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School’s In for Refugees
A whole-school approach to supporting students of refugee background

NEWSLETTER  

All families have dreams for their children and want the best for them. 
For families of refugee backgrounds these dreams have been developed 
and sustained in the context of great adversity. Engaging families with 
schools is vital to the likely long term success of individual students, 
and has benefits for families and community  ‘regardless of the social 
or cultural background of the family.’1 In particular, stresses associated 
with resettlement may be alleviated for families of refugee background 
when they have a positive and inclusive experience with their child’s 
school.  The Melbourne Declaration on Educational Goals for Young 
Australians (2008) recognises that specific support and ‘partnerships 
…bring mutual benefits and maximise student engagement and 
achievement’ (p10). 
An important first step is to think about what engagement actually is, 
and to recognise that it is different to involvement, or participation.  
Parent/carer engagement consists of a number of elements:  trusting 
and respectful relationships; two-way communication; and true 
collaboration, with the common goal of enhancing children’s education. 
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Recognising that parents/carers have much to offer, and actively inviting them to be co-educators, differs from involving parents/carers in traditional 
ways, such as volunteering.  

Students and parents at the Kangaroo Flat Primary School Cultural Diversity Week held in March 2014

Gross violations of human rights are a consistent experience for people who have arrived in Australia as a consequence of war, 
persecution and violence. For a significant number of children and young people, disruption to, or lack of, education opportunities 
pre-arrival in Australia, are some of the many human rights abuses endured by displaced people around the world.  

In this context, a school community with the capacity to engage with the parents and carers of students from refugee backgrounds 
will improve the educational outcomes for these students, and greatly enhance recovery and resettlement processes for people 
through the inherent acknowledgement of people’s human rights that accompanies this practice. 

Subsequently, Foundation House has focused this edition of our schools newsletter on strategies and practice that promote and 
support engagement between parents and carers from refugee backgrounds, and the schools and school communities where their 
children are enrolled. 

Foundation House recognises and supports the importance of this partnership through the 
community engagement strategy:  Relationships to Enhance Accessible Learning (REAL) A 
Community Engagement Strategy Supporting Schools and Families of Refugee Background that it is 
currently facilitating with 5 schools across Victoria.   
The aim of this strategy is to support parents/carers and the broader school community 
through a common understanding of the link between family engagement and student 
outcomes.  The overall aspiration of this initiative is for students of refugee background to 
receive the best possible education.  
A broad range of strategies already exists in schools to engage parents/carers: it is important 
for schools with refugee-background children to look at these strategies with the needs of 
new arrivals in mind.
Some simple questions to ask regarding your current practices:

 ● Do you translate the newsletter, and have it available as a podcast spoken in community 
languages?

 ● Do you allow extra time at parent/teacher interviews for interpreting?
 ● Do you include parents in transition programs, and are these repeated throughout the 

year to cater for mid term/year arrivals?
 ● Do you employ and mentor Multicultural Education Aides and/or Community Liaison 

Workers?
 ● Do you ensure parents/carers of refugee background are included in focus groups or 

council/board sub-committees?
 ● Do you actively invite parents/carers of refugee background into the classroom?
 ● Do you seek the expertise of parents/carers of refugee background in order to offer 

volunteer or employment opportunities at the school?
 ● Do you help parents/carers of refugee background understand the pedagogy, curriculum, 

reports and pathways relevant to their child?
 ● Have you reviewed your communication strategies?
 ● Have you provided professional learning for all staff, including the administration staff?

1 Department of Employment, Education and Workplace Relations, Family School Partnerships, Canberra, 2008.
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A Professional Learning Activity (PLA) for staff at school   
(topic: parent/carer engagement)

This PLA is designed to be facilitated by teacher(s) at school, 
to build empathy amongst staff, and promote a better 
understanding of the refugee experience.

Putting yourself in another persons’ shoes can help form a 
deeper understanding of the perspectives and viewpoints of 
other people within our society.  It also triggers empathy, a key 
emotion in accepting differences, building relationships, and 
communicating more effectively. 

Case studies are a compelling way to broach some of the diverse 
and difficult circumstances parents/carers, families, and 
children of refugee background may have been through before 
arriving in Australia. They can help to highlight the obstacles 
many refugee-background families  face in resettling in a new 
country, and creating a new life here as part of the Australian 
community.
 
The Schools team at Foundation House use the parent/carer 
case study of Mary (see below), in professional development 
workshops, to consider and reflect on the challenges some 
refugee-background families encounter, and encourage 
discussion on how schools can engage with their refugee-
background parents/carers more effectively. It illustrates the 
difficulties some parents of refugee background face when trying 
to support their children’s education in a new country.

