also help children to realise that their circumstances are not confined to their
particular ethnic group.
• Where possible children should be selected from the same class. This allows
supportive links to be developed in the course of the group to extend into the
classroom. If the classroom teacher is involved, this provides some continuity
between the group and the classroom.
• Ideally the group should have a gender balance and children across the 9-12 age
range. In some circumstances it may be worth considering an ‘all-girl’ group.
For instance in one school in which the Rainbow Program was piloted, there
were a number of girls who were very shy and withdrawn. Several came from
cultures where female passivity was valued. It was felt that without boys present,
the girls would be more likely to actively participate.
• The group is designed for all children from refugee backgrounds as an early
intervention measure. However, owing to limitations in group size, in practice
teachers may select children on the basis of perceived need. If this is the case, it
should be recognised that children have different reactions to their refugee and
settlement experiences. While some may exhibit obvious behavioural
difficulties, others may respond by withdrawing, with the result that their need
for support may not be obvious.
• It is important to give children themselves the choice to participate. For
example in one of the groups offered in the course of developing this program,
teachers assumed a young Bosnian girl would not want to participate given that
the other children they had selected were from the Horn of Africa and the
Middle East. When the choice was put to her she chose to participate despite
the cultural differences.
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2.1.10 Parent information and consent
Parents need to be adequately informed about the group and actively participate in
decision-making about their children’s involvement.
Schools are obliged to seek parental consent as the Rainbow Program is additional
to the usual school program, particularly if it involves outside facilitators. The
program addresses issues that may be sensitive for some parents and children. A
consent process respects the need to promote the control and autonomy of people
whose recent life experience has frequently been one of disempowerment.
The process of consent also begins to engage parents in the program.
An information sheet, The Rainbow Program for Children in Refugee Families, has
been developed to provide parents with a broad outline of the program. The
English language version of the sheet is enclosed as Document 2 and copies
translated into relevant community languages are on the enclosed CD (see
Document 2).
A template for the parental consent letter is enclosed as Document 3 in this guide
and on the enclosed CD. This letter seeks parent’s written permission for their
child’s participation. Arrangements will need to be made for the consent letter to
be translated into the appropriate languages.
Both the information sheet and consent letter should be forwarded to parents of
those children selected by teachers prior to the first parent group. The first parent
information session provides more detailed information and an opportunity for
parents to ask questions about the group prior to giving their consent.
The consent letter nominates key teachers at the school whom parents can
approach if they require more information. It is important that these teachers are
briefed so that they can talk to parents about the program in their day-to-day
contact with them and respond to any questions. Bilingual aides, if the school
employs them, should be similarly briefed.
Any correspondence to parents should be distributed on school letterhead and
wherever possible be signed by the school principal. School letterhead is generally
recognisable to parents and will help to give the project legitimacy.

28

The Rainbow Program for Children in Refugee Families

Part 2: Implementing the program

Talking with parents about the group
Think about introducing the group to parents using some of the
following:
“Your child has been invited to be part of the Rainbow Program. Children
who have recently arrived in Australia have been invited to participate. The
group will aim to support children to settle in the best possible way. It will
look at what’s involved for children in leaving their countries and coming
to Australia. It will encourage them to look at their own culture and to be
proud of who they are and where they have come from. This awareness of
their own culture and identity will assist children to have a positive time
while they are settling in Australia and to develop a good sense of who they
are as people.”
Note that the information-giving process is ongoing, being covered at each of the
three parents’ sessions.

2.1.11 Familiarisation with and observation of children
It is important that both facilitators have a broad understanding of the
backgrounds, development and functioning of children in the group prior to it
commencing. Formal processes for achieving this will be required where either
facilitator is unfamiliar with some or all of the children in the group or class.
The program incorporates two processes to achieve this:
• Once parental consent for children to participate in the group has been
obtained, teachers complete the form (Document 5 in this guide and on the
enclosed CD) on behalf of each child. This form documents basic background
information that will provide facilitators with some understanding of the needs
of children and assist in planning practical matters (eg interpreters for the
parents’ groups).
• An observation visit to each child’s class or the class concerned (where the
program is being delivered to an existing class). This helps to provide an
understanding of the classroom environment and is an opportunity to establish
contact with the child or children. Observation of the children in the
playground to see how they interact socially may also be helpful.
Ideally half an hour should be allocated for each class visit. Note that if children
are drawn from a number of classes across the school, adequate time will need to
be allowed for this process.
If the child/children are in a class with other children who will not be participating
in the group, it is wise to brief classroom teachers prior to the visit about its
purposes and to ask them to tell the children about the visit in a manner that
ensures that children feel special rather than ‘singled out’ or ‘looked at’. For
instance the observers could be introduced as visitors who will be working in the
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school in the coming term and who have come to see how the class works together
and to get to know the school.
Facilitators are also encouraged to familiarise themselves with the countries of
origin of refugee children, and the history of conflict in those countries (see p xi
for web-sites).

2.1.12 The parents’ group
A letter should be sent to parents inviting them to participate in the group (see
Document 4 in this guide and on the enclosed CD). Again, relevant details will
need to be inserted and translations arranged. This letter makes it clear that
transport and childcare can be arranged if these are barriers to participation.
Teachers and teachers’ aides (if available) should be briefed about the program and
asked to promote the sessions in their contact with parents. Where possible and
appropriate, personal contact should be made with parents to encourage their
attendance.
Interpreters will need to be arranged well in advance for these meetings (ideally
three weeks in advance).
Make parents aware that younger siblings are welcome at the parent’s meetings and
provide toys and equipment (eg pencils, pens and paper) for them.
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2.1.13 A time-line for planning and implementation

Program preparation
WEEK 1

Contact made between school and counselling/support
agency.

WEEKS 2 & 3

Meeting held between partners to clarify program
requirements, reach agreement.

WEEK 4

Approvals process between collaborators complete.
Information session for all teachers held.
Meeting with class teachers to inform them about the
program and guide selection of students (if children
being drawn from a number of classes).

WEEK 5

Set date for parents’ and children’s sessions in
consultation with school.

WEEK 6

Confirm in writing.

WEEKS 7 & 8

Group composition finalised.

WEEK 9

Book interpreters for first parent group.
Arrange translations of parent consent and group
invitation letters (Documents 3 and 4 in this guide and on
the enclosed CD).
Arrange date for observation visit/s.
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Program implementation
WEEK 1

School to distribute consent and invitation letters.
Brief teachers and bilingual aide to support parents
attendance/consent.
Session 1 held for parents.
Parent consent forms returned.
Book interpreters for second and third parents’ sessions.
Once parental consent granted, teachers to complete student
background information (Document 5 in this guide and on
the enclosed CD).

WEEK 2

Observation visit/s conducted by facilitators.

WEEK 3

Children’s Session 1.

WEEK 4

Children’s Session 2.

WEEK 5

Children’s Session 3.
Parents’ Session 2.

WEEK 6

Children’s Session 4

WEEK 7

Children’s Session 5

WEEK 8

Children’s Session 6
Parents’ Session 3 (including evaluation)

WEEK 9

Children’s Session 7 (including evaluation)

WEEK 10

Excursion (optional)
Conduct teacher evaluation

Ideally the teacher briefing and professional development component should
be held in the term preceding the children’s group.
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2.2

Guidelines for facilitators

2.2.1

Working with a co-facilitator

Both the children’s and parents’ components are designed to be offered by two
facilitators, at least one of whom will normally be a teacher.
Communication between facilitators prior to, during and following the program is
critical. Their capacity to work well together should be a consideration in forming
a team to offer the program.
Prior to each session of the children’s and parents’ components, facilitators should
spend some time together working out their responsibilities in relation to each
exercise. For most of the exercises, one facilitator will need to take responsibility
for presenting and giving guidance to the group on the task or activity, while the
second facilitator assumes responsibility for facilitating the process (eg exploring
feelings and experiences with the group). Clarifying tasks and roles before each
session is important to ensure the smooth running of the group, as is the need for
flexibility should a situation arise that has not been anticipated.
A consensus will need to be reached on dealing with difficult behaviours and with
any sensitive issues that may be raised by the children in the course of group
activities. In particular facilitators will need to determine how responsibilities will
be divided between them when responding to these issues. Guidelines for
responding to these issues are set out below.

2.2.2

The class teacher as group facilitator

The success of the children’s component is dependent on the skills of the
facilitators to promote a sense of trust and group cohesion and identity and to
create an environment in which children feel comfortable in discussing their
personal experiences and feelings.
For teachers this may require a different approach to that normally taken in the
classroom environment where the emphasis is on the teacher promoting mastery of
particular skills and where there are often ‘right’ and ‘wrong’ answers and ways of
doing things. When facilitating a group for the first time, teachers may find that
there is some adjustment involved in making the transition from teacher to
facilitator and group member.
Exercises in the early sessions of the children’s program are designed to bring
teachers, students and facilitators together as group members with a focus on
establishing group norms and a sense of trust. This is why it is important that the
same teachers attend the group each week.
Some key facilitator skills are outlined in 2.2.5.
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In the course of their routine contact with children in the classroom, teachers are
rarely exposed to the details of children’s personal histories. Hearing about these
for the first time in the group, particularly if they are of a traumatic nature, may be
quite confronting.
It is important that teachers are adequately briefed by the primary facilitator about
the objectives of the exercises and how to deal with any sensitive material raised by
the children. The relevant session plan should be made available to the teacher one
week in advance.

2.2.3

Dealing with the personal impact of exposure to
traumatic information

Working with people who have survived horrific events usually has an impact on
the worker.
While the Rainbow Program does not focus on traumatic events, it is possible that
children will disclose these in the course of the group. As noted above, adults
participating in the program may find that they are hearing, for the first time,
details of horrific events endured by children prior to their arrival in Australia.
Facilitators may experience various emotional responses that are at times
overwhelming and challenging. As indicated below, it is important that
opportunities for review are structured into the program to allow facilitators to
identify, acknowledge and work through these feelings:
Responses may include:
• Feelings of helplessness
• Feeling hopeless and overwhelmed
• Sadness
• Loss of pleasure in everyday activities
• Guilt
• Anger
• Dread and horror
• Idealising children
• Wanting to ‘make it better’ for children
• Avoiding discussion of traumatic events both within the group and in one’s
personal life.
Group facilitators can seek to deal with the impact of exposure to children’s distress
by:
• Recognising and understanding their emotional reactions and talking about
them with a trusted other
• Recognising that these reactions are normal and episodic, with their intensity
dissipating over time
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• Recognising that these experiences can contribute to their own personal
awareness and understanding of the human condition.

2.2.4

Guidelines for reviewing the program

It is recommended that a formal process for reviewing the group sessions be built
into the program.
It is the role of the primary facilitator to offer review of the program to the teacher
facilitator following each session and to arrange more intensive professional
debriefing should this be required.
Review should ideally take place at the end of each session (or as soon as possible
thereafter) and include:
• A discussion of general impressions of the session
• Discussion of individual components of the session, addressing how both the
group and individual children responded to these. Time needs to be allowed to
explore the emotional impact on facilitators. This is likely to vary from session
to session.
• Identification of any issues that might require follow-up (with the group at its
next session, with parents or with the school or classroom teacher).

2.2.5

Group facilitation guidelines

In both the children’s and parents’ sessions it is important to maximise group
member’s involvement in the group, to build a sense of cohesion and belonging
based on trust and respect, and an environment in which participants feel safe to
share experiences and feelings. Many of the specific exercises built into the group
have been designed to foster this climate.
Group facilitators can also contribute to this by:
• Ensuring predictability by keeping members informed about the activities
planned for the groups. At the same time, this needs to be balanced with a
flexibility to respond to changes suggested and agreed on by the group
• Demonstrating a genuine interest in the welfare of children, showing a caring
attitude, genuineness and warmth to assist children to engage in the group
process
• Being consistent
• Conveying knowledge of the refugee experience
• Providing structure and setting limits while not being overly rigid
• Allowing participants to be in control of the level of self-disclosure. It is
important to encourage self-exploration without pushing children to talk about
feelings or events
• Validating emotions expressed by children
• Promoting a sense of ownership of the group by children and parents.
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2.2.6

Dealing with difficult behaviours

Children in the 9-12 age group are at a developmental age when their attention
span is limited and difficult behaviours may be common. As well as attending to
group dynamics and processing material arising from the group exercises,
facilitators will need to be constantly aware of the need to keep children engaged
and may be required to manage difficult behaviours.
If there are already school procedural guidelines for dealing with difficult
behaviours these should be followed as closely as possible.
Below are some behaviours that may be encountered by facilitators and suggested
ways of dealing with these.
Consider that difficult issues or painful feelings may underpin the behaviour.
Children leaving the room
Children may need or wish to leave the room from time to time to wash their
hands, go to the toilet etc. Establish a clear expectation at the beginning of the
group that anyone wishing to leave the room should seek permission first rather
than just ‘wandering off ’.
If a child leaves the room without seeking permission, one facilitator should
follow the child and return with them to the room (agree in advance of each
session which facilitator this should be).
Children refusing or being reluctant to participate
Children’s participation in the group exercises should be strongly encouraged
but should not be obligatory.
Where a child indicates that she or he does not wish to participate in an
exercise, one facilitator (identified in advance of the session) should sit quietly
with the child to explore why this is the case. Make it clear that the child has a
choice and that they can either sit quietly and observe what the others are doing
or they can join in. Point out that the other children and teachers will miss out
on their contribution if they don’t participate, but that the choice is theirs.
Fighting and other aggressive or disruptive behaviour
One facilitator (again identified in advance of the group) should deal with the
immediate problem, while the second facilitator continues working with the
other children on the group activity.
If the child’s/children’s behaviour is particularly distracting, it may be necessary
for one facilitator to move the remainder of the group into a circle for a short
time and do a focussing exercise with them (see Document 7). The other
facilitator can then deal with the child/children concerned.
Attempt to find out the cause of the problem, and if there is more than one
child involved, to separate them from direct contact with one another.
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Ask the children involved whether this is the sort of behaviour they wanted in
the group.
Explore with them some of the ‘rules’ they nominated when they developed the
group conduct guidelines (see session one of the children’s component).
Ask the children whether they think they can continue to participate without
being aggressive or fighting, etc.
If they agree, move them back into the larger group again. If not, some ‘timeout’ may be necessary while the group continues. ‘Time-out’ may occur in the
group session room providing it is not disruptive. Alternatively a pre-arranged
supervised place within the school may provide the ‘time-out’ setting.
It may be appropriate at these times to ask other group members to comment
on whether aggressive or disruptive behaviour fits into the conduct guidelines
they had established. This allows the group to convey its expectations.
Generally speaking, behavioural difficulties tend to settle down in later sessions
of the group.

