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SAFE AND INCLUSIVE CLASSROOMS

We believe that Wallarano is an extremely rich and fortunate school – rich 
in cultural diversity and fortunate to be able to experience all that this 
diversity brings to each and every one of us. A warm safe and inclusive 
environment has been achieved due to highly committed and talented 
staff who work strategically and enthusiastically to develop and enhance a 
culture of learning, caring and personal development. 

The pathways used to foster and develop a safe and inclusive environment has 
changed and developed over the years. At first it started with one day to celebrate 
and showcase the variety of cultures in our community, and then it progressed to a 
week of activities which included incursions, traditional dress, classroom activities 
and food. Over time, this understanding of the diversity of our community has 
become an integral and embedded component of all aspects of schooling.

At Wallarano we believe that to develop successful learners we must first develop 
safe and inclusive classrooms where relationships, routines, understandings and 
good habits are taught and developed. The first three weeks of every school year 
are highly focussed on the following:

• Learning about each other, as individuals
• School Values
• Routines and Expectations
• Getting to know each other activities
• Habits of Mind – Grades 3-6
• You Can Do It – Grades P-2
• Wilson MaCaskill Social and Emotional Games 

Of course children read, write, spell and use their skills in maths and 
inquiry, but the focus of every lesson is in developing understanding and 
inclusiveness. Since using this approach from the start of the year, teachers 
have noted that negative classroom behaviour and relationships have not 
been an issue and also that relationships and respect and interest in all 
cultures has enriched their classrooms. Teachers use a range of resources 
including; 

o Klassroom Kaleidoscope – a Foundation House program which facilitates 
connectedness and well-being in the culturally diverse classroom. It uses pedagogies 

DEVELOPING A CULTURE OF HARMONY 
Wallarano Primary School by Gail Doney

that promote connectedness, acceptance of difference and empathy. These activities help children experience how their backgrounds 
make them unique and influence their identity

o Building Values Across the Whole School – Primary Values Education

o  Literature and story books revolving around values, emotions, behaviours and different cultures

o Wilson MaCaskill Social and Emotional Resilience Games [Game Factory] – a program of physically interactive games for the 
development of children’s positive social behaviour

o Taking Action – a Foundation House Rights and Refugee Issues Teaching Resources
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Here are just a few examples taken directly from teachers 
work programs. These are typical of classroom activities 
throughout the first three weeks at Wallarano:

o  Classroom of Many Cultures – world map indicating the family 
origin of all students in the grade

o  Inquiry Learning – Predict and check chart. Children are given 
inquiry words such as emotional, physical, social, growth, change, 
etc. They need to first predict what they think the word means, 
then check with a friend and find their meaning, finally find the 
word in the dictionary and write the dictionary meaning. 

o Bus Stop – with the words respect, learning, teamwork and 
honesty - children rotate through the word charts and as a group 
define each word and write their understandings. 

o Introduce the school values – define the term values. Read and 
discuss the statements together. Break the class into groups of 6 
where each group will have one value. They are to create a role 
play of a real life scenario that would show that value. Groups 
perform the role plays. The audience has to identify which value or 
values they think are being shown and how they are being shown.  
Teacher to video the role plays, so children can view at a later 
stage. 

o Discuss what respect means. Who should be respectful? When 
should we be respectful? Why do we need to be respectful? 
What do we do when someone isn’t respectful? How do we feel 
when people show us respect? How do we feel when people are 
disrespectful?  Read a story book on respect. Children to work in 
pairs and use the placemat strategy to draw examples of respect 
in the classroom, at home, in the community and in the school 
yard. Question: How do we demonstrate ‘self respect’? 

o Discuss what honesty means, why do we need to be honest, 
when do we need to be honest. Brainstorm examples of honesty 
in the classroom or school. Children to create an acrostic poem 
about honesty. Each letter to be related to examples of honesty. 

o As a group, create a Y chart showing what a good learning 
environment would look, feel and sound like. Reporters to report 
back to whole group and record on a class chart. 

o Explain to children that each day we will be paying compliments 
to the star of the day person. Brainstorm the types of compliments 
we could be giving each other. Focus on behaviour, attitudes, 
values, skill, You Can Do It keys of success, HOM. Provide each 
student with an A4 sheet of paper. They are to create their 
own special page, e.g. heading with their name, borders, etc; 
something that represents them. They are to leave their paper 
on the table. Then each student will rotate to the next table and 
write a compliment for that person. Repeat until all the children 
have written on each person’s piece of paper. Children return to 
their seat and read the compliments that others have paid them. 
Display sheets on back wall.