Read the case study below and consider the questions that follow 
to provoke thoughtful reflection on parent/carer engagement 
and communication strategies currently in place at your school. 
Discussion of Mary’s situation may help staff to identify possible 
areas where positive changes could be made, to better support 
parents of refugee background to engage with their childrens 
learning.
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IN HER SHOES
Mary 
Mary, aged 33, is a Sudanese woman who fled Sudan with her 
husband, one brother and her parents when she was 17 years 
old. Mary never attended formal schooling and is unable to 
read or write in her own language. Her husband experienced 
five years of disrupted, non-sequential formal schooling in 
Sudan. The couple spent eight and a half years in a refugee 
camp in Kenya, where three of their five children were born. 

The family has been in Australia for nearly five years. Mary’s 
parents and brother are still in Kenya. Mary’s husband works 
full time in a factory and travels three and a half hours per 
day on public transport for work. Due to Mary’s focus on caring 
for her children, she has been unable to complete the 510 
hours of English language lessons to which she is entitled. Her 
eldest child is in Year 7 and two of her children are in primary 
school. She has two preschoolers, one of whom has a hearing 
impairment. 

Mary and her husband have family in Sudan to whom they 
regularly send financial support. Mary and her husband have 
cousins living in Australia. The cousins live in a nearby town 
and Mary sees them at least once a month. The children of the 
cousins do not attend the same schools as Mary’s children. 
Mary’s husband is due to leave Australia to spend some time to 
help rebuild the newly independent Southern Sudan. 

Case study adapted from: School’s In for Refugees 2nd Edition, 2011 

The Resources section of the School’s In for Refugees 
publication includes a number of tools, professional learning 
activities, and case studies. They are designed to be used by 
schools to facilitate staff discussion, and assist in providing 
collegiate support for all staff at schools with refugee-
background students. 

Questions for consideration: 
•What might Mary find challenging about interacting with 
   your school? 
•What is important for Mary to understand and experience  
   in relation to her children’s school/ing? 
•What does your school currently have in place to support
   a [refugee-background?] parent like Mary? 
•What else could your school do to support Mary? 

Relevant reading from Schools in for Refugees 2nd Edition, includes: 
CHAPTER 2: Refugee background students: a series of transitions 
CHAPTER 3: Refugees in Australia 
CHAPTER 4: The impact of trauma on wellbeing and learning
CHAPTER 10: Partnerships with parents and carers 

Access the School’s In for Refugees resource online here: 
http://www.foundationhouse.org.au/service_innovation_program/working_
with_schools/resources.htm

Resources for further case studies 
Dark Dreams: Australian Refugee Stories by Young Writers Aged 11–
20, Wakefield Press, 2004 
Pathways and Transitions Post-compulsory Education, Work and 
Refugee Young People, CMY, 2008 
Taking Action © VFST, 2004

http://www.foundationhouse.org.au
http://www.foundationhouse.org.au/service_innovation_program/working_with_schools/resources.htm
http://www.foundationhouse.org.au/service_innovation_program/working_with_schools/resources.htm
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Kangaroo Flat Primary School (KFPS) is a strong and 
positive  participant in the Refugee Education Support 
Program (RESP) currently in operation involving schools 
in Bendigo. Kim Saddlier (Assistant Principal) shares two 
initiatives which seek to engage parents/carers in their 
children’s education.

Located at the southern gateway of Bendigo, Kangaroo Flat      
Primary School caters for 315 students. A characteristic of 
our school community is the growing number of EAL students 
and families. We have students from Bhutan, Mauritius and 
Philippines as well as Karen refugees from Burma. Our most 
recent arrivals from Afghanistan and Iran have come to us 
with limited or no English. 

Hello Night 
As a school we are always looking for ways to build a 
positive and inclusive school community. Our annual Hello 
Night certainly is a fun and positive way to come together 
as a whole school  community.  Hello Night celebrates the 
learning that is happening in the first few weeks of the 
school year and is held on the last Thursday of February. 

It is an informal opportunity for families to visit the 
classroom, see their child’s work and have a chat with the 
classroom teacher. The evening also incorporates a festive 
atmosphere with food and fundraising stalls located around 
the amphitheatre, as well as organised activities for the 
children on the oval and basketball courts. Each family that 
attends the classroom for the ‘meet and greet’ with their 
child’s teacher, receives a free ticket into a raffle. 