2.2.7

Dealing with sensitive issues raised by children

It is important that control over the level of disclosure about past and current
issues remains with children themselves. When sensitive issues are being covered
keep questions as open as possible. For example in relation to fear you might ask
‘When do you feel scared? How does it feel?’ rather than ‘Tell us your most
frightening experience’. It is not the aim of the group to specifically solicit
information about past trauma and this should certainly not be probed for.
It is highly unlikely that children will disclose traumatic material intentionally.
However, in a program that allows for children to discuss their personal histories
and experiences, a certain level of disclosure of traumatic information will almost
inevitably take place incidentally. Anticipate that for some children the group
process may be the first opportunity they have had to speak of traumatic events
since arrival in Australia.
When traumatic material is disclosed in a group context it is important to be
mindful of both the needs of the child concerned as well as the impact of
disclosure on other children in the group. At the same time it will be necessary to
continue facilitation of the group exercise and process. One facilitator (nominated
in advance of the group) should take responsibility for communicating with the
child concerned while the other continues to attend to the group. It may be
appropriate in some instances to continue to communicate with the child in the
group context.
When responding to the child:
• Acknowledge the feeling generated by the event (for example that it must have
been very sad or frightening)
• Affirm the child’s bravery in speaking about the event
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• Acknowledge that those feelings would be felt by other children who
experienced a similar event
• Acknowledge that even though the circumstances of the event have passed and
children are ‘safe’ in Australia, the memories can remain and may still be
frightening
• Ask the child if there is anything further they would like to say about it
• Suggest that if they would like to discuss the issue further, that you would be
available at a later time. Alternatively, suggest that there may be another trusted
adult in their lives who they may feel comfortable to talk to about the issue
• If the disclosure has been particularly painful, one facilitator may withdraw
temporarily from the group with the child.
Disclosure of sensitive material may present an opportunity to identify positive
strategies for dealing with emotions. It may be appropriate to explore with the
individual child or with the group as a whole (either at the time or in a later
session) strategies for dealing with intense emotions (eg what do you do when you
feel scared/remember feeling scared?)
The primary facilitator should ensure that any sensitive issues raised by the
children are addressed in the review at the end of the session.
A similar approach applies when dealing with sensitive issues raised by adults in
the parents’ group.

2.2.8

Working with interpreters in a group context

Interpreters will be essential for the parents’ group. It is important to factor in the
additional time required to communicate with an interpreter and to develop the
trust required for a solid working relationship between parents, facilitators and
interpreters.
Consider the following to optimise communication in a group involving
interpreters:
• Establish with participants their preferred language. While some people from
refugee communities are able to speak more than one language, there may be
political sensitivities associated with deploying interpreters from other than the
client’s preferred language group. The form completed by the teacher prior to
the commencement of the group seeks information on a parent’s preferred
language (Document 5 in this guide and on the enclosed CD)
• Book interpreters well in advance to ensure that the chosen language is
available
• Prior to the session, brief interpreters about its aims and purposes (see below).
Allow time for review afterward.
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• Try to book the same interpreter for all three group sessions. This helps create
continuity, increases the possibility of a sense of safety and trust being built
within the group and avoids the need for detailed briefing at the second and
third sessions (see below)
• Direct your discussion and non-verbal communication directly to the group,
not to the interpreter
• Some interpreters will have had similar experiences to participants and may feel
vulnerable during the group. It is important that the primary facilitator presents
the opportunity for interpreters to debrief at the end of the group
• Arrange the room in advance to optimise clear communication. For example, if
there is more than one language group represented, arrange a cluster of chairs
for each group. This will allow the interpreters to give information to parents in
their group without interfering with the interpreting process for other groups
• Ensure that all communication taking place in the group is interpreted. The
role of the interpreter is to facilitate communication between all group
members as well as between members and the facilitators.

 Guidelines for briefing and debriefing interpreters

• Allow 20 minutes prior to the first session and 5 minutes for
subsequent sessions to brief interpreters. Allow 5 minutes at the
end of the session for debriefing.
• Discuss the purposes of the session and outline the format and
program you will be following.
• Clarify expectations relating to their role.
• Explain that interpreters will be placed physically alongside the
parent or group of parents for whom they will be translating.
• Highlight the importance of interpreters communicating all
comments and of their importance in assisting communication to
occur between group members of different language backgrounds
as well as back to the group facilitators.
• At the end of the session, spend some time with the interpreters.
Ask them if there are any comments they would like to make or
any thoughts or feelings they would like to talk about.

The Rainbow Program for Children in Refugee Families

39

Part 2: Implementing the program

2.3

Identifying and referring children and families
requiring counselling and support

When conducting the Rainbow Program from time to time children and/or
parents will be identified who require more intensive support to deal with
problems associated with their refugee and settlement experiences.

2.3.1

When is a referral for counselling indicated?

The group process provides the opportunity for observation of the children over a
seven-week period. During this time it may become apparent that some children
require support additional to that provided in the group. Indications for this may
be uncontrolled emotional or behavioural responses such as:
• Extreme aggression
• Persistent distress
• Depression
• Sadness
• Withdrawal, apathy
• Numbing
• Fear and anxiety
• Frequent illness.
Children requiring additional support may also be identified by teachers or by their
parents, who may raise concerns in the course of participating in the parents’ groups.

2.3.2

Discussing additional support

Communication with the child’s parent or guardian is a critical first step and
should take place with the assistance of an interpreter. In this contact:
• Seek their opinion about their child’s progress and information about the child’s
history
• Discuss the concerns you have
• Discuss possible options for support
• Work with the parent to identify a preferred option.
In some cases a referral for family counselling may be indicated or a parent may
require individual assistance.
In approaching parents or guardians:
• Communicate your concerns. Again it is important to use an interpreter in
order to ensure concerns and information are conveyed accurately and that
questions can be clarified and addressed
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• Seek their perception regarding their own circumstances and offer the
opportunity to discuss these further
• Let them know there are services that support people who have been affected by
trauma because of war, violence and political oppression. There are also services
that can support people in their settlement in a new country as well as special
services to assist families with children
• If the person wants to be linked to one of these services, a referral can be
facilitated.

2.3.3

When is a referral for settlement support indicated?

Families may experience a range of difficulties in their settlement in Australia.
Support with these can be provided through Migrant Resource Centres (see back
cover) for issues related to:
• Housing
• Accessing English language classes
• Legal or migration matters (eg sponsorship)
• Income support payments through Centrelink
• Establishing a household
• Employment
• Child care and children’s services
• Social isolation.
Community health centres can help with health related problems (see back cover).
Local government services
Services provided by local councils are listed under the council’s name in the
White Pages (for a full list see map and index, p42 of the 2002/3 edition). Local
councils also offer a range of supports including:
• Maternal and child health services
• Recreational activities
• Youth services
• Social support services
• Disability support services
• Support for the elderly.
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2.4

Evaluating the program

An evaluation component is built into the final sessions of the parents’ and
children’s programs (see relevant session outlines).
At the completion of the program, its value can be reviewed with the school.
Useful questions to facilitate a discussion are:
• Do you think the group has made any difference to the children? If so, how?
• What would you do more of in future groups?
• Did you learn anything from participating in the group?
• Will your participation impact on your classroom practice? Is there anything
you learned from your experience in the group that you plan to carry over into
the classroom?
• Were there any organisational difficulties in running the group? If so, how
could these have been overcome?
An evaluation form for the teacher professional development is enclosed as
Document 10 in this guide and on the enclosed CD.
Consider offering a formal session to school staff at the conclusion of the program.
This enables facilitiators to provide feedback, particularly on the children’s and
parents’ components and provides teachers the opportunity to ask questions and
provide feedback on the program.
In some schools in which the program has been run, a summary of the key issues
arising out of the evaluation has been prepared and distributed to school staff as a
means of feeding back to the wider teacher body, fostering support for the program
and enhancing awareness of the issues facing refugee families.
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Part 3.1: Session Outlines • Teacher briefing and professional development

3.1 Teacher briefing and
professional development
3.1.1

Teacher briefing session

 Key features
Structure
and
duration

Objectives
and
approach

30 minute session.
Designed for a meeting of all school teaching and support staff prior
to the commencement of the children’s and parents’ groups.

∆ To introduce the Rainbow Program to the wider school
community.
∆ To engage the interest and cooperation of the wider school
community in the program and foster a sense of ownership.
∆ To begin the process of raising awareness of issues facing refugee
children and their families.
∆ To establish the school’s interest in engaging in a more intensive
professional development program and to identify specific
professional development needs.

The session:
∆ Briefly explores the issues facing refugee children and their
families.
∆ Emphasises the importance of the school setting as a context for
delivering the program.
∆ Provides a rationale for the program.
∆ Outlines the three program components.

Facilitator

Can be offered by the lead facilitator of the children’s program or
counsellor from the Service for Survivors of Torture and Trauma.

Materials

∆ Wherever possible this session should be offered at a forum in
which most, if not all, staff are present (eg a staff meeting).
∆ An overhead projector.
∆ Copies of the information pamphlet The Rainbow Program for
Children in Refugee Families for participants. (These can be
photocopied from the copy at the back of this guide or printed
from Document 1 on the enclosed CD.)
∆ Recommended overheads for the teacher briefing session are in
Part 4 and on the enclsoed CD. See in particular overheads 1 to 10.
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 Session plan


Introduction

3 minutes



Who are Refugee children?

5 minutes



The impact of the refugee and resettlement experiences

5 minutes



What schools can do

5 minutes



How the Rainbow Program works

5 minutes



Teacher professional development

5 minutes

Closure

2 minutes


∆

Introduction
Introduce yourself.

∆ Explain that the purpose of the session is to introduce the Rainbow Program,
developed as an early intervention school-based program to work with primary
school aged children from refugee and other culturally diverse backgrounds; their
parents and teachers.
∆ Briefly describe the three program components.
∆ If appropriate, describe how the program will be run in the school.



Who are refugee children?

 Key points to convey
∆ There are currently some 19.8 million refugees and displaced persons globally, the
majority of whom are women and young children.
∆ Each year some 12,000 people from refugee backgrounds settle in Australia through
the Commonwealth Government’s Humanitarian Program, one in five of whom are
of pre or primary school age. Other children with ‘refugee-like’ experiences may
also enter through the Family Migration Program.
∆ Although Humanitarian Program entrants come from a diverse range of countries,
at the moment, people from the Horn of Africa region, the Middle East and the
former Yugoslavia predominate.
∆ Introduce the definition of a refugee in the United Nations Convention. Draw
attention to the salient features of the definition:
•

44
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•

They are highly likely to have been exposed to prolonged conflict and
persecution prior to their departure. An estimated one in four will have been
exposed to torture or severe human rights violations, while three in four will
have been subject to traumatic events such as forced dislocation or loss of family
members in violent circumstances. Most will have experienced an unplanned and
perilous escape. Many will have spent years on a refugee camp or in a first
country of asylum where they will have had limited access to basic survival
resources such as food, water, shelter, personal safety, health care and education.

∆ Refugee children will also have been exposed or subject to traumatic events and
experienced loss and disruption. Some will have had no formal schooling or their
education will have been limited and disrupted.
∆ Children face a number of challenges in the settlement period – learning a new
language and a new set of cultural norms and behaviours and adjusting to an
unfamiliar school system. Children who are asylum seekers or Temporary Protection
Visa holders face the added stress of uncertainty relating to whether they will ever
be allowed to settle permanently in Australia. They and their families will also have
restricted access to resources and support services available to permanent residents.



The impact of the refugee and resettlement experiences

 Key points to convey
∆ Children who have experienced refugee-related trauma can suffer psychological
effects that persist long after their arrival in a safe country. These can affect
children’s emotional well-being, behaviour, school performance (memory,
concentration) and ability to form relationships.
∆ These effects can be made worse by the stresses of the settlement process.
∆ A significant factor in children’s capacity to cope with and recover from traumatic
refugee and resettlement experiences is the quality of the environment available to
them in the early months and years of settlement, particularly in the family and
school. Children fare better in an environment that is supportive, safe, stable and
sensitive to their needs.



What schools can do

 Key points to convey
∆ The refugee problem and its impact on child survivors can often seem
overwhelming.
∆ Action is required at a global level to address this problem at its source.
∆ However, school communities can assist by ensuring that refugee children coming to
Australia have the very best prospects for settling successfully in their new country.
∆ School communities can assist by:
•

Fostering an environment that is sensitive to the needs of children and
families from refugee backgrounds

•

Providing opportunities for both children and families to acquire the
knowledge and skills required for successful settlement.
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Emphasise the importance of schools as settings for providing these opportunities in
ways that are part of the ‘day-to-day’ experience of children and families.
Assistance that is more accessible, less disruptive and less stigmatising can be offered
through school settings than that which might otherwise be possible in a mental health
or counselling setting.



How the Rainbow Program works

 Key points to convey
∆ The Rainbow Program offers a structured approach to supporting refugee children
and their families in the school community.
∆ It has been developed on the basis of a framework that asserts that people are
more likely to be able to cope with and recover from traumatic refugee experiences
if they are able to experience a positive sense of identity, rebuild trust and have a
safe environment in which to explore and express their emotions.
∆ It has an early intervention emphasis. The program targets support to refugee
children early in the settlement period to promote well-being.
∆ Provide an overview of the program, indicating how the different components are
sequenced.
∆ Describe the objectives of the children’s component, and the activities undertaken
in the sessions.
∆ Describe the objectives of the parents’ component.



Teacher professional development

 Key points to convey
∆ Describe the objectives of the teachers’ professional development program.
∆ Indicate that ideally 3 hours would need to be set aside for the sessions.
∆ If appropriate, ask for an indication of what particular areas the school would like
to see covered or emphasised in the professional development sessions.
∆ Emphasise that the program will be finalised through further consultation with the
school.

Closure
∆ Establish whether participants have any questions.
∆ Thank participants for their time and explain arrangements for contacting you.
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3.1.2

Teacher professional development

 Key features
Structure
and
duration

The professional development program runs for 3 hours, ideally to be
offered as two one and one half-hour sessions. However, it can be
adapted to suit a shorter time frame.
It is designed for delivery to school teaching and support staff. Where
school professional development schedules permit, the program should
be held prior to the commencement of the children’s and parents’
groups.

Objectives
and
approach

The professional development module in this guide has been designed
as a template to be adapted to suit the needs of individual school
communities (in terms of both development priorities and time
available for professional development).
The precise format of the professional development should be
determined by the Service for Survivors of Torture and Trauma in
consultation with the school.
The objectives are to:
∆ Enhance participants’ understanding of the psychological and social
impact of the refugee and resettlement experiences on children and
families.
∆ Explore strategies for supporting refugee children and their families
in a school setting.
∆ Explore the emotional impact of working with children from
refugee backgrounds and the implications for work practices.

Facilitator

To be facilitated by a counsellor with expertise and experience in
working with refugee children and young people.

Materials

∆ A projector, white board and markers
∆ The information pamphlet The Rainbow Program for Children in
Refugee Families. This can be photocopied from the copy at the
back of this guide or down-loaded from the enclosed CD. (See
Document 1.)
∆ Recommended overheads are in Part 4 and on the enclosed CD.
∆ Victorian demographic data are provided in the overheads included
in this guide. Data on the number and country of origin of refugees
for the state or territory or the specific area in which the school is
located can be obtained from the Department of Immigration,
Multicultural and Indigenous Affairs Settlement Planning Unit.
∆ Additional training materials and overheads can also be found in the
publication Rebuilding Shattered Lives available from the Victorian
Foundation for Survivors of Torture (see back cover).
∆ An evaluation form for the program is enclosed as Document 10 in
this guide and on the enclosed CD.
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 Session plan
Session 1


Understanding the refugee experience
and its impact on children and families

Approximate
time required

Exercise 1

Who is a refugee?

10 minutes

Exercise 2

Refugees in Australia/Identifying refugees in
the school community

10 minutes

Exercise 3

Events characteristic of the refugee experience

15 minutes

Exercise 4

The psychosocial impact of the refugee experience

20 minutes

Exercise 5

The effect of trauma on children and the family

20 minutes

Exercise 6

Trauma and the resettlement process

15 minutes



Recovery goals and strategies

Approximate
time required

Exercise 7

Recovery goals and strategies in the
classroom and school context

Session 2

48

60 minutes



Workers’ reactions to dealing with trauma

Exercise 8

Workers’ reactions

10 minutes

Exercise 9

Detecting and preventing burn-out

10 minutes



Referral to a specialist agency

10 minutes
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Session 1
Introduction
•

Begin the session by introducing yourself and asking participants to introduce
themselves to you.

•

Outline the training program and identify the areas to be covered in the first
session.

•

Emphasise the interactive design of the session.



Understanding the refugee experience and its impact on
children and families

Exercise 1: Who is a refugee?