o Game: Pass the Hoop. In groups of 3 children hold hands 
together and form a circle. Race against the other teams to pass 
the hoop around the circle without letting go of their hands. At the 
end of the game reflect on the results of the activity. Children to 
reflect on what made the race successful, not successful, what 
were the positives and negatives. How does this activity reflect our 
school values of teamwork, respect, honesty and learning – how 
do these values relate to our activity. 

...continued from first page

o Teacher to present different questions related to culture and 
children to stand up if the statement is true for them. At the end 
of the session, the teacher raises the question, “What did you find 
out about each other?” Children to discuss. 

o Game: Human Bingo. Children find people in the grade that 
meet the criteria directed on the worksheet.  Share time: What 
did you find out about someone in the room? Which criteria were 
more difficult to find people for? 

o Important relationships in our lives. Discuss who are the 
important people in our lives and why. What qualities make 
someone important? Children to trace around their hand and on 
each finger write the name of a person who is important in their 
lives. Children to explain their choices. Cut out hand prints and 
make a display. 

o People Dominoes: Begin with a group of 8. The children have to 
stand next to a person with whom they have a match in some way. 
Eg. Sam is the first person in the chain. Michael has the same 
colour hair as Sam. Angela is wearing her watch on the same 
arm as Michael. Colin is the same height as Angela, etc. Repeat 
but make the group size 15. Repeat but make the whole grade 
form a people domino. At the end of these two games discuss the 
behaviours, attitudes and thinking that were positive and negative. 
What helped us to have fun? What hindered us having fun?

o Collate together a list of positive and negative behaviours for 
when we play games. How can this help us at school? When can 
we use this information? 

o Business Cards: Discuss what business cards are. Bring in 
examples of different cards and identify their features and 
purposes (a business card advertises a service that someone 
provides). Today children are going to design their own business 
card so that other students in the grade know who can provide 
which service. Children need to identify what they are good at 
– need to think laterally – not just based on academic – relate 
to social skills, etc. Teachers to model their own business card. 
Children to work independently to create their own card. Share 
time: Children to share their cards. Put cards on display. 

o Teach how to do the paraphrasing activity from Tony Ryan. Topic: 
The most important person in your life today. Who? Reasons why? 
Children will be in groups of 3. A speaks, B paraphrases and 3 
asks .........?   Focus: speaking clearly and using proper sentences, 
organising thoughts before speaking. 

o  Discuss strengths and weaknesses we have. What are we good 
at, that others could come to us for help? What are the things we 
are not so good at that we will need help with? Children to use the 
5 pointed star and on one side of the star, at each point, write the 
things they are good at and on the other side of the star, write the 
things they want to improve on. Make sure children focus on all 
aspects of school life – social, academic, emotional, etc.

o Teacher to present a treasure box, bag. In the box children need 
to guess what might be in the box. Items will relate to the teacher. 
After some discussion, reveal all the items in the box. Remove an 
item without children seeing and children need to guess what is 
missing. The children create their own treasure chest by collecting, 
drawing, photographing items that describe themselves. 
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Although these first three weeks of school are extremely 
important in contributing to the development of our culture, 
they are not an end in themselves. It is the catalyst to the 
ongoing understandings underpinning our culture which 
make our school environment a safe and inclusive one. It 
is not just a once a year dress up day, nor is it one unit 
of work on celebrations or cultural diversity. It is a whole 
school approach with every aspect of your school bought in 
to play a part. For example:

o Formal Professional development sessions on developing 
teacher-student–parent relationships. Teachers are trained in 
developing relationships and encouraged to speak to parents 
in our community all the time [before school, at assembly, after 
school] The use of a person’s name, a smile and a “Hello” mean 
a lot!

o A well planned and extremely informative Prep Transition 
Program – ensuring all children and adults feel welcomed.

o A warm and friendly approach by office and uniform shop staff 
who are usually the first contact most people experience when 
entering a new school – these people are chosen carefully. 