Invitations are made in classrooms and sent home with 
students.  Communication with our families is strengthened 
with the support of our EAL teacher (0.4) who also supports 
the students and their families on the evening of Hello 
Night. The unveiling of the much anticipated ‘Word of the 
Year’ also occurs on this     family night.  This year, Diversity 
is our school’s ‘Word of the Year’, as we strongly believe 
that it best represents our whole school community and our 
journey in embracing the diverse needs of our students and 
their families.   

ENROLLING FAMILIES, NOT JUST STUDENTS

Student Leaders Support Cultural Diversity Week
Kangaroo Flat Primary School partnered with the Loddon 
Campaspe Multicultural Services (LCMS) to facilitate a 
two-day leadership workshop for student leaders. The 
focus is to identify the qualities of student leaders, 
highlight their leadership strengths, and set future 
goals. We believe that building student leadership 
capacity enhances student voice. Strong student voice 
provides a platform for a more inclusive, harmonious 
and positive school environment. 

Students were asked to explore their own cultural heritage         
after hearing about the diverse cultural backgrounds 
from the variety of facilitators and guest speakers over 
the two days. The student leaders were then invited to 
support the activities that were arranged for Cultural 
Diversity Week. Activities included designing and painting 
the Hand of Harmony mural, making flags highlighting the 
diverse backgrounds that our students represent, and 
the   unveiling of the very special artwork that each class 
designed to depict their understanding of multiculturalism. 
Some students also presented a cultural dance and 
speeches about Multiculturalism in Bendigo, as part of a 
larger Cultural Diversity forum. 

Cultural Diversity week culminated in a very special 
assembly. Representatives from Bendigo Community 
Health and the City of Greater Bendigo were present at the 
assembly at which classes performed traditional Karen and 
Farsi dances.  Approximately 100 parents and grandparents 
were in attendance at the assembly, including many of our 
refugee-background families who were given a special 
invitation to be a part of our assembly program.

Kangaroo Flat Primary School would like to thank Loddon Campaspe Multicultural 
Services for their support and passion as they strengthen their community ties 
with our school.

Students and mentors  at the KFPS Cultural Diversity Week in March 2014
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Families of refugee background bring many talents and abilities 
with them to Australia. Sunshine Harvester Primary School in 
Melbourne’s western region, have found an innovative way to 
capitalise on the talents of their bi-lingual parents, and in turn, 
support the language development of their students. 

BI-LINGUAL BOOKS

Over the last few years, parents have worked with Chris Durbridge, 
the school’s EAL (English as an Additional Language) Coordinator 
to create bi-lingual children’s story books in a number of different 
languages. These books are available for students to read in a 
special bi-lingual book section of the school library. 

In addition to engaging and valuing parents in the school 
community, bi-lingual books can contribute significantly to both 
student wellbeing and literacy. The Victorian Early Years Learning 
and Development Framework acknowledges that; 

‘It is important to maintain the children’s first or home languages 
as this has a significant role in shaping identity, language 
development and increased cognitive development.’ 

The program has been running for about a year and is a work in 
progress. A variety of books which are popular amongst students 
are selected. Information about the program and how to get 
involved is then disseminated through the school newsletter 
and at parent information nights. Parents are approached to 
encourage them to participate and share their skills. Parents 
then take home an English-only children’s book and work on their 
translation at home, at their own pace. Some parents do not have 
computer access but the school has found a way to overcome 
this – parents are given a printed template with both the original 
English story, and space for them to handwrite their translation. 
This is then attached to the relevant page, and finally, each page 
is covered with contact to protect the translations. 

So far, books have been translated into seven languages - 
Mandarin, Vietnamese, Chin Haka, Burmese, Tagalog, Urdu, and 
Hindi. Books in Farsi (Persian) are also on the way! It is hoped that 
with continued support from the parents, Sunshine Harvester 
Primary will be able to expand its bi-lingual book collection, and 
continue to promote bilingualism as an asset, and parents as 
active partners in their children’s learning.

1. Everyone has the right to 
education. Education shall be 
free, at least in the elementary 
and fundamental stages. 
Elementary education shall 
be compulsory. Technical and 
professional education shall be 
made generally available and 
higher education shall be equally 
accessible to all on the basis of 
merit.

2. Education shall be directed 
to the full development of the 
human personality and to the 
strengthening of respect for 
human rights and fundamental 
freedoms. It shall promote 
understanding, tolerance and 
friendship among all nations, 
racial or religious groups, and 
shall further the activities of 
the United Nations for the 
maintenance of peace.