Objective

Suggested
approach

∆ To enhance participants’ understanding of the forced
nature of refugee movements and the circumstances
contributing to this.

∆ Start by asking the group ‘Who is a refugee?’ ‘What do
they understand to be the definition of a refugee?’
∆ Elicit responses and record on the white board.
∆ Refer to The United Nations definition of a refugee
(Overhead 3).

Key points to
convey

∆ Refugees will have been forced to leave their countries
owing to persecution on the grounds of race, religion,
nationality, political opinion or membership of a social
group.
∆ Owing to a lack of state protection, they are not safe to
return to their home countries.
∆ Refugee status is accorded only after stringent assessment
of a person’s situation against the terms of the United
Nations definition.

Suggested
overheads

3
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Exercise 2: Refugees in Australia/identifying refugee families in the
school community
Objective

∆ To enhance awareness of the number of refugees living in Australia
in the context of global refugee movements.
∆ To enhance knowledge of the countries of origin of refugees
residing in Australia and the local community so that participants
are better able to identify refugee families in the school community.

Suggested
approach

∆ Ask the group how many refugees they believe enter Australia each
year and what they know about the demographics of the refugee
population in their school community. Allow for discussion and
questions.
∆ Refer to figures on the global refugee issue and provide
information on the countries of origin of Humanitarian Program
entrants in Victoria.
∆ Refer to data on refugee groups in the local community if available.

Key points
to convey

∆ Around 12,000 refugees settle in Australia each year. This is small
relative to the refugee numbers globally.
∆ Children and families coming from countries listed on Overheads
2a and 2b are likely to have had refugee experiences.
∆ Humanitarian Program figures do not include people from the
mainstream Family Migration Program. Around one in eight people
settling through this program (of around 32,000 entrants in the year
2000) have come from countries from which Australia accepts
refugees. They may also have had refugee-like experiences.

Suggested
overheads

2a, 2b, 12, 13

Exercise 3: Events characteristic of the refugee experience
Objective

Suggested
approach

∆ To enhance participants’ awareness of the traumatic
experiences to which people from refugee backgrounds,
particularly children, have been exposed.
∆ Ask the group to nominate experiences they believe people
from refugee backgrounds may have encountered.
∆ Record these on the white board. Note that participants may
suggest a mixture of experiences and their psychosocial impact.
∆ Ask participants to identify what experiences children may have
been exposed to.
∆ Allow for comment, discussion and questions.

Key points to
convey

Suggested
overheads
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∆ It can feel overwhelming to think about the traumatic events
experienced by refugees. For children who may have been
without adult protection while experiencing such events, the
traumatic effect is magnified.
14a, 14b
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Exercise 4: The psychosocial impact of the refugee experience
Objective

∆ To enhance participants’ awareness of the psychosocial impact
of the refugee experience.

Suggested
approach

∆ Ask the group to nominate what might be the impact of the
traumatic events discussed in Exercise 3.
∆ Write these on the board and discuss, drawing out the
particular impact for children.
Identify core components of the trauma reaction with reference
to the impacts suggested by the group. Core components
include anxiety, loss and grief, shattered assumptions, guilt and
shame.
∆ Identify how the trauma reaction is manifested in children’s
behaviour, eg anger, withdrawn behaviour.
∆ Allow for comments, discussion and questions.

Key points to
convey

Suggested
overheads

∆ See overheads related to the core component of the trauma
reaction.

15, 16, 17a, 17b, 18a, 18b, 19, 20

Exercise 5: The effects of trauma on children and the family
Objective

∆ To enhance participants’ awareness of the impact of
trauma on children and the family.

Suggested
approach

∆ Ask the group to nominate the effects they believe
trauma might have on children and the family.
∆ Record on the whiteboard and discuss.

Key points to
convey

∆ For children the impact of traumatic events depends on
the child’s personality and pre-trauma life experience, the
age of onset of traumatic events, the duration and nature
of those experiences and the quality of care during, prior
to and following those experiences.
∆ Children in families where the capacity for caregiving by
adults is compromised by traumatic experiences may be
left particularly vulnerable.
∆ The importance of a supportive school environment in
contributing to quality care available to refugee children
in the early settlement period.

Suggested
overheads

21a, 21b
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Exercise 6: Trauma and the resettlement process
Objective

∆ To enhance participants’ understanding of the
psychosocial impact of the settlement experience.

Suggested
approach

∆ Ask the group to nominate the tasks they believe face
new arrivals when settling in Australia.
∆ Record these on the whiteboard.
∆ Ask participants to identify any differences in these
settlement tasks for immigrants and refugees.
∆ Ask participants to identify any particular settlement
challenges that may be faced by children.

Key points to
convey

Suggested
overheads

∆ See overheads related to the way settlemet interacts
with the trauma reaction and changes experienced by
children in settlement.

22, 23

Conclusion
∆ Acknowledge the material covered in the session.
∆ Acknowledge that the first session concentrated on the refugee experience and
trauma and note that the group may be feeling overwhelmed, helpless or powerless
to act, that the problem may seem too big for them to do anything about.
∆ Note that this is a normal reaction.
∆ Indicate that in the next session, the group will spend time exploring some practical
strategies they can adopt as individuals and as a school community to contribute to
recovery in a school context.
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Session 2
Introduction
•

Begin the session by reviewing reactions to the previous session.

•

Allow time for discussion.

•

Outline areas to be covered in the second session.



Recovery goals and strategies

This exercise uses case studies illustrating behaviours that children may exhibit in a
classroom or school environment and engages the group in identifying strategies that
they might use to address these.
Four case studies are attached for this purpose (Document 9). Alternatively, participants
may wish to suggest a case study from their own experiences. Case study 1 explores
withdrawn behaviour, case study 2 addresses anger, and the third provides a basis for
discussing responses to a disclosure of traumatic material. A fourth case study examines
the situation of students who are Temporary Protection Visa holders.

Excercise 7: Recovery goals and strategies in a classroom and school context
Objective

∆ To explore strategies for supporting children from refugee
backgrounds.

Suggested ∆ Divide the group into three or four smaller groups and allocate a
approach
case study to each.
∆ Ask each group to appoint someone to record.
∆ Allow 15-20 minutes for the groups to discuss and record outcomes
∆ Re-form the larger group and ask the recorder in each group in turn
to read out their case and the strategies they propose for responding
to the scenario outlined.
∆ Record these on the whiteboard under the following intervention
categories:
•

Individual

•

School

•

Family

•

Community

∆ Discuss strategies arrived at by the groups. Note that some of these may
already be in place at the school while some may be new initiatives.
∆ Ask participants how they could implement strategies suggested
within their school and if there are any blocks to this.
∆ Refer back to the core components of the trauma reaction identified
in the first session. Link these to the strategies for supporting
children nominated by the group.
∆ Identify recovery goals implicit in strategies for supporting
children from refugee backgrounds.
Key points Draw attention to the points on the overheads below if these are not
to convey suggested by participants.
Suggested Case studies 1– 4, Document 9.
materials
Overheads 25a, 25b, 26a, 26b, 26c
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Workers’ reactions to dealing with trauma

Exercise 8: Workers’ reactions
Objective

∆ To explore the impact of working with children from refugee
backgrounds on teaching professionals.

Suggested
approach

∆ Ask the group to identify their reactions (both positive and
negative) in their work with children and families from refugee
backgrounds and when they experience them. Those emotions most
likely to be identified include

Key points
to convey

Suggested
overheads

•

Helplessness

•

Guilt

•

Anger

•

Horror

•

Increased sensitivity to violence

•

Fulfilment

•

Motivation to act

∆ These feelings are not uncommon. If ignored, however, some of
these feelings might compromise one’s sense of personal well-being
as well as the capacity to be effective in one’s professional role. In
the long term they can lead to ‘burn-out’.
27a, 27b, 27c, 28

Exercise 9: Detecting and preventing burn-out
Objective

Suggested
approach

∆

To assist participants to identify strategies for preventing and
dealing with burn-out.

∆ Ask participants to identify what they believe might be personal
and professional risk factors for burn-out.
∆ Record these on the whiteboard.
∆ Invite participants to identify their own strategies for preventing
burn-out. These may be shared with the group or remain private.

Suggested
overheads

29

 Referral to a specialist agency
Drawing on material in 2.3 of this guide, discuss when a referral may be indicated and
procedures for referring to a specialist agency.

Conclusion
∆ Acknowledge the material covered in the session.
∆ Acknowledge the contribution that school communities can make to the positive
settlement of children from refugee families by fostering an environment that is
responsive to their needs.
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3.2 The children’s program
 Key features – Children’s program
Structure
and
duration

Seven 2 hour sessions in class time* (the minimum time required is 1 3/4
hours).
Excursion (optional).
Designed for delivery with accompanying parent program (three
sessions) and teacher professional development. Can also be offered as
a ‘stand-alone’ initiative, but modules should not be delivered
independently of the whole program.

To make a positive contribution to the settlement experience of recently
Objectives arrived children from refugee backgrounds by supporting them to build:
• Positive self-esteem
and
approach

•

A sense of trust and belonging

•

A positive sense of identity, integrating both their past experiences
and culture of origin with their new life and culture in Australia

•

A positive sense of their future

•

An ability to recognise, understand and deal positively with
emotions, thereby enhancing their capacity to form relationships
and to deal with personal challenges in the settlement period.

The program:
•

Explores the losses and gains involved in moving to a new country
and culture

•

Provides an opportunity within a safe context for children to share
stories of their past and present experience

•

Helps to rebuild a sense of trust and belonging through participation
in the group process

•

Explores emotions that influence everyday behaviour and looks at
ways of dealing positively with emotions

•

Provides an opportunity for children to focus on and express their
hopes and dreams for the future.

Suitable
for

Recent arrival children from refugee backgrounds aged 9-12 years and
other newly arrived children. Minimum English language proficiency is
required. However, participants ideally should have been in Australia for
at least 6 months.

Settings

Designed for school settings. Small group (8-10 participants ideal), but
may also be run as a classroom program.

Number
At least two, one of whom has experience or qualifications in child
of adult
facilitators welfare or counselling, and one of whom should be a teacher.
required
*As it may be difficult to cover all of the material in sessions five and six in the time available, where
scheduling permits, consideration should be given to including an eighth session. This is particularly the
case if the group has more than 8 participants.
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General guidelines

56

•

The ‘primary facilitator’ should ensure that the teacher/s attending the group have
the relevant session outline at least one week before each session.

•

Prior to the session, the ‘primary facilitator’ should brief the classroom teachers on
what will happen, how they might assist in each exercise and any issues that you
believe may arise.

•

Begin each session with a focussing exercise (see Document 7). Preferably use the
same exercise a number of times so that children build a sense of familiarity. These
exercises can also be used to re-engage and reinvigorate children if the group
becomes fragmented or they appear bored and restless.

•

Unless otherwise indicated in the ‘advance preparation’ section of each outline, set
the room up so that there are two separate areas – one comprising work-tables
(with seating for three or four children at each table) and a space where children
can sit in a semicircle for those parts of the session involving listening, talking and
sharing.

•

Ensure that the conduct rules and any other items of the group’s work are displayed
on the wall prior to the commencement of each session.

•

Be prepared for the fact that in the earlier sessions children may exhibit challenging
behaviour and/or may not be fully engaged. This should resolve itself as the
program’s group process and development activities begin to take effect. Some tips
for dealing with challenging behaviours can be found in 2.26.

•

Individual session plans in the children’s program identify the material and
equipment required. A complete list is in Document 8.

•

Session plans are based on a time allocation of 1 hour and 45 minutes.
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Session 1
Session focus
The focus of this session is on
•

Establishing trust, assisting group members to get to know one another and to feel
safe within the group

•

Establishing group conduct guidelines

•

Providing information to participants about the group process.

 Session plan
 Introductory exercise

10 minutes

 Explanation of the Rainbow Program and its purpose

10 minutes

 Setting group conduct guidelines

30 minutes

 World map exercise

35 minutes

 Introduction to the Polaroid exercise and
‘About me’ poster

 Closure

20 minutes
5 minutes

Suggested approach
1

Greet children as they enter the room.

2

Give children a rainbow label photocopied from this guide or generated from
the enclosed CD (see Document 6). Ask them to write their names on the labels
and colour them. Provide a choice of coloured felt tip pens. Labels can be
inserted into clear plastic conference name tag holders for children to keep. If
you have identified with classroom teachers that some of the children are
unable to write their own names you may wish to have prepared labels for the
children and yourself. Ensure that all facilitators have a label too.
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Introductory exercise

This exercise lays the foundation for the establishment of the group and sets the tone
for the life of the group. Its purpose is to help children to engage with each other,
facilitators and teachers as group members. This is particularly important in a school
setting where styles of communication are typically didactic. The aim is to state the
importance of communication so that the group can be a place where all participants
are able to explore issues, learn from one another and have fun together.

Suggested approach
1

Start with the children, teachers and facilitators seated in a circle.

2

Facilitators introduce themselves and explain where they work.

3

Ask each person to say their names and the country they came from.



Explanation of the Rainbow Program and its purpose
Suggested approach
1

Begin by asking the children if they know the word ‘rainbow’ and what its
meaning is in their culture. Ask the children if there are any stories about
rainbows in their culture or if the rainbow has any special meaning.

2

Explain the purpose of the group, placing it in a positive context to dispel any
sense that the children have been selected for the group because they are
experiencing ‘problems’. Stress that they have been asked to join because they
are special. Unlike many other children at the school, they know what it is like
to live in more than one country.

3

Note that while there are many positive things about having lived in more
than one country, it can also be difficult to settle in a new country, to learn a
new language and customs and to leave behind familiar places and people
who are important to them.

4

Explain that the children are not alone in this experience and that the group is
designed to give them a chance to get together with other children to talk
and to share their stories. It is hoped that this will help them at this important
time of building a future in Australia, their new country.

5

Stress that there will be lots of games and different activities during the group
sessions. Also stress that in this group we will learn from each other and that
there are no right and wrong answers. In this way it will be different from
other time they spend at school in class.

continued 
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Suggested approach (cont.)

6

This is also an opportunity to cover some ‘housekeeping’ matters including:
•

Who will run the group

•

The time the group will be run for and its place in the school
schedule (eg on Tuesday afternoons after lunch time)

•

The number of weeks the group will run for.

7

Inform the children that a meeting has been held with their parents or
guardians so that they would know about the Rainbow Program. Explain that
there will be more meetings with their parents and that at these meetings
parents will be able to see the work the children have done in the group.

8

Tell the children that if their parents need help with transport or with
looking after baby brothers or sisters so that they can come to the group, to
let facilitators know so that this can be arranged.
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Setting group conduct guidelines

This is the time to initiate discussion on the importance of agreeing on how the group
should work together so that everyone feels comfortable and has a chance to
participate.
It is preferable to engage the children in a process whereby they identify their own
conduct guidelines or ‘rules’, since this will help to ensure that the group feels a sense
of ownership of them and that the rules are discussed in terms that they understand. In
turn, this should help to increase their motivation to adhere to them. The guidelines
also give children themselves a language and a tool to ensure that their own rights are
respected within the group.

Suggested approach
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1

Ask the children to brainstorm ‘How they would like to be together as a group’
(use this as language for ‘rules’). Record their responses on butcher’s paper (or
in some form in which they can be retained and displayed for the life of the
group).

2

Discuss each of the points made by the children, checking that they have a
shared understanding of them.

3

In particular, ensure that the following are included and explained if not
suggested by the children themselves:
•

That one person speaks at a time

•

That each person has a chance to talk

•

That no-one is pushed to talk or participate if they don’t want to

•

That no-one laughs or makes fun of what someone else says

•

That what is said in the group stays in the group

•

That there will be no fighting in the group.