o  Social skills development - all children are encouraged to be 
confident, resilient and independent members of the Wallarano 
community. In the playground the teacher and integration aides 
foster play skills and social development by running social skill 
groups focussed on developing fair play for all. Aides and teachers 
in the playground are always on the alert for any children who are 
looking sad, isolated or need support in their social interactions. 
Observations and concerns are quickly communicated to the 
relevant teachers.

o The Bridges One to One Reading Program has been in place at 
Wallarano for eleven years. Training session for parent volunteers 
are held at least once a term. Parents are taught the process of 
reading, how to teach reading, writing, oral language and running 
records. The program has included up to 22 tutors coming 3 times 
a week. A coordinator is timetabled to support these tutors. Many 
of our volunteer tutors obtain work in local kindergartens and 
neighbouring schools. 

o An Adult English class has run at Wallarano twice a week for 
the last 10 years. Parents and members of the wider community 
are encouraged to participate - some members have included 
four Buddhist Monks from Springvale. A variety of cultures is 
represented in this class – Turkish, Vietnamese, Cambodian, 
Chinese, Thai, Mauritian and Russian.  This program has been 
successfully developed from one that initially focussed on 
oral language to one that includes reading, writing, projects, 
excursions and preparing adult students for Parent Teacher 
interviews. Adult students are encouraged to learn about each 
other to promote understanding and tolerance - many have made 
lasting friendships, some between cultures that normally would 
not associate with each other. Members of the Adult class go 
into the classrooms and share their wealth of knowledge and 
experiences. The children love it! 

The spirit and pride that has grown from this approach is 
immense, giving parents, students and members of the Wallarano 
community a sense of worth and belonging.  
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Croydon Secondary College have welcomed the program once 
again, after a very successful Beaut Buddies was implemented at 
the school last year.  The level of staff involvement and support 
for the Beaut Buddies program has created a unique and nur-
turing environment.  The Principal, Wellbeing Coordinator, Youth 
Worker, ESL Coordinator and School Chaplain have enthusiasti-
cally jumped onboard to help facilitate the program.  

Beaut Buddies aims to support students to build connections with 
their peers, and acknowledges that students may not do this with-
out support. This is done by bringing together students who are 
new to the school and who are newly arrived in Australia, with 
students who have been at the school for a long time and who 
have had significant schooling in Australia. Through structured 
activities and skill development, students are supported by the 
project worker and teachers at their school to work on a “2gether” 
project.

Currently, the group are planning a mini multicultural festival to 
be held at the school. The students are working in teams, with 
each team covering an area of the festival. Student teams will 
also focus on a particular job which contributes to Multicultural 
Day. Students are working together in a supportive and structured 
environment that helps facilitate fundamental social, organisa-
tional and communication skills.  

The Beaut Buddies Program will also be running in schools in the 
Northern region in 2010. 

If you would like more information about the program, please feel 
free to contact me:

Kate Hill 
Beaut Buddies Project Officer
Direct Line: 9389 8978
Mobile: 0458 350 144
Email: hillk@foundationhouse.org.au

BEAUT BUDDIES 
by Kate Hill

Beaut Buddies is thriving at Croydon SC this year. The sup-
port and enthusiasm from both staff and students has 
been tremendous.
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Many schools use books and films, and sometimes stu-
dents of refugee backgrounds themselves when exploring 
the refugee experience in the classroom. Usually this is 
done with the best of intentions, where teachers are seek-
ing to develop empathy and understanding amongst the 
broader school community. However it is imperative to con-
sider safety, wellbeing and inclusion when doing so. This 
is true for all students but is particularly relevant for the 
students, staff and families of refugee background in your 
classroom and school community. 

When using books and films be sure to watch or read them your-
self first and consider how appropriate the material is for your 
class. Books and films that depict the refugee experience are best 
used as one of many resources, as part of an integrated curricu-
lum. 