3. Parents have a prior right to 
choose the kind of education that 
shall be given to their children. 

ARTICLE 26
UNIVERSAL DECLARATION OF 
HUMAN RIGHTS
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It’s Just a Postcode is 
a project that counters 
the assumption that a 
student’s aspirations 
can be shaped or 
hindered by where they 
live. Under the project, 
Bev Hansen, principal 
of Dandenong West 
Primary School, and 
Marg Batt, principal 
of St Anthony’s 
Primary School, Noble 
Park plan to make a 

IT ’S JUST A POSTCODE

Adapted from the article: Fate not sealed, by CAMERON LUCADOU-WELLS. 
Published in the Star Community Dandenong Journal. Posted on 9th December 
2013.  For more details, visit: itsjustapostcode.com.au

difference not just to their schools, but to whole suburbs.

“Where you live doesn’t determine what your destiny is going to be,” Ms 
Hansen said. “Our families have high aspirations and we are determined 
to support those high aspirations. We want our school to be the centre 
of the community. People will see Dandenong West as a place to be 
involved, to meet and be social.” Ms Batt said the project was about 
putting out the good-news stories to the wider community, and hopefully 
bringing people into the area to invest.

Project leader and education consultant Adam Smith said a postcode 
was classified as the most powerful determinant of student success 
in such documents as the Gonski schools funding report. “We want to 
change that perception. The project works on the idea of building ’social 
capital’’ he said. The two principals came back from a UK study tour 
with ideas on how to give their students and the wider community more 
opportunities.

At Dandenong West Primary School, there are plans for a community 
men’s shed to teach men to use power tools, paint and learn other home-
handy skills, and the school has forged a partnership with Dandenong 
Hospital.

Students filmed a documentary to demystify the services at the hospital’s 
childrens ward, as well as conducting fund-raising activities. The school 
has also partnered with RACV to provide driving lessons for parents, and is 
involved in a women-in-leadership program with Rowville Neighbourhood 
House. They have partnerships with Medicare Local, United Way, Adult 
Migrant English Service (AMES), Rotary and playgroups.
“If we support the parents we know we’re also supporting our students. 
It also helps them to operate in the communities they’re in. Parents 
comment on how much they enjoy coming here. In the past we were 
lucky to get two or three parents  to come to a meeting. Now 40 come 
in and have a say on what they’d like to see at the school.” said Ms 
Hansen.
She said outsiders had a negative perception of Dandenong, but she has 
found quite the contrary. “It’s full of wonderful people with a multitude of 
skills and stories. I work here and I love it – it’s vibrant and it’s exciting. 
I think I’ve got the best job in the world”

At St Anthony’s there are hopes to send 120 year five and six students to 
Canberra to see democracy in action. The school runs a book club with 
Dandenong Library, an early-intervention program with Monash Health, 
and English language classes with AMES. Ms Hansen said the school 
had been offering cooking, computing and English language classes to 
its parents – many of whom are new arrivals.

The Scanlon Foundation has funded the two schools as sites for 
community hubs to help settle newly-arrived families. The schools 
are also hoping for further funds from businesses, governments and 
philanthropic groups to help continue the project. “We hope people will 
give not just financial support, but support in any way they can,” Ms 
Hansen said.

St Anthony’s Primary School, Noble Park students  participating in 
the It’s Just a Postcode project.

Foundation House provides professional learning for 
those who work in and with schools about:

 ○ The refugee experience
 ○ The impact of trauma on learning and wellbeing
 ○ The role of teachers and schools in supporting recovery 

from trauma
 ○ Classroom strategies to support recovery from trauma
 ○ Supporting the individual refugee background students 

in the classroom
 ○ Developing a whole school approach to supporting 

refugee background students
 ○ Managing disclosure of traumatic material

The Foundation House Schools Support Program 
offers:

 ○ Participation in the Foundation House Refugee 
Education Support Program (RESP) 

 ○ Access to resources for schools
 ○ Support for teachers or groups of teachers to plan, review 

and complement existing practices and approaches to 
supporting students of refugee backgrounds

 ○ Partnerships with schools on school-led initiatives
 ○ Collaboration with school leaders and teachers on 

areas identified as priorities
 ○ Tools, strategies and support to schools as part of 

the Victorian Foundation for Survivors of Tortures’ 
specialist service for refugees

 ○ Flexible approaches to professional learning, including 
presentations, workshops, facilitated professional 
learning activities, guest speakers, small group work 
and secondary consultation

 ○ Foundation House newsletter for schools

THE FOUNDATION HOUSE 
SCHOOLS SUPPORT 
PROGRAM 

School’s In for             Healthwize    Talk’s In
Refugees

Klassroom             Taking Action      The Rainbow 
Kaleidoscope         Program
http://www.foundationhouse.org.au/service_innovation_program/working_with_
schools/resources.htm