4

Point out that all the ‘rules’ can be summed up under the heading of respect
for each other. If the word respect is unfamiliar to some of the children it may
require some explanation.

5

Point out to the children that the conduct guidelines have not been imposed
on them by someone else, but have come from within the group itself. Explain
that they are to help make sure that everyone in the group is treated fairly and
with respect. Make the link between the guidelines and what sort of group it
will be if children follow them (eg people won’t get hurt; everyone will have a
turn to have a say if they want to). Tell them that the guidelines will be left
pinned up for each session so that they won’t be forgotten about but can be
revisited from time to time.
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World map exercise

The purpose of this exercise is to familiarise participants with one another and to
provide them with an opportunity to share information about their background with
others in the group. By establishing some of the common elements in the experiences
of group members, the exercise helps to consolidate group identity and cohesion.

Suggested approach
Using a map of the world prominently displayed:
1

Ask each participant in turn to select a length of ribbon in their chosen
colour, to pin it on the country they came from and to trace their journey
(including any other countries they have lived in), pinning the other end on
the map of Australia. One facilitator may need to assist with the tracing of
journeys while the other sits with the group.

2

As they are doing this, ask participants to introduce themselves, stating
where they were born, how they travelled to Australia, how long they’ve
been in Australia and who they live with.

3

The facilitator can gently ask questions if the children appear shy or unused
to speaking in front of a group.

4

Encourage group participants to adhere to the group ‘rules’ by listening
attentively and not speaking while presentation, of other children’s journeys
are occurring.

The end result will be a ‘rainbow’ of ribbons criss-crossing over one another and
meeting finally in Australia. The rainbow-like effect provides a symbolic
representation of the group’s co-existing diversity and unity. The map displaying
children’s journeys should remain displayed for the remaining group sessions and
shared with parents.

Issues to be aware of:
•

The activity needs to be conducted with sensitivity to the possible impact on
children of leaving their countries and a perilous flight.

•

Facilitators need to ensure that the group is respectful of each child’s
contribution.

•

Some children may find the exercise of speaking in front of the group quite
overwhelming, in which case they should be encouraged to participate only at
the level at which they feel comfortable.
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Introduction to the Polaroid exercise and about me poster

The poster exercise will take place over the following two sessions and involve each
participant in making and decorating a poster featuring a photograph of themselves
and other expressions of their identity. As well as providing a focus for exploring
identity, the posters will be used for promoting discussion around past and present
experiences and children’s aspirations for the future.

Photographs are an important means of preserving one’s personal history and
consolidating identity. Consistent with the session aims, the Polaroid photograph
provides a very immediate, tangible and technologically exciting, means of focussing
on each individual child.

Children from refugee backgrounds may not have had many photographs taken in the
past or their families may have lost them in the course of their flight from their
homelands. On arrival refugee families may not have access to a camera at home.
Importantly, these photographs serve as a link between the group and parents or
guardians and are also a source of fun and celebration for the children.

Suggested approach
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1

Introduce the ‘Polaroid exercise’ and ‘about me poster’, noting that these will
be the focus of the group over the next few weeks.

2

Explain that the group has looked at where people have come from, and that
in the coming weeks it will look more at who we are as people. To achieve
this, each group member will work on a poster, which tells about themselves.

3

Have one facilitator lead the group in one of the games outlined in
Document 7, while the second facillitator takes each child’s photograph.

4

It may be possible to give the children a choice of photograph location (select
a location that means children can move easily between photo session and
group activity). Take two photographs – one with a Polaroid camera (for the
poster) and one with a conventional camera (to take home).

5

Take a group Polaroid photograph to display in the remaining children’s and
parents’ sessions. Attach it to the world map, tracing the children’s journeys
to Australia.

6

Keep photographs together ready to use for the next session.
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Closure

So that children know what to expect in the next session, remind them that they will be
making the ‘about me’ poster. Emphasise that their parents will be able to see the
completed posters at their next meeting with the facilitators.
Collect name tags for use in the next session.
Go around the circle and ask the children for one word to describe the way they are
feeling now.
Thank the children for their participation.

✐ Equipment
•

World map

•

Butcher’s paper, whiteboard or blackboard and pens or chalk

•

Coloured ribbons (curling ribbons used in gift wrapping are an inexpensive
option for this)

•

Pins

•

Polaroid camera and film

•

Conventional camera and film

•

Glue

•

Rainbow labels (generated from Document 6 on the enclosed CD) and label
holders

•

Coloured textas

✍ Advance preparation
Structure the room so that the focus is on the world map.
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Session 2
Session focus
This session focuses on:
•

Sharing and celebrating each child’s uniqueness and identity

•

Encouraging self reflection

•

Looking at what is important to children in the group

•

Exploring and celebrating both commonality and differences between group members.

 Session plan
 Introduction and revisiting rules

10 minutes

 Focussing exercise

10 minutes

 ‘About me’ poster

70 minutes

 Closure exercise

10 minutes



Introduction and revisiting rules
Suggested approach



1

Distribute the name tags made by the children at the previous session.

2

Ask if there are any questions from the previous week.

3

Revisit the group ‘rules’.

4

Explain again the time and format of the group.

Focussing exercise

Sample group focussing exercises are outlined in Document 7. These exercises involve
combination of physical activity and verbal skills, and are a good tool to re-engage and
reinvigorate children if they are becoming bored or restless or if the group is becoming
fragmented. They also assist children in improving their English language skills.
Select and introduce the exercise you believe most suitable to your group (or use one of
your own exercises or one suggested by the group).
It is suggested that this exercise be conducted at the beginning of each of the
remaining sessions as children enter the room and join the group and at other times as
appropriate.
To begin a session it may assist to use the same exercise, as this then becomes a signal to
the children to come together to join in. It also helps to consolidate group identity.
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‘About me’ poster

The main purpose of this exercise is to encourage self-reflection, while placing the level
of disclosure of personal information in children’s control. For this aim to be met,
careful and intensive facilitation will be essential. This is dependent on there being a
high facilitator-child ratio.

Suggested approach
1

Ask each child to choose a coloured sheet of card.

2

Divide the large group into smaller groups of not more than four children
(ideally three) and allocate a facilitator to each group.

3

Ask each child to paste their photograph on the sheet and to trace the
outstretched fingers of both hands on the sheet in lead pencil. The outline can
be gone over in coloured felt tip pen once it is complete.

4

Each child then pastes or staples their Polaroid photo (taken the previous week)
on the sheet of card.

5

Ask the children to write one of each of the following on each digit of the first
hand (facilitator to illustrate on the whiteboard):
•

Their name

•

Their age

•

The country they were born in

•

Their favourite food

•

The language they speak at home.

6

Facilitators spend time with the group to which they have been assigned,
encouraging children to talk about the information they have written on their
‘hand’.

7

Re-form the larger group and ask each child to present their poster (respecting
that some children may not wish to do so).

Issues to be aware of:
•

While this has been designed as a relatively ‘safe’ exercise, facilitators should
be prepared for the possibility that children may raise traumatic issues
related to their experience as refugees. See 2.2.7 for approaches to dealing
with sensitive issues raised by children.

•

Note that as many of the children are only just beginning to acquire English
literacy skills, they may require intensive support to complete this exercise.
Since their work is to be displayed on the wall and shared with their parents,
most children will have a great deal of investment in the quality of their
work. It is important that assistance is offered, particularly with writing tasks
to avoid losing children’s engagement and interest. Teachers may be able to
help in this regard.

The Rainbow Program for Children in Refugee Families

65

Part 3.2: Session Outlines • The children’s program



Closure exercise

Form a circle. Using a soft, large, inflatable ball, possibly a globe, ask each group
member in turn to say one thing about how they feel at the moment they catch the
ball and to throw the ball to another person.

✐ Equipment
•

A3 card in a range of colours

•

Black lead pencils

•

Coloured felt tip pens

•

Glue/staples

•

Scissors

•

A large soft or inflatable ball

✍ Advance Preparation
If it is intended that the teacher will serve as a facilitator, brief them on the exercise
and how to respond to disclosure of any traumatic material (see 2.2.7 for
guidelines).
Set the room up with chairs in a circle for the warm-up exercise and work table and
chairs in another part of the room for the poster work. This will set up a pattern for
the sequence of work over the remaining weeks.
Display the group rules and map from the previous sessions.
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Session 3
Session focus
This session continues to explore the themes of identity and cultural similarities and
differences introduced in the previous session. It also:
•

Explores and shares what the children’s culture means to them

•

Begins to explore children’s experiences of settlement, including losses and gains
involved in moving to a new country and culture.

 Session plan
 Greeting exercise

15 minutes

 ‘About me’ exercise (continued)

70 minutes

 Introduction to the cultural objects exercise

10 minutes

 Closure exercise

10 minutes



Greeting exercise

As well as serving as an effective warm-up, this exercise helps to demonstrate both the
similarities and differences between cultures. For example a term sounding similar to
the Italian ‘ciao’ is a form of greeting used in both Bosnian and Somali languages. Since
many children from the Horn of Africa have spent time in countries of asylum where
Arabic is spoken, both Iraqi and Horn of African children may share the same language
(notwithstanding differences in dialect).

Suggested approach
1

Ask each child to demonstrate to the group a greeting used by themselves or
others in their culture.

2

To begin facilitators may need to model a greeting used in their culture.

3

Allow time for discussion, particularly around differences and similarities that
may emerge in children’s examples. These may include those determined by:
•

Age (eg different greetings may be used when addressing older people)

•

The relationship between those exchanging greetings (eg close relatives
versus acquaintances)

•

The context or occasion in which greetings are exchanged (eg day or night)

•

Culture and religion

•

The gender of those exchanging greetings.
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‘About me’ exercise (continued from previous week)

This exercise follows on from the previous week. However, it represents a ‘turning
point’, with the issues being explored becoming more personal and of greater
emotional significance for children. In the context of completing the task, discussion
may occur within the group that touches the losses involved in leaving one’s country.
Facilitators need to allow these to be expressed in a supportive manner. This requires a
subtle support role that encourages children to share their experiences with one
another without dominating proceedings.
Discussions involving the children’s home country may lead to the expression of
feelings about being forced to flee. The sharing of these feelings assists in creating a
bond within the group.

Suggested approach
1

Ask children to sit at the tables (approximately three children per table) and
assign a facilitator to work with each group.

2

Ask the children to work on the second hand of their poster, this time entering
one of each of the following in the digits:
•

What you like to do best

•

A good thing about Australia

•

A difficult thing about Australia

•

Something you remember about your country

•

What you would like to do when you grow up.

3

In the time remaining, encourage the children to decorate their posters with
borders, cut and paste, collage drawings etc.

4

Let children know that their posters will be displayed on the wall of the parents’
meeting room. If possible, involve children in the design of the display.

Issues to be aware of
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•

As the issues and concepts are more complex, it is likely that children will need
more assistance with spelling and writing than they required when doing the
first part of the exercise.

•

Facilitators will need to be particularly attentive to ensure that discussion is
fostered around significant issues raised in the course of the exercise. Expect that
children may raise issues about which they have strong feelings (eg the loss of
loved ones, grief for family members left behind, ransacking and destruction of
their homes). See 2.2.7 for some suggestions on how to deal with this.

•

Small groups, a high facilitator-child ratio and adequate time will be critical in
meeting the objectives of this exercise. As was the case in the first part of this
exercise in Session 2, be sure that children requiring assistance are offered this.

•

It is important to allocate sufficient time for decoration as this activity is
particularly appealing for children in this age group and provides a good means
of self-expression. Further, the supplies and equipment involved may be a
particular novelty for refugee children, many of whom may have had no or
limited access to materials of this nature in the past.
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Introduction to cultural objects exercise

The purpose of the cultural objects exercise is to celebrate and reaffirm the importance
of the children’s culture. With parents being engaged in helping to select an object
(through the parents’ group), the exercise also provides a tangible link between the
program and home.
The cultural objects can serve as a stimulus for children to discuss other issues of
concern or interest to them. For example a child may bring a photograph portraying a
place or people from which they have since been separated.
It is important to allow sufficient time to ensure that justice is done to each child’s
individual contribution and history, while at the same time not demanding too long a
period of concentration from other group participants. For this reason, this exercise is
more effective if conducted over several weeks, with a small number of children
presenting each time.

Suggested approach
1

Introduce the ‘cultural objects’ exercise that will be held over the coming weeks.

2

Ask the children to bring something from their culture or country to show and
share with the class.

3

This could be something like a photograph, a decoration, money, a piece of
clothing, a utensil or an artistic object.

4

Stress that it should not be something too precious or breakable.

5

Inform the children that time will be set aside at the beginning of each session
for several children to present their objects.
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Closure exercise

Remind the children that now the posters are completed, parents will be invited to
come to meet with the facilitators and see their children’s work. Parents will also be
asked to help children choose a cultural object to present to the group.
Ask the children to say goodbye in their own language. They may demonstrate with a
partner if there is a particular parting gesture in their culture or say the word for ‘good
bye’ in their own or another language (eg a child may have been taught a parting
gesture used in another country or culture).
End by asking each child to say one word about how they are feeling right now.

✐ Equipment
Poster decoration materials (eg magazines, paint, textas, glitter, stickers, glue,
scissors, lead pencils, rulers, erasers, coloured pencils, crayons and sharpeners).

✍ Advance preparation
Ensure that tables are set up with sufficient space for the poster work
(approximately three children per table). Allow space for a circle of chairs for the
other parts of the session.
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Session 4
Session focus
This session looks at:
•

Affirming the importance of culture as part of our identity

•

Beginning to identify emotions and how they affect children

•

Beginning to identify experiences associated with various emotions.

 Session plan
 Focussing exercise

5 minutes

 Introduction

5 minutes

 Cultural objects

20 minutes (max)

 Emotions exercise (Part 1, happy and sad poster)

30 minutes

 Happy and sad masks

40 minutes

 Closure

5 minutes



Focussing exercise

Facilitate exercise as per Document 7.



Introduction

Seated in a circle, acknowledge the parent meeting. Let the children know how great it
was to meet their parents again and how impressed their parents were with their
posters.
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Cultural object

Suggested approach
1

Before this exercise begins remind children of the group rules (eg
confidentiality, respect, etc.).

2

Ask who has brought a cultural object. The time taken for this exercise will
depend on the number of children who have brought objects. Ask each child in
turn:

3

•

To talk to about their object and pass it around the group

•

Why they chose to bring that particular object

•

What the significance is of the object to them and their culture.

Allow a minimum of five minutes per child with a maximum of 20 minutes
(total of four children). Teachers and group facilitators should also bring an
object to share.

Issues to be aware of:
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•

The significance of this activity for children should not be under-estimated and
it is important that justice is done to each child’s contribution.

•

Sensitivity is paramount as the object may have very special meaning for the
child. For example it may represent a link to the past about which they are still
grieving.

•

While this exercise is not intended to bring about disclosure, this may occur
through discussion of the meaning of the object and the connection between
the past, present and the object concerned (approaches to dealing with
disclosure can be found in 2.2.7).
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Emotions exercise (Part 1, happy and sad poster)

The two emotions exercises in this session are designed to help children to identify
emotions and how they are experienced

Suggested approach
1

Attach two pieces of butcher’s or poster size paper to the board.

2

Ask for two volunteers to draw a ‘happy’ face on the butcher’s paper. Write
‘happy’ at the bottom of each piece of paper.

3

One facilitator should attend to the children drawing and assist them if they
are unsure of the task. Before each of the children starts, ask them to consider
what a happy (or sad) face looks like, thinking about the shape of the mouth,
the eyes, the eyebrows etc.

4

Provide cut lengths of thick wool to paste on for hair.

5

As the children are drawing, the second facillitator fosters discussion with the
larger group around the following:
•

How do we know when someone is happy?/How do you show it when you
are happy?