Consider and plan for the broader curriculum context. Many of 
your students, their families and your teaching staff may have a 
refugee or refugee like experience. Brief your class about the con-
tent and context of the subject matter before showing the film or 
reading the book. Let students (and staff) know they can choose 
not to participate and if they’d like to talk about this further who 
they can go to. If the film raises subject matter that is difficult to 
discuss (ie; themes of violence, missing family members, racism, 
war and persecution), create boundaries and a safe environment 
to explore the subjects raised. This will enable students to be 
supported with having these difficult discussions. Do not choose 
books and films solely for the purpose of eliciting an emotional re-
sponse or for shock value alone. The Languages and Multicultural 
Education Resource Centre (LMERC) make resource and book 
lists such as; “Human Rights in Children’s Literature”, and “Re-
sources and strategies for Teaching about Diverse Beliefs” and 
can assist in selecting appropriate material. 

www.education.vic.gov.au/studentlearning/programs/lmerc/

Generally it isn’t considered good practice to find the students 
and families of refugee backgrounds at your school and ask them 
to “tell their story”, for example at staff meetings or to a class of 
students. It is important to consider the possibility that for the 
student of refugee background this may be more traumatic than 
beneficial. Young people also need a lot of support to think about 
what they want to say, but more importantly what they don’t want 
to say and how they will handle questions that arise both at the 
time of speaking and afterwards in the playground and classroom 
as a result of  ‘telling their story”.

Safe and inclusive practice around ‘telling your story’ can be done 
as part of an integrated curriculum where themes such as jour-
neys, home, freedom and identity for all students are explored. 
This way all students can learn more about their cultural back-
ground, students of indigenous backgrounds can express and 
learn about their cultural heritage, and newly arrived refugee stu-
dents can be validated by this group/class experience in learning 
that all families have a journey to or within Australia.  

If you’d like to have a speaker you could use a Speakers Bureau 
such as the Red Cross or UNHCR. The Speakers Bureau means 
that the people who come and speak to your students and staff 
will have had training and support in deciding what they want to 

PUTTING SAFETY AND INCLUSION AT THE 
CENTRE by Samantha McGuffie
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share and what they don’t want to share and are also paid for 
their time. Again this is best done as part of the broader curricu-
lum and students and staff need to be briefed before and after.

www.redcross.org.au/default.asp
www.unhcr.org.au/speakers.shrml

Schools play a powerful role in building relationships, attachment 
and connections between students staff and families. Through 
these relationships students may (or may not) decide to talk about 
their refugee experience and depict their experiences in drawings 
or in written work. It is important  that this is acknowledged and 
validated appropriately at the time as this can support students’ 
sense of safety. 

If you feel that you would like more training or support with deal-
ing with disclosure of traumatic material please refer to the Foun-
dation House Training Calendar.

www.foundationhouse.org.au/professional_development/
index.htm

At Mullum Primary School preps & grade six’s looked 
at different babushka dolls and made their own 
designs based on what they had observed.
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THE ROLE OF SCHOOLS IN SUPPORTING THE RECOVERY FROM REFUGEE RELATED 
TRAUMA by Jane Grant

Your own school will have many practices and programs that create a sense of safety, wellbeing and belonging for all 
students. Fortunately, many of these examples may be supporting the recovery process of refugee background students 
who have experienced trauma.

Many refugee children and young people will have been subjected to or have witnessed horrifying and traumatic events.   All will have 
experienced some degree of loss of home, place and culture, as well as the profound losses of parents, siblings, friends and/or sig-
nificant others through death or separation. 

The ongoing impact of trauma related to the refugee experience can interfere with the capacity to learn.  Some of these reactions in-
clude a heightened sense of anxiety and lack of sense of control, possible difficulty in forming relationships, a loss of a sense of trust, 
meaning, identity, and sometimes a loss of sense of the future. 

Teachers should have an awareness of refugee experiences and an understanding of the possible impact on the capacity to learn.  
They should also have an awareness of possible resettlement experiences that could exacerbate trauma reaction that can occur in 
schools and in the wider community.  These could include continuing to feel unsafe and uncertain about the future, exposure to har-
assment and prejudice, exposure to ignorance and ongoing separation from loved ones. 

Foundation House identify recovery goals that can support young people to overcome the effects of trauma.  These include building a 
sense of safety, rebuilding connections, restoring a sense of meaning and purpose and restoring dignity and value.  Fortunately, these 
goals adhere closely to many guiding principles and strategies of a whole school program.  The table below links some examples of 
strategies, including pedagogy and appropriate content, to support these recovery goals.  This is just a sample and each school will 
have their own examples.