The schools support  program assists 
schools in  their  work with refugee  students 
in  V ictor ia.  The program works in par tnership 
with the Department of  Educat ion & Ear ly 
Chi ldhood Development (DEECD) and the 
Cathol ic  Educat ion Of f ice.

http://www.itsjustapostcode.com.au
http://www.foundationhouse.org.au/service_innovation_program/working_with_schools/resources.htm
http://www.foundationhouse.org.au/service_innovation_program/working_with_schools/resources.htm
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LITTLE THINGS, BIG DIFFERENCES
“My teacher smiles at me!” 
This quote is from a child who is an asylum-seeker, living 
in community detention and attending primary school in 
Melbourne. This child can’t understand the work in the 
classroom or what the other children say, but happily tells 
her case worker about her teacher who “smiles at her”.

In 2014 there around 30,000 people across Australia who are 
in the process of having their claim for asylum determined. 
Increasingly, people are living in the community in community 
detention or on bridging visas during this process and all 
children and young people under the age of 18 are eligible to 
attend government schools. 

Subsequently many schools have students attending their 
school who are asylum-seekers, or who have previously been 
asylum-seekers. There are small things teachers can do that 
make a big difference (eg adopt a caring and supportive 
manner). Larger structural changes can be made by schools 
(for example, ensure enrolment processes are reviewed to 
include the education and wellbeing of students of asylum-
seeker background).

Schools can also support parents and carers by being aware 
of the asylum-seeking experience, and the impact of living with 
protracted uncertainty. 

Capacity for parents to provide for their children, and in some 
cases the capacity to protect children, has been challenged as 
part of the asylum seeking experience. There are likely to have 
been times where parents haven’t been able to provide food, or 
access to health care or education, for their children. Parents 
may continue to be separated from other children and family 
members. Parents are likely to have a heightened sense of guilt 
or shame about times when they have not been able to provide 
for, or advocate for, their children. 

Schools should be aware that the home environment for 
students who are asylum-seekers may be stressful. Families 
will be anxious about their claims to be granted refugee status, 
and unable to plan for the future. Families are likely to be 
experiencing significant financial hardship. In addition there 
are students with asylum-seeker backgrounds who are here 
without parents or relatives.

For some students, their mental health may decline over time. 
This may be a new experience for schools, and may mean 
schools need to develop their processes in this area. In other 
circumstances a student’s mental health is likely to improve 
with appropriate support, school based interventions and 
referral for specialist support. However, in cases of protracted 
uncertainty, compounded by ongoing separation from family, 
the mental health of the student may not improve, and may in 
fact decline.

There is enormous opportunity for schools to uphold the rights 
of students and parents/carers of asylum-seeker backgrounds, 
who are some of the most vulnerable members of the school 
community. 

All children and young people (under 18 years) have the right 
to attend school. Children and young people of school age who 
are asylum-seekers are eligible to attend English Language 
Schools and government primary and secondary schools. 

When parents / carers of students come to enrol their children 
(without a case worker or advocate), it is very important that 
schools convey a clear message that children and young people 
are welcome to enrol at school. If a student isn’t able to enrol 
at your school, families should be directed to where they can 
enrol  their children (eg English Language School, or closest 
government primary or high school) to ensure that children get 
access to education. 

It is considered good practice to use professional interpreters 
when enrolling students of refugee and asylum-seeker 
backgrounds. Interpreters are free and can be accessed via the 
Victorian Interpreting & Translating Service (VITS).

Collecting information at enrolment about languages spoken 
at home, country of origin, and countries of transit and visa 
number, will assist the school in providing for the educational 
and wellbeing needs of students. Schools need to be sensitive 
to the fact that people will have provided a lot of information to 
a lot of different people, during the asylum-seeker and refugee 
experience. In some cases it may be better to collect more 
detailed information over time, as the relationship between the 
teacher, school and family develops.

Even with the best of intentions and when following good practice 
(i.e. using professional interpreters) – trust can’t be translated. 
The following example from a primary school demonstrates 
that whilst it is important to work with interpreters, it is also 
important to be mindful of the refugee and asylum seeking 
context when working with students and families.

“One of our students of refugee background hadn’t returned 
any of the information about the class camp. So we booked an 
interpreter and invited the child’s mother in to talk about the 
camp. We explained that the camp would be supervised; the 
cost wasn’t a problem, and the importance of her child going 
with the class. We explained that she could come too, or we 
could take her to visit. We used an interpreter, but I became 
concerned when the body language and expressions of the 
mother didn’t match what I thought we were saying. Then she 
spoke. She believed that we were talking about putting her 
family in some sort of detention camp. She had never been 
camping and didn’t know what it was. Our understanding of ‘a 
camp’ and her understanding of ‘a camp’ were very different.”