•

How does it feel?

•

Where do we feel it in our body?

•

When do we feel happy (examples)?

•

How often does this happen?

6

When drawing is complete invite the group to comment on facial features of
happy faces. Ask if this is what it is like for them. This activity usually involves
much discussion and laughter amongst the children.

7

Repeat the process for the ‘sad’ face posters.
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Happy and sad masks

This exercise assists children to understand that others share similar emotions and
that there are times when they may experience a number of emotions
simultaneously.

Suggested approach
1

Split into groups of three or four with a facilitator in each group.

2

Distribute a blank mask to each child (ie an oval face size piece of card cut on
cardboard).

3

Ask children to draw a happy face on one side of their masks and a sad face
on the other. Invite them to attach wool for hair and to add other features if
they wish (eg earrings).

4

Facilitate discussion around each emotion as follows:
•

How do we know when someone is happy (sad)?

•

How do we show it when we are happy (sad)?

•

How does it feel?

•

Where do we feel it in our bodies?

•

When do we feel happy/sad (examples)?

•

How often does this happen?

5

Allow children to continue decorating their masks in the course of the
discussion as this will assist children for whom this exercise may raise strong
emotions.

6

Attach a chopstick when masks are complete to act as a handle, enabling the
masks to be swivelled from one face to the other.

7

If appropriate, ask the children to pose for a group photograph with their
masks.

Issues to be aware of:
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•

The discussion requires close and careful facilitation and great sensitivity.
While its intention is not to elicit disclosures, these may occur (approaches for
dealing with these can be found in 2.2.7).

•

It may be necessary to remind children of those conduct guidelines relating to
the importance of respect and listening. Acknowledge similarities and
differences within the group, relating to their experiences of feeling happy
and sad.
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Closure

To close the session, go around the group, asking each child to say one word to
describe how they are feeling right now.

✐ Equipment
•

Blank masks (made with cardboard, cut into ‘face size’ oval shapes).

•

Chopsticks

•

Wool cut into strips for hair

•

Decorations for mask

•

Textas, coloured pencils

•

Minimum of 4 pieces of poster-size paper or butcher’s paper

•

Camera

•

Masking tape, sticky tape to attach chopsticks

✍ Advance preparation
•

Prepare masks

•

Cut wool
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Session 5
Session focus
In this session a range of emotions and how they affect us are explored, along with
positive ways of dealing with them.

 Session plan
 Welcome and cultural objects (continued)

25 minutes

 Emotions excercise, Part 2 (mystery emotions)

75 minutes

 Closure

5 minutes



Welcome and cultural objects exercise

Thank those who brought in cultural objects the previous week. As in the previous
session nominate the appropriate number of children to share their cultural objects.
This is a good opportunity to remind the group about the rules and the importance of
respecting one another through listening attentively.



Emotions exercise (Part 2, mystery emotions)

This exercise aims to encourage children to reflect on when they experience certain
emotions and on the feelings associated with these emotions for themselves and
others. It can be very effective in creating an environment in which children feel
comfortable to disclose emotions they may have felt (eg shyness on the first day of
school). By sharing these experiences and their reactions, children learn that these
emotions are shared by others and are common responses to certain circumstances .
This helps to normalise both the emotion and children’s response to it.
The emotions addressed in this exercise are anger, fear, love and shyness. They have
been selected as likely to be experienced by young refugees.
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Suggested approach
1

Divide the children into groups of three or four seated at tables or on the
floor and nominate an adult as a facilitator for each group. Allow sufficient
space between groups to ensure that other groups do not hear the mystery
emotion. If numbers only allow for three groups, it is suggested that the
emotion ‘shyness’ be omitted from the exercise. It is important to include the
emotions of fear, anger and love.

2

Explain to the children that they will be given an emotion in an envelope
which is kept a secret from the other groups.

3

Ask the group facilitator to reach into a hat and select an envelope.

4

The contents of the envelope should be shared with other members of the
small group but kept secret from other groups.

5

Each child has a sheet of A4 paper and is asked to draw the facial expression
of the emotion selected.

6

The role of the group is to then explore this emotion, again without
revealing it to other groups. Group leaders facilitate discussion around:
•

What does a (angry, scared, loving, shy) face look like?

•

How does it feel?

•

Where do we feel this in our bodies?

•

When do we feel like this?

•

What do we do when we feel like this?

7

The group also discusses how they will act out this emotion/show this
emotion on their faces to convey it to the rest of the group who will be asked
to guess the emotion portrayed.

8

Each small group acts their mystery emotion to the larger group whose task it
is to guess the emotion. Facilitators encourage discussion to draw out how
the emotion was identified.

9

If the group size does not allow for the acting out of all the emotions, ensure
that those acted out represent a balance of positive and negative emotions.

10

Within the whole group, discussion should be facilitated around ‘What do we
do when we feel angry...scared...love...shy?’

11

It is important to encourage the children to propose their own suggestions as
to how to deal with the consequences of emotions. Affirm the following
strategies, or if they are not raised within the group, suggest them:
•

Talk to a friend.

•

It is important to let other people know and not to keep uncomfortable
feelings inside ourselves.

•

Stop, think and then act.

•

Remember that different things work for different people. The important
thing is that we learn to recognise our feelings and know ahead of time
some good ways of dealing with them.
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Issues to be aware of:
•

This exercise needs to be conducted with great sensitivity with appropriate
time and weight being given to each child’s contribution.

•

Discussion can be quite rich since children are at a developmental age where
they are beginning to appreciate some of the complexities of emotions (eg to
distinguish between different forms of love, such as romantic love, patriotic
love).

•

As it involves performance, this exercise is usually readily accepted by children
and creates much excitement given the element of secrecy involved.



Closure (in big group)

Ask children in turn to say one word to describe how they are feeling right now.
Prepare children for the ending of the group by reminding them that the next
session will be the last regular session together, before a final party session.

✐ Equipment
•

Envelopes and paper slips with several emotions

•

A4 butcher’s paper and pens

✍ Advance preparation
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•

Ensure that the room arrangement maximises conditions for groups to work
secretly during the emotions exercise.

•

Prepare the required number of envelopes containing a slip of paper with
one of the following emotions written on it – anger, fear, shyness, love.
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Session 6
Session focus
The focus of this session is on identifying how we experience emotions and the effects
on our bodies.
It requires a full 2 hours to complete. If this amount of time is not available consider
adding the statues exercise to the final session.

 Session Plan
 Focussing exercise – body tangle

10 minutes

 Cultural objects (continued)

20 minutes

 Body poster

30 minutes

 Statues exercise

40 minutes

 Planning for the party

15 minutes

 Closure

5 minutes

Note that the two main exercises in this session present great photographic
opportunities.



Focussing exercise – body tangle

This exercise is a good warm-up as it provides an immediate focus and brings the group
physically together. Participants often find the activity very amusing. The solution
requires communication and cooperation.

Suggested approach
1

Ask participants to stand in a large circle.

2

Each participant reaches across the room and takes the hand of one person.
Then each participant takes the hand of another person. The group is now in a
tangle.

3

The group’s task is to untangle themselves without letting go of anyone’s hand.

Depending on the size of the group, two groups may need to be formed (ie if the
group is larger than ten). Given the sensitivity involved in physical contact (particularly
between girls and boys) allow the groups to self-select.
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Cultural objects exercise (continued)

Continue with the cultural objects exercise if appropriate.



Body poster

This exercise is designed to assist children to identify how emotions affect the body and
where they feel them. It also helps to illustrate similarities and differences between
people in the way in which emotions are experienced.
If there is not sufficient time, this exercise can be incorporated into the final session.

Suggested approach
1

2
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Write the following feelings on the whiteboard:
•

love

•

scared

•

shy

•

happy

•

sad

•

angry

Facilitate discussion around:
•

Whether there are any other emotions the children often experience. (Some
of the emotions you might anticipate children raising include excitement ,
pride, worry, shock, distress, embarrassment, jealousy, nervousness,
loneliness and joy).

•

What colour comes to their mind when they think of each of the emotions
above.

3

Divide the class into three groups. Give each group a pre-cut body length sheet
of butcher’s paper. Ask a child in each group to lie on the paper and have
someone in the group trace their body outline.

4

Ask the children to use colour, words or expressions to show on the poster how
and where the feelings are experienced throughout their body. Facilitators
assist in discussing the emotions and when, where and how they are
experienced.

5

Posters are laid out on the floor so that the groups can observe each other’s
work.

6

Facilitate discussion, drawing attention to the similarities and differences in the
ways in which children express emotion.
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Statues excercise

This exercise is designed to illustrate to children how emotions can be evoked and
expressed through other sensory stimuli - in this case music.

Suggested approach
1

2



Using the audio tape prepared in advance of the group (which includes a range
of pieces illustrative of different emotions) ask the children to:
•

Dance to the music

•

To stop when the music is turned off and to go into a pose, which
illustrates the emotion, conveyed by the music for them.

Ask children to comment on the feelings evoked by the music (eg happiness,
sadness, fear, fun).

Planning for the party

Involve the children in the planning for the party, getting some ideas about what they
would like to do and what foods they would like to eat etc. Explain that the party is a
fun way of celebrating the group and of saying goodbye to one another.



Closure

•

Remind the children of the final parent meeting.

•

Go around the group asking children to say one word to describe how they are
feeling right now.
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✐ Equipment
•

Tape deck and appropriate music (see below)

•

Paper for body posters

•

Textas

•

Examples of artwork that illustrate the relationship between colour and
emotion to display in the room.

✍ Advance preparation
•

Prepare a tape containing four segments of at least two minutes duration of
music evoking emotions such as happiness, sadness, fear and fun. Some
classical and popular pieces used in previous Rainbow Groups are listed in the
box below. Discuss with a cultural consultant regarding examples of music
relevant to the cultures represented in the group and include those also.

•

Arrange the room so that there is space for children to dance in the statues
exercise.

•

Prepare the body posters.

Suggested popular and classical pieces for the ‘statues’ exercise
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Title and artist/composer

Emotion illustrated

Mama Africa, Peter Tosh

Belonging/ love of
homeland

Spring from Vivaldi’s Four Seasons

Happy

Brandenburg Concerto Number 6, Johann
Sebastian Bach

Celebration

Clarinet Concerto (Adagio), Mozart

Sadness/grief

Le Mer Nocturnes, Debussy

Fear/dread

Tarantella La Boutique Fantastique, Rossini

Fun/enthusiasm
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Session 7

Session focus
In this session the group reviews and reflects on the group experience.
The group is formally closed with a celebration.

 Session Plan
 Reflection on group experience

30 minutes

 Acknowledgment of end of group and closure

15 minutes

 Party

60 minutes



Reflection on group experience

This exercise is important, both to prepare children for the ending of the group and
for evaluative purposes. The information children give will help to make any
necessary adjustments to future groups so that they are more responsive to children’s
needs.

Suggested approach
1

Introduce the concept of evaluation to the children, stressing that it is not
about ‘right’ and ‘wrong’. Rather each person’s views and experiences are
important.

2

In the large group one facilitator initiates discussion around the following
questions while the other records:

3

•

What do children remember most about the group sessions?

•

What did they learn?

•

What did they like best?

•

What didn’t they like?

•

What would they have liked to have done more of?

•

Is there anything they would want to change?

If the children appear not to recall the specific exercises undertaken in the
group, take them through session by session describing what was done.
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Acknowledgment of end of group and closure

Acknowledge that this is the last group. Note that sadness is a normal part of finishing
something that has been fun. Comment that children in the group are likely to see one
another again at the school and in the neighbourhood.
Distribute photographs taken at other sessions of the group (both individual and
group).
Inform the children that photographs will be taken at the party and that the photos
will be given to them by the school after the group has finished to remind them of
their time together.
For the purposes of evaluation and to provide further opportunity for reflection,
facilitators could ask each child if they could write a letter to them describing their
most important memory of the group. To ensure that this occurs, ask the class teacher
to set aside class time for the children to do this.
Before the party starts, ask the children to say one word that describes how they are
feeling right now.

✐ Equipment
•

Party food

•

Cassette player

•

Decorations

•

Dress-ups. These are very important to children

•

Butcher’s paper and pens

✍ Advance preparation
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•

Ensure that the group’s work (eg rules, posters, emotions exercises) are
displayed on the wall

•

Prepare party food

•

Decorate room
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3.3 The parents’ program
 Key features – Parents’ program
Structure and
duration

Designed as an adjunct to accompanying children’s program and
teacher professional development.

Three sessions, the first two being of 1 1/2 hours duration and the
third two hours. Time will also need to be allowed for interpreter
briefing and debriefing (see general guidelines 2.2.8).

Objectives
and approach

Suitable for

Settings

•

To provide parents with information about the Rainbow
Program so that they can make an informed choice about
their children’s participation.

•

To provide an opportunity for parents to explore the impact
of the refugee and resettlement experiences on their children
(drawing on their children’s experience in the children’s
group).

•

To provide an opportunity for parents to share their concerns
about their children’s resettlement with each other and group
facilitators.

•

To foster links between parents and the school community.

Parents of children aged 9-12 years from refugee backgrounds
who have recently arrived in Australia as well as those of other
newly arrived children.

Designed for delivery in a school setting. Small group (8-12
parents) is ideal, but may also be run with larger groups.

Facilitators

The same people who run the children’s group should facilitate
the sessions. At least two facilitators should attend, one of whom
has experience or qualifications in counselling, and one of whom
should be a teacher.

Other

Interpreters.
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General guidelines (parents’ program)
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•

Familiarise yourself with the guidelines for working with interpreters outlined in
2.2.8 and make arrangements for advance booking, briefing and debriefing. Note
that 20 minutes will be required prior to the first session and 5 minutes for
subsequent sessions for interpreter briefing.

•

If possible follow up the letter of invitation (see Document 4) with telephone
contact via an interpreter or school bilingual aide.

•

Allow for and respond flexibly to the fact that parents may arrive at different times.

•

Make name tags available at each meeting.

•

Make sure that tea, coffee and refreshments are available at each meeting. If you
expect that some parents may be of the Muslim faith, ensure that foods are halal.
Be aware of possible dietary restrictions around religious seasons such as fasting
during Ramadan.

•

Invite the school principal to officially welcome parents to the first meeting and, if
possible, to attend subsequent sessions.

•

Seat parents near the appropriate interpreter in language specific groups.

•

If the school has a bilingual aide speaking the language of participating parents,
invite them to the parent’s sessions. It is important to make clear that they are
attending in their capacity as a bilingual aide and not as an interpreter.

•

Parents may have had minimal contact with the school system and may find the
meeting overwhelming. It is very important therefore to place emphasis on making
parents feel very comfortable and welcome at the group.

•

It is likely that many parents will also have pre-school children. Make siblings feel
welcome and ensure that there is equipment available to keep them occupied.

•

Make sure that transport is available to those parents who live some distance from
the school and those with small children.

•

Familiarise yourself with background information on the countries parents come
from. A list of relevant resources is included on p xi.

•

Allow for the possibility of disclosure and the expression of emotion within the
groups. See 2.2.7 for guidelines.

•

In an attempt to make parents as welcome as possible, the room should be set up
informally with chairs in a circle around a table. Arrange the room with
refreshments and, if available, table cloths and flowers. The emphasis is on creating
a relaxed and welcoming environment.
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Session 1

Session focus
The focus of this session is on:
•

Introducing parents to the group facilitators and providing information about their
work (where facilitators are from outside the school)

•

Providing parents with information about the Rainbow Program and assisting them
to make a choice about their children’s participation

•

Fostering connections between refugee families

•

Acknowledging and providing an opportunity to discuss the losses inherent in the
refugee experience; the challenges of settlement and parents’ hopes for a positive
future

•

Promoting communication between families and the school.