Many schools find it valuable to realise how many of their practices can be linked to goals to supporting recovery from trauma.

www.foundationhouse.org.au VFST copyright 2009

Goals to support 
recovery from trauma

Restore safety
Enhance control
Reduce fear and 

anxiety

Restore attachment 
and connections to 

others 
Offer emotional 

support and care

Restore meaning and 
purpose to life

Restore dignity and 
value

Reduce excessive 
shame and guilt

© VFST

Structured, predictable environments where changes are explained,
Teaching classroom and school routines,
Scaffolded teaching of topics and concepts in all subject areas,
Quiet spaces and opportunities to relax and play quiet games, 
prayer rooms,
Opportunities for play, art and expression of feelings,
Teaching how to seek assistance. 

Structured pair and group activities to share experiences and build 
connections, 
Transition programs for a range of transitions experiences,
Buddy systems,
Teaching social skills, 
Teaching emotional literacy, 
Welcoming and engaging families and community.

Recognition of prior learning and learning needs,
Programs to meet student needs and address gaps,
Opportunities to experience success with recognition of learning
and successes,
Appropriate and individually managed pathway support including 
links to other services,
Learning to take risks and build trust.

Celebration of diversity,
Professional Development for staff to promote an understanding of 
refugee experiences and understanding how to use ESL strategies,
Modelling respect with correct pronunciation of names,
Use of interpreters and translations,
Dealing with discipline one on one and with an advocate, 
Consistency between teachers.

Whole school strategies to meet recovery goals

Whole school strategies that meet the recovery goals of trauma

Anxiety
Feelings of 

helplessness
Loss of control

Relationships changed
Grief

Depression

Shattering of 
previously held 
assumptions:
Loss of trust

Meaning, identity & 
future

Guilt
Shame

Components of the 
trauma reaction
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 Include ice-breakers, ‘belonging games’ in the school day. 

 A welcome sign on the classroom door

 Permission and a space to be able to speak ones first language

 Include the languages and cultures of students in the classroom in 
music, dance, drama activities. 

 Visual timetables 

 A cultural calendar

 Within classroom, collection of toys and props (such as dress-up cloth-
     ing) reflecting people of different culture backgrounds, and 
     ethnicities. 

 Pictures from different countries

 Signage and displays representing the first languages of students in 
     classroom 

 Numbers 1-10,  1-20 in relevant languages

 Colours in student’s languages

 Happy birthday in the language of the birthday student

 Circle time to finish each day

 Create student of the day/ week poster

 Some ‘down time’ – with indoor board games

 Displays in the classroom and corridors of photos/posters/art which 
     show people of different occupations and cultures (particularly those 
     represented in classroom)  

 Have books available in first languages of students in classroom.

 Wordless books encourage creativity, vocabulary and language deve
     lopment for readers of all ages and stages.

 Buddies/ different combinations through out the day; maths buddy, 
     playground buddy

 Opportunities for family members to be involved in the class room

 Allow for a broad range of communication methods – use pictures, 
     photos, art, recordings.

 Expectations composed & agreed to by students and visible to all

 Music and instruments from students’ cultural backgrounds

 Making sure all students have school requisites, clothes etc… pencils 
     at home & school

 Modelling a ‘social skill’ - practising it for a week – acknowledging stu-
     dents you see demonstrating it

 Using Bear Cards, Strength Cards for Kids, Stones Have Feelings Too 
     cards, Koala Discs, Cars-R-Us cards (sourced from St Lukes).

STRATEGIES TO SUPPORT INCLUSIVE 
CLASSROOMS by Dakhylina Madkhul, Anne Cary & 
Ged Lannan  Ask students about their preferred names and learn to correctly pro-

     nounce their names.  Use the names.

 Activities to build confidence, belonging, connections, and oral 
     language, such as gardening, cooking, knitting, sewing, constructing, 
     experimenting, painting co-operating.

Variety in Classroom activities, curriculum content and 
curriculum delivery ensures that all students are welcome, 
catered for and respected.

Reflecting diversity in the classroom promotes student and 
family engagement as well as promoting respect for that 
diversity. 
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The Latrobe Valley Refugee Action Network has delighted in 
the opening of the Latrobe English Language Centre (LELC).
Classes began at the Centre on 1st February this year. LELC 
is located on the site of Liddiard Rd PS Traralgon. 

At the end of January the Staff from Liddiard Rd PS and LELC 
together participated in the School’s In For Refugees PD. Three 
of the Centre’s Teaching Staff had been RAN members in their 
previous schools and are maintaining their connection to and par-
ticipation in the RAN. 