This example demonstrates a different understanding by 
the parent of authority, and of the possibilities of what might 
happen to her child while she is attending school. Schools can 
play a very important role in assisting students and families to 
feel safe whilst they are at school when they are aware of these 
experiences, are able to be flexible, and develop responses at a 
system level where appropriate. 

Many children and young people of asylum-seeker backgrounds 
may be attending school for the first time, or may be attending 
school after a period of disruption. Just ‘being’ a student at 
school, and having the opportunity to participate in school life, 
being included in classroom activities, being able to access 
the curriculum, having a routine, developing friendships and 
connections, are incredibly important. The importance of the 
teacher’s (and other school staff) role in supporting recovery 
principles and being an advocate in a school context, cannot be 
overestimated.

...continued  over
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School Policies and practices
 ○ Enrolment processes need to be an opportunity for 

welcome (this may be the first time the student has 
ever attended school, or they may not have attended 
school for a long time).

 ○ Information collected at enrolment should be gathered 
cumulatively, as trust and rapport are developed (the 
student or family may be fearful about answering lots 
of questions from authority figures, and may be unsure 
about the implications of doing so).

 ○ Information collected as part of the enrolment process 
should be used to plan for the education and wellbeing 
needs of students (avoid asking unnecessary questions 
based on your own curiosity).

 ○ Professional Interpreters must be used.
 ○ Processes need to be established to manage the 

school’s relationship with other government agencies, 
such as the Australian Government Department of 
Immigration and Border Protection (DIBP) and with 
other schools when families move at short notice.

 ○ Establish professional supervision and debriefing 
for welfare and other staff who will be dealing with 
traumatic material (eg; self harm).

 ○ Increased support needs for all staff may need to be 
considered.

 ○ Students, parents & carers may approach the school in 
relation to their visa applications, or bring letters they 
receive regarding this process. Schools need to refer 
people to appropriate legal advice and services.

 ○ Ensure current practices in the school used to track 
highly vulnerable students are utilised or established.

School organisation, ethos and environment 
 ○ Increased support needs for highly vulnerable students 

and practices to respond to this (eg; breakfast 
programs, provision of uniforms, etc), particularly for 
students who are here with no family support.

 ○ Increased demands on well-being staff team that 
increase over time (as student’s mental health declines)

 ○ Increased demands on school structures such as sick 
bay.

 ○ Need for inclusive language (eg; not all students have 
a “Mum & Dad” or may not have any family here) and 
sensitivity around use of words such as “detention” 
and “camps”.

 ○ Need to provide structured ways for students to build 
connections with others (including teachers, other 
adults and other students).

 ○ Sensitivity is required in relation to events like family 
days, ‘Mothers/Fathers days’.

 ○ Being careful how we refer to particular students 
(eg. using “the asylum-seekers” as a label potentially 
excludes students from making connections with the 
broader school community).
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Partnerships with parents and carers  
 ○ Mental health deterioration  of parent/carers over time, 

and impact on ability to be fully available for children’s 
needs.

 ○ Support to families may need to increase with time as 
uncertainty and family separation continues. 

 ○ Impact of long term poverty on famliies.
 ○ Ability to trust authority figures may be impaired.
 ○ Need for the school to provide opportunities for 

vulnerable parents/carers (social, English classes, etc).

Partnerships with agencies   
 ○ Agencies will have increased demand for services and 

an  increase in highly vulnerable clients.
 ○ Referral to services and linking  families and services.
 ○ Stronger links with agencies to advocate for increased 

support/services to vulnerable families. 
 ○ Dealing with large numbers of case managers and 

legal requirements.
 ○ Managing the relationships between schools and 

government agencies.
 ○ Need to develop a multi-disciplinary team approach 

with strong connections to outside agencies supporting 
students and families.

Curriculum, Teaching and Learning 
 ○ Units of work may not be sensitive to students’ 

experiences.
 ○ Need for learning opportunities for adult family & 

community members.
 ○ Need for appropriate pathways and transition support 

for students turning 18.
 ○ Future planning compromised as students are living 

with uncertainty.
 ○ Students of asylum-seeker backgrounds may not be 

used to school routines and the structure of a school 
day. Schools will need to provide many opportunities for 
the teaching and learning of school routines and school 
norms.

 ○ Resources to support learning at home will be limited 
(internet, ipads, someone to help with homework, etc)

 ○ Sensitivity is required around school work that requires 
family involvement.

 ○ Other students may bring mainstream messages 
about asylum-seekers and information reported in 
the media into the classroom, which may be upsetting 
or inaccurate. Teachers need to share strategies for 
managing this sort of information and supporting 
vulnerable students when this happens.