 Session Plan
 Welcome and introduction

15 minutes

 Explanation of the Rainbow Program
Discussion of the refugee experience

40 minutes

2.1 Introducing the Rainbow Program
2.2 The children’s and parents’ components
2.3 Work with the school

 Closure
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Welcome and introduction

Suggested approach
1

Welcome people as they arrive.

2

Distribute name tags.

3

Introduce the interpreters.

4

Offer refreshments. Note that there may be a need to allow time for all
group members to arrive.

5

Form a circle or sit around the table.

6

If the school principal is present, this is the time for them to welcome
parents to the meeting, to thank them for their attendance and to formally
introduce the Rainbow Program as one of a number of steps the school is
taking in recognising the special needs of children from refugee
backgrounds.

7

Group facilitators introduce themselves and describe the work of their
agency (if they are not from the school).

8

Formally introduce interpreter.

9

Emphasise confidentiality to facilitators and interpreters.

10 Going around the circle, ask each person to introduce themselves by saying:
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•

Their name

•

The country they have come from

•

The length of time they have spent in Australia

•

The name/names of their child or children who have been invited to be
part of the group

•

The grade/grades their child/children are in.
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Explanation of the Rainbow Program

.1 Introducing the Rainbow Program

Suggested approach
1

Discuss the title of the group and ask the group members what the word for
rainbow is in their culture.

2

Ask group members if there are any stories about rainbows in their culture and
what meanings these stories might have.

3

Explain that it was chosen because the rainbow is a symbol of hope and peace in
many cultures around the world.

4

Introduce and provide an overview of the program drawing on the ‘facilitator’s
notes’ below.



Facilitator’s notes: the Rainbow Program

•

The overall purpose of the group is to help children to settle positively in
Australia.

•

The early years of schooling are critical for laying the foundation for a positive
educational future.

•

The refugee experience is one of dislocation and loss for families. The effects of
these losses are still felt even when families have reached safety.

•

While acknowledging the past we can begin to look towards building a positive
future. Parents and family are the most important support to children. This is
why the Rainbow Program seeks to reach families so that families and school
communities can work together to assist children in this important time of early
settlement.

•

The aim of the program is to help make children’s resettlement experience,
particularly in school, as positive as possible.

•

The Rainbow Program includes three elements – work with teachers, work with
children and work with parents.

•

The work with children involves a seven-session group program that is held in
class time. Three sessions for parents are offered alongside the program.
Teachers are also offered a training program to help them understand and
support new arrival families.
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.2 The children’s and parents’ components

Suggested approach
1

Introduce the children’s and parents’ components drawing on the facilitator’s
notes below

2

Provide information to parents about who will be involved in running each
component (including the fact that a teacher will be present at the children’s
sessions) and the time and duration of the children’s sessions.

3

Ask for comments from parents and allow time for discussion.



Facilitator’s notes:
The children’s and parents’ components

Children’s component
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•

Children have been selected for the group because they know what it is like to
live in more than one country and culture. Not all children in Australia have
had that opportunity.

•

We know that it is not always easy having to build a new life in a different
culture and to learn a new language and a different way of doing things.

•

The focus of the group is on supporting children to develop a positive view of
who they are (ie a positive sense of identity). This is important because we
know that children who have a positive sense of themselves tend to be happier
and to settle better in their new country.

•

The program aims to give children confidence to talk about their own culture
and identity and to acknowledge, share and celebrate aspects of their own and
other children’s culture and identity. It will give an opportunity to explore what
is important about one’s culture.

•

The group will look at what countries children came from and what languages
they speak and the journey they took to come to Australia.

•

The children will be asked to bring an object that reminds them of their home
country. They will show the object at the group and explain why it is important
to them.

•

Leaving one’s homeland to begin a life in a new country carries a mixture of
sadness and hope. Many things are lost but many other things are gained as
well. In the group the children will talk about what it means to have this
experience.

•

Assure parents that the purpose of the Rainbow Program will not be to elicit
painful details of the past with the children.

•

The group will also assist the development of the children’s ability to
communicate in English.

•

Parents will be kept informed of activities, issues and work in the children’s
sessions.
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Facilitator’s notes:
The children’s and parents’ components

The parents’ component
•

Parents have a natural role in interpreting the world and assisting children to
understand a new environment. Therefore they have the most critical part to
play in assisting children to adjust to life in a new country.

•

It is difficult to move to a new country with a different language, culture and
ways of life. All new arrivals will experience the issues involved in settling in a
new country such as problems with housing, employment, education, child
care, family reunion, health and dealing with government departments.

•

Families who have been forced to flee their home countries because of war
and violence may face some additional difficulties. They may have experienced
a difficult or hazardous journey when leaving their homelands or travelling to
Australia, or may have spent a long time in a refugee camp. Many will have
lost or become separated from relatives or close friends. Unlike migrants they
were forced to flee their home countries because of lack of safety. They had no
choice.

•

In Australia they might have:
–

memories of their home country and feelings of loss and sadness

–

painful memories of events that occurred in the past

–

continued concerns regarding conditions in their country of origin and
lack of safety of family members (eg concerns about war, imprisonment
or relatives still in refugee camps)

–

frustration and difficulties with the process of dealing with immigration
authorities so that family members can join them in Australia.

–

insecurity about their future.

•

Everyone who leaves their home countries has memories of the past, of the
people they have left behind and of things that may have happened such as
war and conflict.

•

As parents we hope our children are able to forget painful memories of the
past. Sometimes this is not the case. At times children – like adults – remember
things that they would rather forget.

•

The parents’ sessions are included as part of the Rainbow Program so that
parents can discuss with other parents and the group facilitators their concerns
about their children’s settlement in their new country, and in particular their
new school.

•

They also provide a way for parents to learn about what their children are
doing in the group.
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Issues to be aware of:
•

Conveying that you have some knowledge about their country of origin and
the experiences that people may have been exposed to can help in establishing
trust and rapport with the group. (See general guidelines, p. 86.)

•

Some parents will not be comfortable with sharing in an open discussion
forum.

.3 Work with the school
1

Note that one of the aims of the Rainbow Program is to assist communication
between parents and the school. Parents may be unfamiliar with an education
system like that in Australia and it may be difficult for them to know what to
expect. The school may also be unfamiliar with the experiences of refugee families
and the educational background of refugee children.

2

Ask parents to share something about the education system in their country of
origin.

3

Draw out any obvious differences between the two systems and introduce the
points in the ‘facilitator’s notes’ below.
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Facilitator’s notes: work with the school

•

Educational philosophy and methods of teaching in Australia may be very
different from those in the countries participants come from.

•

Parents may have many questions about schooling. It is the right of parents
to approach the school with any questions or concerns they might have.

•

It can be very frustrating if parents want to communicate something to the
school and language is a barrier.

•

Parents have the right to ask for an interpreter when they want to discuss
something with the school.

•

The project will include training input with teachers. This is important
because teacher’s positive interaction with children and families is essential
in supporting them.

•

By building an understanding among teachers of the background and
experiences of children, teachers will be equipped to better meet the needs
of refugee children.
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Closure
Suggested approach
1

Ask parents if they have any questions.

2

Explain that children are being invited to participate in the group but that it
is important that parents make a choice for them to do so.

3

Indicate that parents can sign the consent form at the meeting or, if they
would prefer to have some time to think about it, they can take the form in
and return it to the school.

4

Thank parents for their attendance.

5

Establish with parents what would be helpful for them for the next two
meetings and set the dates.

6

Give out the details of contact addresses and telephone numbers for the
group facilitators. Encourage parents to make contact if they have any
questions prior to the next meeting.

7

Affirm that the rainbow is a symbol of hope for the future. As one parent
put it, during the pilot stage of the program ‘there can be no rainbow
without rain’.

✍ Advance preparation

•

Allow time for briefing interpreters.

•

Have additional consent forms ready for parents to sign.

•

Prepare the room (see General Guidelines p.86).

•

Familiarise yourself with relevant country background information from the
websites listed on p xi.
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Session 2

Session focus
The focus of this session is on:
•

Providing feedback to parents regarding the Rainbow group and their children’s
participation in it.

•

Providing a forum for parents to discuss issues relating to their children’s settlement
(eg cultural differences, separation from family, disrupted schooling) and to have
these heard and acknowledged

•

Assisting parents to consider concerns from the perspective of their children

 Session Plan
 Introduction – Feedback and discussion
regarding the children’s sessions

15 minutes

 Settlement Issues Exercise - Part 1

35 minutes

 Closure

10 minutes



Introduction

This session is designed to take place once children have completed their ‘about me’
poster – usually at the end of the third children’s session. The posters will contain
personal details of children’s life and history before arrival in Australia.

Suggested approach
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1

Begin the group by showing parents the children’s work on the ‘World Map’
and the ‘About Me’ posters, explaining the purpose of these activities.

2

Allow parents time to view work and to ask questions etc.

3

Acknowledge the effort and application of the children in producing the
posters. Highlight the pride in identity and homeland that the posters display.

4

Give feedback to the parents on issues raised by the children, particularly in
the second hand of the poster (in which children were asked to identify
something good and something difficult about their life in Australia). This may
involve some acknowledgment of the losses children have experienced and
recorded on their posters.

5

Allow time for parents to discuss issues.
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 Settlement issues exercise – Part 1
This exercise is conducted in two parts. The aim of the first part is to provide parents
with the opportunity to:
•

share their concerns about their children’s settlement

•

have these concerns acknowledged

Sharing and acknowledgment are important since they help to reduce the sense of
isolation that parent’s may feel and demonstrate the school’s willingness to listen to
and work towards addressing their concerns.
The second part of the exercise, held in the third session, is designed to provide
information to parents on:
•

what measures the school is currently taking to address the concerns they have
raised and what resources may be available to them within the school.

•

agencies in the community that may be able to assist them

Facilitators will need to allocate some time between sessions to familiarise themselves
with relevant school policies and resources and referral sources (see 2.3.3).
The exercise also provides an opportunity for schools to learn about and understand
parent’s concerns so that they are in a better position to develop initiatives to address
these.
In the context of a time-limited program, it is not appropriate to begin to explore
parent’s concerns in detail, nor to begin the process of addressing them. At the time of
writing, a more comprehensive program for parents is being developed as a companion
to the Rainbow Program for this purpose.

Suggested approach
1. Note that many families arrive in Australia with the hope of a better future for
their children and themselves.
2. Acknowledge that the early settlement period is not always easy because of all
the things that need to happen to build a new life in a new country with a
different language and culture.
3. Ask the group the following questions:
• What are your present concerns for your children?
• What do you believe your children’s main concerns are now?
• What concerns do you have for your children’s future?
4. One facilitator can take primary responsibility for facilitating the discussion
around these questions while the other records the concerns. Keep this record,
as time is allocated in the following session to explore some possible strategies
for dealing with them.
5. Allow for free group discussion ensuring that all in the group understand the
process.
Some of the issues that might be raised by parents are outlined in the information box
on p 99.
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Issues to be aware of:
•

Additional time will be needed to allow communication to take place
through an interpreter, particularly if there are a number of language
groups.

•

For some parents this may be the first opportunity they have had to voice
concerns in such a forum. Acknowledge challenges, fears and hopes.



Closure

•

Remind parents that in the next three sessions of the Rainbow Program children are
being asked to bring something from home, which is an item from their culture.
Encourage them to help their children to select something that is not too precious.

•

Inform parents that the focus of the next parent session will be on providing
information on how the school is addressing some of the concerns they have raised.

•

Remind parents of the date of the next meeting.

✍ Advance Preparation
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•

Display children’s work on the ‘world map’ and ‘about me’ posters in the room
parents will be meeting in.

•

Set up room as per General Guidelines on p86.

•

Brief interpreters on session plan and format.
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Session 3
Session focus
The focus of this session is on:
•

Giving parents feedback on their children’s work in the group

•

Discussing steps the school is taking to address some of the concerns they have
raised

•

Discussing ways in which parents can participate in their children’s school life

•

Enhancing communication between parents and the school

•

Soliciting parent’s feedback on the group

 Session Plan
 Feedback on children’s group sessions

30 minutes

 Settlement issues exercise – Part 2

20 minutes

 Evaluation of parents’ session

20 minutes

 Excursion planning and closure

10 minutes



Feedback on children’s group sessions
Suggested approach
1

Draw parents’ attention to the children’s work displayed in the room.

2

Ask parents whether they have any feedback from their children regarding
the group.

3

Describe the last three sessions of the children’s program by session including
the rationale for the specific exercises. In particular discuss the cultural
objects brought by children and the meaning or significance of the objects
and any discussion that took place. Focus the discussion on the importance of
culture and children’s pride and eagerness to share their cultural background
with others in the group. Allow sufficient time for meaningful discussion by
parents.

4

Discuss any significant issues that have emerged from the exercises.
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Settlement issues exercise – Part 2

Suggested approach
1

Recap the last session, especially for new parents.

2

Give a verbal summary of the issues of concern raised by parents in the
previous session relating to their children’s settlement.

3

Provide information about things the school is doing in the areas they have
raised and on resources in the school and the community that may assist
them (see box p99).

4

Invite parents to discuss other ways in which they believe that the school may
be able to assist them.

Overall it is important to stress that education is a partnership between parents and the
school and that it is important that they raise any concerns or suggestions they might
have with teachers.
Be aware that parents are likely to raise some additional issues in the course of this
discussion.
If issues directly related to the school are raised, arrange for these to be formally
communicated to the school and for follow-up to be undertaken. Not all of the issues
of concern to parents will be able to be dealt with in the school context. Where this is
the case, ensure that information is provided to parents about where they might be
able to receive assistance with the issue (see back cover).
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? What concerns might new arrival parents raise?
Below are the concerns that have been raised frequently by parents participating in the
Rainbow Program. For some of these issues acknowledgment will be all that is necessary or
possible, especially if they are outside of the immediate control of the school community.
For others, facilitators will be in a position to provide information about steps being taken
by the school, about resources available within the school community or about outside
agencies providing support and advice.

Parents may be concerned:
•

That their children will lose their language, cultural values and customs. This may result
in family break down and children becoming estranged from their cultural group.

•

About whether their children will be able to find a place in their new culture while
retaining their culture of origin. Consider providing information about the school’s
multicultural policies and programs (eg the role of bilingual aides in the school
community, special cultural days or festivals held at the school).

•

That there are differences between parenting practices in their country of origin and
those in Australia, and that they will be misunderstood (eg that corporal punishment in
Australia could result in police intervention).

•

That their children are exposed to and may use drugs. Consider providing information
about the school’s drug policy. In some Australian states and territories it may be
possible to obtain multilingual information on alcohol and drug use from government
health or education departments or a community-based agency to distribute to parents.

•

That their children are subject to racial prejudice. Consider providing information on the
school’s bullying policy and any other steps that have been taken in the school
community to combat harassment and prejudice (eg personal development programs).

•

That children who have experienced disrupted schooling may not receive adequate
support to enable them to succeed within the education system. Parents may be looking
for additional support for their children. Consider conveying information to parents
about the school’s literacy policy including any provisions made for children with special
educational needs. Stress the importance of parents discussing any concerns they might
have about their child’s educational progress with the class teacher or principal.

•

That parental authority will be undermined by statutory bodies in Australia. For
example parents may have a perception that government workers support children to
leave home and that they take the child’s perspective without listening to parents. This
may lead to parents losing confidence in their parenting role or being reluctant to
enforce their authority. Consider explaining the school’s role in supporting the welfare
of children and their families, including school welfare policies, emphasising where
relevant the school’s commitment to engage families. Discuss the school’s mandatory
reporting obligations and the conditions under which a report would be made and the
processes followed.

•

About continued separation from family members overseas, involving uncertainty about
reunion as well as their safety and well-being. Services providing immigration legal
advice are listed on the back cover of this guide.