At the LVRAN Workshop ‘our friends’ from LELC  shared with us 
“the journey so far” - their experiences and insights in establish-
ing the Centre and creating a welcoming space for students of 
refugee background. We followed this with time to explore Transi-
tion issues and ideas – with many of the Centre’s students set to 
enrol in LVRAN mainstream schools later in the year.  

‘Schools and Agencies in Partnership’ was the focus of the Work-
shop in March when the Group was visited by representatives 
from a range of local services and agencies. 

Sandi Howlett and Jane Grant from the Foundation House Schools 
Team visited the Valley to facilitate the Supporting the Individual 
in the Classroom PD for the LVRAN. 

UPDATE FROM LATROBE VALLEY by Ged Lannan
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DEECD Student Wellbeing
http://www.education.vic.gov.au/healthwellbe-
ing/wellbeing/default.htm

The DEECD Student Engagement Policy Guidelines 
(DEECD 2009) recognises that student learning is 
linked to engagement and wellbeing and that this 
is a whole school issue within which all staff are 
responsible. The DEECD suggest that engaging 
students will be most effective when there is a fo-
cus on:

• creating a positive school culture that is fair 
    and respectful
• building a safe and supportive school 
    environment
• expecting positive, supportive and respectful 
    relationships that value diversity
• promoting pro-social values and behaviours
• encouraging student participation and student 
    voice
• proactively engaging with parents/ carers
• implementing preventative and early 
    intervention approaches
• responding to individual students
• linking to the local community.

RESOURCES TO SUPPORT SAFETY AND INCLUSION IN THE CLASSROOM

Kids Matters
http://www.kidsmatter.edu.au/primary/

Kidsmatters is a national mental health promo-
tion, prevention and intervention initiative specifi-
cally for those working in and with primary school 
aged children.

The website has some great resources including;

•Social and emotional learning programs for 
   schools 
•Information and resources to create a positive
   school community
•Posters
•Case studies 
•Strategies and proformas to support primary 
   school aged children  understand & manage 
   emotions and develop skills to make friends 

A useful feature of the Kidsmatter website is the 
‘Programs Guide’. This is where people can get 
information about how to choose a mental health 
promotion program or social and emotional learn-
ing program for their school, based on the needs 
of the school the or group of children you want to 
work with. 

Calmer Classrooms
http://www.ocsc.vic.gov.au/downloads/calmer_
classrooms.pdf

Calmer Classrooms provides reference material 
explaining the impact of abuse and trauma on 
emotional development, wellbeing and learning. 

The resource highlights the invaluable role of work-
ing through relationships and emphasises that 
teachers play an important role in rebuilding at-
tachment for children and young people who have 
experienced abuse. 

A tip sheet is included and has been reprinted 
in this edition of the ‘Schools In’ newsletter (see 
pages 7 - 8).

A new resource “Caring Classrooms” is currently 
being developed by the Office for Child Safety and 
will be available in July. Copies will be available via 
the Office for Child Safety Commissioner website. 

Mind Matters
http://www.mindmatters.edu.au/default.asp

Mind Matters is a national mental health promo-
tion initiative for secondary schools and works to 
promote the idea that; ‘Every teacher is a teacher 
for wellbeing’.

MindMatters is a resource and professional devel-
opment program supporting secondary schools in 
promoting and protecting the mental health, and 
social and emotional wellbeing of all members of 
school communities. 

All Mind Matters training is free and the entire 
Mind Matters resource kit can be downloaded for 
free from the website.
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FOUNDATION HOUSE SCHOOLS TEAM

Anne Cary: 
School Support Worker, South
carya@foundationhouse.org.au

Briele Hansen: 
School’s In for Refugees Online Project 
Worker
hansenb@foundationhouse.org.au

Ged Lannan: 
School Support Worker, 
Rural and Regional
lannang@foundationhouse.org.au

Jane Grant: 
Professional Development and 
Resources
grantj@foundationhouse.org.au