LITTLE THINGS, BIG DIFFERENCES... IMPLICATIONS FOR SCHOOLS
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GUILDELINES FOR USE OF INTERPRETING AND TRANSLATION SERVICES
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The Victorian Interpreting and Translating Service (VITS) is the provider of interpreting services (including Auslan) for all 
government schools and Department funded services including early childhood services.  

The Guidelines for use of interpreting and translation services are applicable to:
• Victorian government schools
• Early childhood services delivered or funded by DEECD • Support Services funded by DEECD  

The DEECD provides funding for Interpreting and Translation Services to support children and young people who are 
enrolled in government schools, or, accessing early childhood services or other support services delivered or funded 
by DEECD, and, whose parents are from a language background other than English and require communication to be 
undertaken in their first language.  

Early Childhood Services and Support Services funded by DEECD include: 
• Maternal and Child Health Services
• Kindergarten Programs
• Early Childhood Intervention Services
• Specialist Children’s Services
• Parenting Services
• School Focussed Youth Services
• Primary School Nursing
• Secondary School Nursing
• DEECD funded Occasional Child Care   

Interpreters can be booked through the VITS online booking facility or by calling 9280 1955. Booking online is the 
preferred option. Bookings should be made as early as possible. To book an interpreter through the online booking 
facility see: https://client.vits.com.au/login.aspx?ReturnUrl=/Victorian Interpreting and Translating Service

Booking an interpreter
For most interpreting services, schools, early childhood services and support services will not require prior permission 
from DEECD for booking interpreters. However, Unusual situations constitute any requests not included in the categories 
listed above, and will therefore require permission from DEECD before a booking can be made. 

Booking online
VITS provides a comprehensive online booking facility. This is the most efficient and cost effective method for booking 
an interpreter. Bookings for on-site interpreters can be made via the online booking facility at http://client.vits.com.au 
Each user is required to quote their pin number and enter a password (provided by VITS). 

VITS will provide assistance to users who have difficulty using the online booking facility. Assistance can be accessed by 
telephoning the Helpdesk on (03) 9280 1988 and will be available until 1 March 2014 only.

Use of the online booking facility enables better planning and centralised management of interpreter bookings. The 
online booking facility should be used to:
• Make bookings
• Confirm current bookings (refer to Confirmation below) • Avoid double booking.

Booking by telephone
To book by telephone (24 hours, 7 days a week) contact VITS on 03 9280 1955.

Booking by email
Email VITS at interpreting.bookings@vits.com.au

Emergency bookings
The emergency number is available for any issues that may occur at the booking commencement time and for a 
genuine interpreting emergency. VITS can be contacted (24 hours, 7 days a week) on (03) 9280 1900. 
 
For more detailed information on guidelines for using Interpreters, and Online versions of the services listed below, 
click here: http://www.education.vic.gov.au/childhood/providers/comms/Pages/interpreterservice.aspx#link32

• The VITS’ welcome kit • VITS Services Directory • How to work with an onsite interpreter  • How to work with a 
telephone interpreter • Instructions for using VITS’ telephone interpreter service • Language identifier  • How to work 
with AUSLAN and deaf interpreters

https://client.vits.com.au/login.aspx?ReturnUrl=
http://client.vits.com.au
mailto:interpreting.bookings@vits.com.au
http://www.education.vic.gov.au/childhood/providers/comms/Pages/interpreterservice.aspx
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DANDENONG
Term 2

Thursday 8th May 2014
9:00am – 4:30pm
Foundation House

155 Foster St, Dandenong

FOUNDATION HOUSE SCHOOLS TEAM

Sharrin Murphy: 
School Support Worker, East
03 9389 8980
murphys@foundationhouse.org.au

Anne Cary: 
School Support Worker, South
03 8788 3358
carya@foundationhouse.org.au

Ged Lannan: 
School Support Worker, Rural & Regional
0409 417 150
lannang@foundationhouse.org.au

Samantha McGuffie: 
Schools Support Coordinator
03 9389 8926
mcguffies@foundationhouse.org.au

Briele Hansen: 
School’s In for Refugees Project Worker
03 9389 8938
hansenb@foundationhouse.org.au

Simone Cassidy:
School Support Worker, West
03 9389 8915
cassidys@foundationhouse.org.au

Maureen O’Keefe: 
School Support Worker, North
03 9389 8937
okeefem@foundationhouse.org.au

Chris Pierson: 
Manager, Service Innovation Program
03 9389 8963
piersonc@foundationhouse.org.au

School’s In for Refugees
This is a comprehensive introductory course recommended by Foundation House for those 
working with refugee-background students.  It is appropriate for those working in schools 
and other educational settings, at primary, secondary and post-compulsory levels. The one 
day course covers:
• the refugee experience for young people, including their prior education experiences
• the impact of trauma on young people’s learning and wellbeing
• identifying strategies that teachers and other staff can use in the classroom that  support 
    the recovery process
• exploring a whole school approach, and key areas where schools can increase support 
    for refugee background students
Participants will receive a copy of School’s In for Refugees: A whole school approach to 
supporting students of refugee background (VFST 2011).
 