Above all, stress that parents should approach the school with any concerns they might
have in relation to their child/children.

The Rainbow Program for Children in Refugee Families
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Evaluation of parents’ sessions

Suggested approach
1

Introduce the concept of evaluation to parents, explaining that the information
they give to you is important to assist you in planning groups for parents in the
future. For this reason, information about how the group can be improved is as
important as information about what was good about it. Explain that there are
no ‘right’ and ‘wrong’ answers and that everyone’s view is important.

2

Aim to cover the questions in the facilitator’s notes below.

✱

Facilitator’s notes: evaluation questions

Issues relating to children’s experience of the group
•

What do you know of the group from your children?

•

Do you think the group made any differences to your children?

•

What do you think the impact of the group has been on your children?

Issues relating to participant’s experience of the parents’ group

100

•

Has it been useful to you meeting as a group?

•

If so, in what ways?

•

What did you find most useful?

•

What would you like to do more of?

•

What would you do less of?

•

What will you take away from the group?

The Rainbow Program for Children in Refugee Families
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Excursion planning and closure
Suggested approach
1

Explain that the children’s group has one session left that will include a
party.

2

If an excursion is being offered as part of the program, introduce the idea
and engage parents in the planning process (eg place, date, food). Plan to
accommodate religious and dietary preferences. Explain that the
excursion is open to Rainbow Program families.

3

Thank parents for their attendance at the groups and encourage their
attendance at the excursion.

✍ Advance preparation
•

Research and prepare information on referral resources, school policies
and programs relevant to the concerns raised by parents in the
‘Settlement Issues’ exercise in Session 2, p95, see also p98.

•

Ensure that the list of issues raised by parents at the previous session is
clearly documented so that it can be used as a basis for discussion.

•

Prepare a display of children’s work from various sessions in the parents
meeting room, including photographs.

The Rainbow Program for Children in Refugee Families
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Overheads
Overheads

Overheads for teacher briefing
session and professional
development program

4

Key Features
• Early intervention
• School based
• 7-session structured group
program
• 3 sessions for parents
• Professional development for
teachers
Targeted to children 9–12
years. Selected on basis of:
• Refugee background &
experiences
• Recent arrivals
• Some ability to communicate in
English
The Rainbow Program for Children from Refugee Backgrounds
© VFST

1

What countries do people
from refugee backgrounds
come from
(a)

Children in Australia (for less than 2
years) from one the following
countries are likely to have had
‘refugee-like’ experiences:
Afghanistan, Burma, Cambodia,
East Timor, Eritrea, Ethiopia, Former
Yugoslavia (incl. Bosnia Herzogovina,
Croatia and Kosova), Iran, Iraq, Laos,
Somalia, Sudan, Vietnam

The Rainbow Program for Children from Refugee Backgrounds
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What countries do people
from refugee backgrounds
come from?
(b)

It is possible that children from
the following countries have
also had traumatic pre-migration
experiences:
Albania, Botswana, Bulgaria,
Czechoslovakia, Egypt, India,
Indonesia, Kuwait, Lebanon,
Nicaragua, Pakistan, Peru,
Philippines, El Salvador, Chile,
Saudi Arabia, Sri Lanka, Ukraine,
Former USSR

The Rainbow Program for Children from Refugee Backgrounds
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Who is a refugee?
A refugee is someone who:
“Owing to a well founded fear
of being persecuted for
reasons of race, religion,
nationality, membership of a
particular social group or
political opinion, is outside the
country of his or her nationality
and is unable or, owing to such
fear, is unwilling to avail him or
herself of the protection of that
country”
— United Nations High Commission for Refugees
Convention 1951

The Rainbow Program for Children from Refugee Backgrounds
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Children & the
refugee experience
Defining characteristics: pre-arrival
• High intensity war, bombing and
shelling
• Destruction of their homes
• Violent death or injury of family
members or friends
• Separation from family members
• Fear of, or actual, arrest of family
members
• Personal injury
• Rape or sexual assault
• Being forced to join armies or militias
• Arrest, detention or torture of
themselves or family members
• Deprivation of basic resources
required for survival (food, water)
The Rainbow Program for Children from Refugee Backgrounds
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Children & the
refugee experience
Defining characteristics: ongoing
Children’s experience of trauma
• Relative material deprivation
• Being with people who do not understand
their pre-arrival experiences
• Hostility, prejudice and discrimination

Children’s experience of loss
• Family and other significant relationships
• Home and place
• Culture
• Objects of special meaning

Children’s experience of disruption
• Education
• Attachment to family and significant others
• Developmental progress (emotional,
intellectual, physical)
The Rainbow Program for Children from Refugee Backgrounds
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An approach to recovery
from trauma & torture

Refugee
Trauma

Restore
Identity

Recovery

Rebuild
Trust

Emotions
Safety

The Rainbow Program for Children from Refugee Backgrounds
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Rainbow Program overview
CHILDREN’S COMPONENT
IDENTITY

EMOTIONS

Sessions 1, 2, 3

Sessions 4, 5, 6

GROUP PROCESS

EVALUATION/CELEBRATION

Session 7

Trust, Shared Goals, Cohesion

TEACHER PROFESSIONAL
DEVELOPMENT COMPONENT

Joint
Excursion

PARENTS’ COMPONENT
Session 1

Session 2

GROUP PROCESS
The Rainbow Program for Children from Refugee Backgrounds
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Session 3
Trust, Shared Goals, Cohesion
7

Children’s component
Objectives

To make a positive contribution to
the resettlement experience of
recently arrived children from
refugee backgrounds by supporting
them to build:
• Self-esteem
• A sense of trust and belonging
• A positive sense of identity,
integrating both their past
experiences and culture of origin
with their new life in Australia
• An ability to recognise, understand
and deal positively with emotions
• A positive sense of their future
The Rainbow Program for Children from Refugee Backgrounds
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Children’s component

(a)

What happens ?
Identity (Sessions 1,2,3)
• Setting group guidelines
(Respect primary goal)
• Mapping your journey to
Australia
• ‘About me’ poster
• Greeting exercise
• Sharing ‘cultural objects’

The Rainbow Program for Children from Refugee Backgrounds
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Children’s component

(b)

What happens?
Emotions (Sessions 4,5,6)
• Happy and sad posters
• Happy and sad masks
• Mystery emotions exercise
• Body poster
• Musical statues
Group reflection & evaluation
(Session 7)

• Party for closure
• Optional joint children & family
outing
The Rainbow Program for Children from Refugee Backgrounds
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Parents’ component
Objectives
• To enable parents to make
choices about their children’s
participation in the group
• To communicate with parents
about the Rainbow Program
• To support parents in
understanding the impact of the
refugee & resettlement
experiences on children
• To provide an opportunity for
parents to share their concerns
about their children’s settlement
• To develop & strengthen links
between parents and the school
The Rainbow Program for Children from Refugee Backgrounds
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The teacher professional
development component
Objectives
To support teachers to:
• Understand the impact of the
refugee and resettlement
experiences on children and
families
• Explore strategies for
supporting refugee children &
their families
• Explore the emotional impact of
working with children from
refugee backgrounds & the
implications for work practices
The Rainbow Program for Children from Refugee Backgrounds
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Which regions do the world’s
refugees come from?

(Source: UNHCR-Refugees by Numbers, 2002)

The Rainbow Program for Children from Refugee Backgrounds
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How many refugees are
there globally?
Annual totals worldwide of persons
of concern to UNHCR

(Source: UNHCR-Refugees by Numbers, 2002)
The Rainbow Program for Children from Refugee Backgrounds
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Traumatic events
characteristic of the
refugee experience

(a)

• Witnessing of death squads
• Witnessing mass murder
• Disappearances
• Forced marches
• Extreme deprivation – poverty,
unsanitary conditions, lack of
access to health care
• Persistent and long-term
political repression, deprivation
of human rights and
harassment
The Rainbow Program for Children from Refugee Backgrounds
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Traumatic events
characteristic of the
refugee experience

(b)

• Removal of shelter, forced
displacement from home
• Perilous flight or escape
• Separation from family
members
• Refugee camp experiences –
prolonged squalor, malnutrition,
lack of protection

• Deprivation of education and
for children, deprivation of the
opportunity to play
The Rainbow Program for Children from Refugee Backgrounds
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A framework for understanding
the impact of trauma & torture
Acts
perpetrated
by the
persecutory
regime

Social &
psychological
experiences
which lead to
the trauma
reaction

Core
components
of the
trauma
reaction

The
recovery
goals

Restore
safety
Enhance
control
Reduce fear
& anxiety

Violence
Killings
Assaults
‘Disappearances’

Chronic Fear

Anxiety

Chronic Alarm
Inescapability

Feelings of
helplessness

Unpredictability

Loss of control

Death

Disruption of
connections to
family, friends,
community &
cultural beliefs

Relationships
changed

Depression

Offer
emotional
support and
care

Destruction of
central values of
human existence

Shattering of
previously held
assumptions:
Loss of trust,
meaning,
identity &
future

Restore
meaning &
purpose to life

Humiliation

Guilt

and

Shame

Restore
dignity &
value
Reduce
excessive
shame & guilt

Separation
Isolation
Prohibition of
traditional
practices
Deprivation of
human rights
Killing on
mass scale
Exposure to
boundless
human brutality
Invasion of
personal
boundaries
Impossible
choices

degradation

Grief

Restore
attachment &
connections
to others

The Rainbow Program for Children from Refugee Backgrounds
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Key components of
the trauma reaction
• Anxiety
• Feelings of helplessness
• Loss of control
• Relationships changed
• Grief
• Depression
• Shattering of previously held
assumptions:
Loss of trust
Meaning, identity & future

• Guilt
• Shame
The Rainbow Program for Children from Refugee Backgrounds
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Key components of trauma
reaction on children &
anxiety
adolescents:
(a)

• Intrusive & recurrent distressing
recollections of the traumatic event
– recurrent memories, images, nightmares
of trauma and flashbacks

• Impairment in ability to think,
concentrate & remember
• Conditioned fear response to
reminders, places, things & people’s
behaviour, leading to:
– avoiding fearful situations
– restriction of imaginative play
– emotional withdrawal

• Generalised fear not directly related
to trauma:
– fear of strangers
– being alone
– dark places

• Hyper-vigilance or watchfulness
The Rainbow Program for Children from Refugee Backgrounds
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Key components of trauma
reaction on children &
anxiety
adolescents:
(b)

• Startle responses
reacting with startle to sudden changes in
environment such as noise

• Capacity to manage tension and
frustration is reduced
reduced control over impulsive behaviour

• Emotional numbing
denial, detachment, reduced interest in
activities and people

• Re-enactments of traumatic events in
play
• Psychosomatic complaints
eg headaches, stomach aches

• Regressive behaviour
eg tantrums, bed wetting
The Rainbow Program for Children from Refugee Backgrounds
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Key components of trauma
reaction on children &
adolescents:
loss of relationships

(a)

Grief
• Numbness, denial
• Pining, yearning
• Preoccupation with lost person
• Anxiety
• Emptiness, apathy, despair
Attachment behaviour in
relationships altered
• Increased dependency, clinging
behaviour
• Fierce self-sufficiency
• Compulsive care-giving
• Guardedness, suspiciousness
The Rainbow Program for Children from Refugee Backgrounds
© VFST

18a

Key components of trauma
reaction on children &
adolescents:
loss of relationships

(b)

Depression

• Pessimism
• Loss of interest
• Sleep disturbance
• Appetite disturbance
• Poor concentration
• Self-degradation
• Self-blame
• Hopelessness
• Suicidal thoughts and plans
The Rainbow Program for Children from Refugee Backgrounds
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Key components of trauma
reaction on children &
adolescents:
shattered core assumptions
about human existence
• Loss of meaning and purpose
• Capacity to trust damaged, sense of
betrayal intense
• Future outlook changed
• Adolescents alert to issue of human
accountability
• Very sensitive to injustice
• Moral concepts affected. Behaviour is
either overly regulated by
considerations of what is good or bad
or alternatively amoral
• Loss of faith in adult’s ability to protect
• Loss of continuity of the self
The Rainbow Program for Children from Refugee Backgrounds
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Key components of trauma
reaction on children &
adolescents: guilt and shame
• Preoccupation with feelings of
having failed to do something more
to avert violence
• Use of fantasy to exact revenge
and repair damage done during
traumatic event
• Self-destructive behaviour
• Avoidance of others due to shame
• Experience of pleasure inhibited
• Self-blame expressed as
self-derogatory comments
The Rainbow Program for Children from Refugee Backgrounds
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Summary of impact of trauma
& torture on the family
(a)

• Roles within the family and
responsibilities are often
dramatically altered
• Traumatised parents often have
reduced capacity for
emotionally supporting and
protecting children
• Extreme disturbances in
parents such as violence
become new traumas for family
members
• Financial difficulties and
inter-generational conflict
produce extra burdens on all
family members
The Rainbow Program for Children from Refugee Backgrounds
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Summary of impact of trauma
& torture on the family
(b)

• Traumatisation for the family
continues with bad news from
country of origin. People from the
same country of origin can be
perceived as a threat
• Dislocation from culture and
tradition and the language
barriers add enormous pressure
• Children are often taught not
to trust anyone
• Guilt associated with leaving
family behind disrupts emotional
recovery for all family members

The Rainbow Program for Children from Refugee Backgrounds
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The way settlement exacerbates
& maintains the trauma reaction
Settlement factors
• Ongoing danger in
country of origin
• New unfamiliar
environment
• Fear about the future
& not coping

Core components of
the trauma reaction
• Anxiety
• Feelings of
helplessness
• Loss of control

• Continuing separation
from family members

• Relationships
changed

• Loss of belonging in
new dominant culture

• Grief

• Devaluing of person in
new culture
• Injustices
• Exposure to ignorance
and lack of
understanding

• Shattering of
previously held
assumptions:
Loss of trust,
meaning, identity &
future

• Racial prejudice

• Guilt

• New humiliations

• Shame

• Depression

The Rainbow Program for Children from Refugee Backgrounds
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Refugee children’s
settlement experience
• A different culture and set
of cultural norms
• A different school system
• Changes in their standard
of living and societal status
• Seeing their parents as
vulnerable people
• Emotional changes in their
parents such as being more
protective or authoritarian
• For those on Temporary
Protection Visas, the fear of
having to return to their country
of origin
The Rainbow Program for Children from Refugee Backgrounds
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The four recovery goals
Key components of
the trauma reaction

The recovery goals

Anxiety

To restore safety and
enhance control and
reduce the disabling
effects of fear and
anxiety

Feelings of
helplessness
Loss of control
Relationships changed
Capacity for
intimacy altered
Grief
Depression
Shattering of previously
held assumptions:
Loss of trust, meaning,
identity
& future
View of future altered
Guilt
Shame

To restore
attachments and
connections to other
human beings who
can offer emotional
support and care

To restore meaning
and purpose to life

To restore dignity and
value which includes
reducing excessive
shame and guilt

The Rainbow Program for Children from Refugee Backgrounds
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Recovery processes
in the classroom
(a)

1
Restore :
Control
Safety

• Providing a secure environment - visibility and
availability of teacher in the school yard
• Asking children if something is troubling them
• Acknowledging feelings and being available for
support
• Discussing classroom rules and explaining them
• A room for students as an alternative to the
playground

Reducing
fear and
anxiety

• Providing routine, giving explanations for tasks
and activities
• Writing, art and discussion to enable expression
of thoughts and feelings
• Flexibility about participation

• Listening to students
• Providing a caring and supportive environment

2
Restore :
Attachment
Connections
Overcoming
grief and
loss

• Providing for one to-one-discussions
• Fun activities, camps, excursions
• Promoting family involvement
- information nights (education, health, laws)
- inviting parents to school to help
- showing parents around the school
- meeting parents individually
- afternoon teas
• Providing small group learning environment
• Visits to students in hospital