Kate Hill:
Beaut Buddies Project Worker
hillk@foundationhouse.org.au

Samantha McGuffie: 
Schools Support Coordinator
mcguffies@foundationhouse.org.au

Sandi Howlett: 
School Support Worker, North
howletts@foundationhouse.org.au

Susanne Prosser: 
School Support Worker, West
prossers@foundationhouse.org.au

Sharrin Murphy: 
School Support Worker, East
murphys@foundationhouse.org.au

FOUNDATION HOUSE SCHOOLS TRAINING, SEMESTER 2,  2010

BRUNSWICK
Tuesday 3rd August

9 – 4pm

Foundation House
6 Gardiner Street, Brunswick

School’s In for Refugees
This is a comprehensive introductory training that is recommended as 
the first training from Foundation House for those working with refugee 
background students.  This training is appropriate for those working in 
schools and other educational settings, at primary, secondary and post 
compulsory levels.
 The training covers 

• the refugee experience for young people including their prior   
 education experiences
• the impact of trauma on young people’s learning and wellbeing
• identifying strategies that teachers and other staff can use in the   
 classroom that support the recovery process
• exploring a whole school approach and key areas where school’s  
 can increase support for refugee background students. 

Participants will receive a copy of School’s In for Refugees, a Whole 
School Guide to Refugee Readiness, a resource that assists schools in 
understanding refugee background issues and guides the implementation 
of a whole school approach to support.  Participants will be introduced 
to other Foundation House resources for small group and classroom 
programs and activities.

WERRIBEE
Tuesday 12th October

9 – 4pm

Location to be confirmed

ONE DAY COURSE 
REGISTRATION

ESSENTIAL
www.foundationhouse.org.au/

professional_development/index.htm
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Supporting the Individual:  Refugee Background Students
This workshop is delivered by a Foundation House counsellor.  It builds on the 
understanding of the impact of trauma on learning and wellbeing to explore 
case studies and develop strategies for supporting the individual in the school 
setting.

Classroom Strategies and Resources that Support the Recovery 
of Refugee Background Students
This workshop showcases a range of activities from the Foundation House 
resources and programs (Klassroom Kaleidoscope, Healthwise, Taking Action, 
and Rainbow) that help promote safety, dignity, and identity for those who have 
refugee experiences. These activities also help build connections between new 
arrivals and the wider student body in the classroom context.

Prerequisite: ‘School’s In for Refugees’ 
Cost: The training is free, however participants must complete the registration 
form and return it via fax/email/post.

BRUNSWICK
Monday 16th August

4pm – 7pm

Foundation House
6 Gardiner Street, Brunswick

3 Hr SESSION 
REGISTRATION

ESSENTIAL
www.foundationhouse.org.au/

professional_development/index.htm

BRUNSWICK
Monday 6th September

4pm – 7pm

Foundation House
6 Gardiner Street, Brunswick

Prerequisite: ‘School’s In for Refugees’ 
Cost: The training is free, however participants must complete the registration 
form and return it via fax/email/post.

3 Hr SESSION 
REGISTRATION

ESSENTIAL
www.foundationhouse.org.au/

professional_development/index.htm

Foundation House Resources
Foundation House resources are availble for free on the Foundation House web site:
http://www.foundationhouse.org.au/resources/publications_and_resources.htm

Copyright: 
The Foundation House web site is operated by The Victorian Foundation for Survivors of Torture Inc (ABN 52 783 974 656) under the 
domain name www.foundationhouse.org.au

Aside from fair dealing as stated under the copyright law in Australia or of your country and as necessary for the functioning of the 
website and its program, no part of the website may be reproduced or transmitted in any shape or form or by any means without the 
prior written and documented permission of Foundation House. This prohibition does not extend to materials on the site which are 
expressed to be freely available for re-use or replication, subject to the conditions we specify.

Artwork, poetry, photographs and any other written material submitted by persons, including minors, remains the sole property of the 
contributing artist/writer/photographer and Foundation House. Material cannot be reproduced in any shape or form without the prior 
consent of the contributing artist/writer/photographer and Foundation House.

Foundation House takes no responsibility for the views or opinions expressed by individuals, groups and links appearing on our 
website.

Register early to secure your place.

11



School’s In Newsletter
School’s In For Refugees  Edition 8             Winter 2010 w w w . f o u n d a t i o n h o u s e . o r g . a u

6 Gardiner St, Brunswick, Victoria, 3056 Australia
Tel (03) 9388 0022 / Fax (03) 9387 0828
155 Foster St, Dandenong, Victoria, 3075
Tel (03) 8788 3333 / Fax (03) 8788 3399
Email: info@foundationhouse.org.au
Website: www.foundationhouse.org.au