The Rainbow Program for Children from Refugee Backgrounds
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Recovery processes
in the classroom
(b)

3
Restore :

Identity
Meaning
Purpose

• Group discussions regarding:
– settlement
– good and bad things in
Australia
– good and bad things in
country of origin
• Cultural exchange activities
• Discussion about education,
work, health, law, police,
politics and rights in Australia

4
Restore :

• Listening to students

Dignity
Value

• Acknowledging feelings,
thoughts and
fantasies

Reduce guilt
The Rainbow Program for Children from Refugee Backgrounds
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Enhancing children’s recovery
in the school context
(a)

1. Individual
• Teaching practices and supportive
environment to enhance recovery
(eg: one-to-one student reviews,
classroom activities to deal with the
effects of settlement and previous
exposure to trauma on learning)

• Setting learning and social goals
which accommodate the blocks to
learning and participation caused
by trauma
• Identifying students who require
counselling or medical assistance
• Being a model of a caring adult
who respects the strengths
of their students
The Rainbow Program for Children from Refugee Backgrounds
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Enhancing children’s recovery
in the school context
(b)

2. School environment
• Provision of indoor areas which allow
for small group contact
• Support structures for teachers
• Training and professional
development for teachers
• Induction of new teachers
• Establishing emergency protocols
• Provision of resource material
• Monitoring student needs

The Rainbow Program for Children from Refugee Backgrounds
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Enhancing children’s recovery
in the school context
(c)

3. Family
• Induction and parent-teacher nights
using interpreters
• Contacting parents in ways
other than notices
• Adult classes
• Orientation programs for parents
• Volunteer program enabling inclusion
of non-English speaking parents

4. Community
• Links with other agencies such as
community-based ethnic workers,
employment services & health services
• Public education, dissemination
of information
• Influencing practice, curriculum & policy
The Rainbow Program for Children from Refugee Backgrounds
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Summary of emotional
responses of workers
(a)

1. Helplessness
• Loss of confidence in oneself to
make a difference
• Underestimation of the student’s
resources
• Excessive responsibility
- rescuing
- boundary loss
- exhaustion
- over-protectiveness
2. Guilt
• Excessive responsibility
• Avoidance of painful topics
• Difficulty enjoying oneself
• Difficulty accepting compromises
The Rainbow Program for Children from Refugee Backgrounds
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Summary of emotional
responses of workers
(b)

3. Anger
• Dismay with colleagues, institutions,
government
• Sensitivity to violence
• Disillusionment with humanity
4. Dread and horror
•

Avoidance of traumatic material

5. Idealisation
• Feelings of inadequacy
• Minimising one’s own feelings
• Devaluation & disappointment
The Rainbow Program for Children from Refugee Backgrounds
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Summary of emotional
responses of workers
(c)

6. Personal vulnerability
• Helplessness
• Avoidance
• Disillusionment
7. Fulfilment
• Personal growth
• Intimacy
• Improving systems and community
awareness

The Rainbow Program for Children from Refugee Backgrounds
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Burn-out risk factors
• Unrealistic demands from self
• Unrealistic demands from
others and the situation
• Lack of resources,
personnel and time
• Lack of control over
the situations
• Lack of support from
organisations, colleagues
• Unrealistic expectations
• Lack of acceptance and
acknowledgment

The Rainbow Program for Children from Refugee Backgrounds
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Dealing with
emotional reactions
• Awareness of one’s reactions
• Expressing inner feelings
and experiences in words
• Understanding one’s limits
• Expecting to be influenced
• Sharing trauma-related work
• Relaxing self-expression
• Recognition of ongoing process
• Balancing responsibility
and detachment
The Rainbow Program for Children from Refugee Backgrounds
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Supporting material

Supporting material

5

List Of Supporting Material
Printed Documents

Documents in CD (in PDF Format)

Document 1

Document 1

The Rainbow Program for Children in Refugee
Families (Information pamphlet for schools)

The Rainbow Program for Children in Refugee
Families (Information pamphlet for schools)

Document 2

Document 2

The Rainbow Program for Children in Refugee
Families Parent Information Sheet (English
Version)

The Rainbow Program for Children in Refugee
Families Parent Information Sheet in: Amharic,
Arabic, Bosnian, Croatian, Dari, English,
Pashtu, Somali, Serbian and Tigrinian

Document 3

Document 3

Parent consent letter template

Parent consent letter template

Document 4

Document 4

Letter of invitation to participate in parents’
group template

Letter of invitation to participate in parents’
group template

Document 5

Document 5

Participant information form

Participant information form

Document 6

Document 6

Template for name tags – Children’s
component

Template for name tags – Children’s
component

Document 7

Document 7

Group focussing exercises – Children’s
component

Group focussing exercises – Children’s
component

Document 8

Document 8

Materials and equipment list – Children’s
component

Materials and equipment list – Children’s
component

Document 9

Document 9

Case studies – Teacher professional
development program

Case studies – Teacher professional
development program

Document 10

Document 10

Evaluation form –Teacher professional
development program

Evaluation form –Teacher professional
development program
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Supporting Document 1

The Rainbow Program for Children in Refugee Families (information pamphlet for schools) can
be photocopied from the copy enclosed in the envelope attached at the back of this guide or
generated from the CD.

© VFST
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Supporting Document 2

The Rainbow Program for Children in Refugee Families –
Parent Infrormtion Sheet
Our school is going to run a special program called the Rainbow Children’s Program. The
Program has been developed by Foundation House for children and families who have recently
arrived to help them to settle in their new country. It will also help children to develop their
confidence and language and communication skills.
The program is held at the school in class time. It runs for about one and a half hours each
week for a term. The school may ask a counsellor from Foundation House or another service to
help run the program. A teacher from the school will also be involved.
Children are invited to join the group and you will be asked to sign a form to let us know
whether you are happy for them to participate.
As part of the Rainbow Program, each child will be asked to bring in something that reminds
them of their home country to talk about with the other children and their teachers.
Usually parents are invited to the school as part of the Program to meet with other parents of
children in the Rainbow Group and the group leaders. At these meetings we will tell you about
the group and give you a chance to ask any questions you might have. We will also be able to
tell you about what your children are doing in the group. You will have an opportunity to talk
about how they are settling into school.
If you have other small children, you are welcome to bring them to the parents’ groups.
Interpreters in your language will also be present. We will let you know when and where these
meetings will be held.
If you have any questions about the group or your child’s schooling please talk with their class
teacher or the school principal.

Foundation House assists adults and children from refugee backgrounds to settle in
Australia. It is a non-government organisation and is not linked with any particular
religious or political group.

* Translated versions of this letter are in the CD supplied with this Guide (Document 2).
Translations have been made in: Amharic, Arabic, Bosnian, Croatian, Dari, Pashtu, Serbian,
Somali, Tigrinian and Vietnamese.
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Amharic

Arabic

Bosnian

Croatian

Dari

Pashtu

Serbian

Somali

Tigrigna

Vietnamese

Supporting Document 3

Parental Consent Letter (sample)
(for translation and distribution on school letterhead)

Insert Date

Dear Parents,
During term (insert term) (insert name of school) will be holding a special program — called
the Rainbow Program — for students who have recently arrived in Australia. More information
about the program is attached.
The group will be led by (insert names of group facilitators) from (insert name of agency if not
from school) (insert name of community-based agency) assists families from refugee
backgrounds and their children.
We would like to invite your child (or children) ____________________________________
to be part of this group and are seeking your written permission.
Please tear off and return the permission slip below to the office by (insert date). If you have any
questions, please feel welcome to contact me.
Sincerely
(insert name of contact teacher)

I do/do not give permission for my child (or children)

to participate in the Rainbow Program.

Parent’s name __________________________________________________________

Signature _____________________________________________________________

© VFST
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Supporting Document 4

Letter of invitation to participate in parents’ group (sample)
(for translation and distribution on school letterhead)

Dear Parents

You are invited to come to the school to meet with other parents of children in the ‘Rainbow
Program’ (Rainbow Program for Children in Refugee Families) and with (insert name of
facilitators) from (insert name of agency if not from the school). (Insert name of facilitators) are
running the group with your children’s teachers.
The purpose of the parent’s meeting is to tell you what your children are doing in the ‘Rainbow
Group’ and to give you the chance to ask (insert name of facilitators) any questions you may
have. (insert name of facilitators) will also talk about their experience in working with children
and families from refugee backgrounds.
Interpreters in your language will be present at the meeting.
Please come to the meeting and share afternoon tea/coffee together.

Date: _______________________________________

Time: ______________________________________

Place: _____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________

Sincerely

(insert name of contact teacher)
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Participant Information Form
The Rainbow Program for Children in Refugee Families
Participant Information

Student
Name ____________________________________________________________________
Year level ______________________________
Date of Birth ______________________ Age ______________________
Sex ____________________________________
Class teacher _______________________________
Length of time in Australia ____________________
Preferred language ________________________
Nationality _________________________________
Siblings at school/language centre: ______________________________________

Parents/guardians:
Name _____________________________________
Name _____________________________________
Address _________________________________________________________
________________________________________________________________
Contact Phone No ____________________________
Family composition (if known) _________________________________________________
__________________________________________________________________________
__________________________________________________________________________
Living with ________________________________________________________________
Any other relevant information
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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Template for name tags

Rainbow Children’s Program

Rainbow Children’s Program

Rainbow Children’s Program

Rainbow Children’s Program

Rainbow Children’s Program

Rainbow Children’s Program
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Group Focussing Exercises (Children’s Component)
The following activities may be used throughout the children’s program for the purposes of:
• Marking the beginning of the group
• Focussing the group at the beginning of an activity
• Distracting or keeping the group occupied at times in the program where the whole group
may not be engaged in a particular activity (eg while individual photos are being taken)
• Refocussing the group if it becomes distracted or fragmented.

These exercises also assist children to develop language and leadership skills.
They are suggestions only. Teachers, facilitators and children themselves may have other warmup ideas.

‘Simon says’
In this exercise a leader is selected from the group and instructs the group to perform
simple actions, such as ‘Simon says touch your head’, ‘Simon says wiggle your fingers’.
After a random number of commands the leader omits ‘Simon says’. Group members
performing the action given without ‘Simon says’ are considered ‘out’. By a process of
elimination, a new leader is selected and the game continues.
The first time this game is played the facilitator should model the leader’s role indicating
to the group that it should follow the leader’s instructions when preceded by ‘Simon says’
but not do so if the command alone is issued.

The sound pattern game
In this activity children sit in a circle and listen to a sound pattern initiated by one of the
group facilitators. The sound pattern may be made by simply clapping hands, patting on
thighs or using a percussion instrument. A more challenging version might include a
combination of these three. The activity requires children to listen attentively in order to
replicate as a group the ‘sound pattern’ or rhythm produced. Individual children can
then be invited to take it in turns to initiate a sound pattern for the rest of the group to
match.
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Materials and Equipment List — Children’s Component
Polaroid camera and film x 1 pack (2 x 10 sets per pack)
Conventional camera and film - 3x24 or 2x36 film
Processing of film
15 sheets of different coloured poster-size cardboard for ‘About-me’ posters
Sheets of white A3 cardboard (for happy/sad masks and group rules)
Butcher’s paper
Blue tac
Drawing pins
World map (preferably laminated)
Gift wrap ribbon in rainbow colours
Inflatable globe
A4 unlined paper in white
Cassette/CD player
Recorded music for emotions session
Dress-ups
Coloured felt tip pens
Crayons
Scissors
Rulers
Erasers
Sharpeners
Lead pencils
Coloured pencils
Glitter glue
Star and circle shaped stickers
Whiteboard markers
Sticky tape
Large ball of wool
Glue sticks
Name tag clear pockets with pin
Rainbow name tags to slip in pockets (template supplied Document 6 and on CD )
A4 envelopes
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Case studies (Teacher professional development component)
Case study 1– Ali
Ali is an 8-year-old Somali boy who has been in Australia for less than a year. He has been in
your class for a term and you are concerned that he appears to be withdrawn and sad. He
tends not to mix with other children. He sits alone and often has difficulty following
instructions. He is not learning at a rate you would expect and you are finding it difficult to
engage him. He often appears unable to focus his attention for any length of time and is
reluctant to attempt any new work you present to the class.

Questions
Would you need any additional information before deciding how to handle this situation?

What strategies would you use to support this student?

Case study 2– Ahmed
Ahmed is a 10-year-old boy from Iraq. He has spent two terms at a special Language Centre
for new arrivals and is now at a mainstream primary school. Ahmed is a bright child who has
progressed well in his English language learning. He has, however, come to the attention of
various teachers because of his aggressive behaviour in the schoolyard where he disrupts other
children’s play.
In class he constantly requires your attention. He responds to his behaviour being challenged
by refusing to cooperate with teachers or to continue working in class. He has recently begun
to antagonise other students by ridiculing their efforts in class.

Questions
Would you need any additional information before deciding how to handle this situation?

What strategies would you use to support this student?
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Case study 3 – Sarah
You are taking an exercise in your Grade 1 class on families and the class are involved in
talking about their families. Sarah, an Afghani girl is very quiet and then suddenly blurts out
that her brother and father are now dead and that she saw them being shot in front of her
house in Afghanistan.
Questions
Would you need any additional information before deciding how to handle this situation?

What strategies would you use to support this student?

Case study 4 – Farah
Farah is an 11-year-old Pakistani student who has been at the school for the past two years.
You are aware that she and her family are holders of Temporary Protection Visas. Recently
you have observed a marked change in her behaviour and demeanour. She has always been
an attentive student, but recently appears unable to concentrate on her school work. She has
begun to be regularly absent from school with head and stomach aches and seems to have
withdrawn from most of her friends. Her parents report concern that she frequently wakes at
night from nightmares.
Questions
Would you need any additional information before deciding how to handle this situation?

What strategies would you use to support this student?

© VFST
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Training Evaluation Form – Teacher Professional Development
Date: ____________________
Title: _________________________________________________________________________________________
Facilitator: ____________________________________________________________________________________
Your opinion will help us in our planning for future training sessions.
Please indicate the usefulness of each of the training content areas by circling the relevant rating.

Content Session 1
1

The refugee experience

Not Useful

Fair

Useful

Very Useful

2

The psychosocial impact of trauma

Not Useful

Fair

Useful

Very Useful

3

Impact of the refugee
experience on the family

Not Useful

Fair

Useful

Very Useful

Re-traumatising effects of settlement

Not Useful

Fair

Useful

Very Useful

Recovery goals and strategies
in the school context

Not Useful

Fair

Useful

Very Useful

6

Workers’ reactions

Not Useful

Fair

Useful

Very Useful

7

Making a referral to a
specialist agency

Not Useful

Fair

Useful

Very Useful

4

Content Session 2
5

Presentation Method
8

Small group discussion

Not Useful

Fair

Useful

Very Useful

9

Large group discussion

Not Useful

Fair

Useful

Very Useful

10 Trainer presented material

Not useful

Fair

Useful

Very Useful

11 Overhead and photocopied
materials

Not Useful

Fair

Useful

Very Useful

12 Case studies

Not Useful

Fair

Useful

Very Useful

Please comment on what you found most useful.
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Were there any unexpected outcomes for your learning from this training?

What did you find the least useful?

As a result of attending this training, to what extent do you feel you have more skills/confidence to
work with refugees who are survivors of torture and trauma? (Please circle)

No more

Reasonably more
Slightly more

Significantly more
Noticeably more

Skills/confidence
What changes, if any, will you make to your practice as a result of participating in this workshop?

Suggestions for further training.

Other comments:

Thank you for your time.
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