Cost: This training is free. However, registeration is essential: 
http://www.trybooking.com/71272

9

ONE DAY COURSE 
REGISTRATION

ESSENTIAL
http://www.trybooking.com/71272

Katherine Cooney:
Service Literacy Coordinator
03 9389 8995
cooneyk@foundationhouse.org.au

FOUNDATION HOUSE 
PROFESSIONAL LEARNING 
TERM 2,  2014

Socially Inclusive Classrooms for Young PeopleSocially Inclusive Classrooms for Young People 
All children and young people have the right to access education. This workshop explores ways 
in which an understanding of human rights and social inclusion can contribute to the wellbeing, 
education and pathways of young people who have an asylum seeking and refugee background. 
Participants will examine a social inclusion framework and strategies to support students within 
and beyond the classroom.

Prerequisites: ‘School’s In for Refugees’, or ‘The Refugee Experience’ 
Cost: This training is free. However, participants must register here: 
http://www.trybooking.com/71292

3 HR SESSION 
REGISTRATION

ESSENTIAL
http://www.trybooking.com/71292

BRUNSWICK
Term 2

Monday 2nd June 2014
4:00pm - 7pm

Foundation House
4 Gardiner St, Brunswick

mailto:murphys@foundationhouse.org.au
mailto:careya@foundationhouse.org.au
mailto:lannang@foundationhouse.org.au
mailto:mcguffies@foundationhouse.org.au
mailto:merrickf@foundationhouse.org.au
mailto:smithc@foundationhouse.org.au
mailto:okeefem@foundationhouse.org.au
mailto:okeefem@foundationhouse.org.au
http://www.trybooking.com/71272
http://www.trybooking.com/71272
mailto:mcguffies@foundationhouse.org.au
http://www.trybooking.com/71292
http://www.trybooking.com/71292
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Lots of schools have developed innovative and creative ways to inform and engage with 
parents and carers.  How are schools working with families of refugee background? And 
what does ‘family engagement’ mean to parents and carers of refugee background, and to 
classroom teachers?

This workshop will look at how schools can build on their existing practices and provide 
bridges into the language and unwritten ‘rules’ of participating in school life in Australia. 
This workshop also provides an opportunity to consider the role of social inclusion as part of 
school life and the role that teachers and schools can play in contributing to this.

Prerequisites: ‘School’s In for Refugees’, or ‘The Refugee Experience’ 
Cost: This training is free. However, participants must register here: 
http://www.trybooking.com/71313

2 DAY SESSION 
REGISTRATION 

ESSENTIAL
http://www.trybooking.com/71301

Foundation House Resources...
are available free on the Foundation House website: http://www.foundationhouse.org.au/resources/publications_and_resources.htm

Copyright: 
The Foundation House web site is operated by The Victorian Foundation for Survivors of Torture Inc (ABN 52 783 974 656) under the domain name 
www.foundationhouse.org.au

Aside from fair dealing as stated under the copyright law in Australia or of your country and as necessary for the functioning of the website and its 
program, no part of the website may be reproduced or transmitted in any shape or form or by any means without the prior written and documented 
permission of Foundation House. This prohibition does not extend to materials on the site which are expressed to be freely available for re-use or 
replication, subject to the conditions we specify.

Artwork, poetry, photographs and any other written material submitted by persons, including minors, remains the sole property of the contributing 
artist/writer/photographer and Foundation House. Material cannot be reproduced in any shape or form without the prior consent of the contributing 
artist/writer/photographer and Foundation House.

Foundation House takes no responsibility for the views or opinions expressed by individuals, groups and links appearing on our website.

Register early to secure your place
For enquiries phone Kerry Munnery (03) 9389 8965 or email pdregistrations@foundationhouse.org.au

Foundation House 4 Gardiner Street Brunswick VIC 3056 T: 03 9388 0022 E: info@foundationhouse.org.au W: www.foundationhouse.org.au10

Schools and Families Working Together

3 HR SESSION 
REGISTRATION

ESSENTIAL
http://www.trybooking.com/71313

BRUNSWICK
Term 2

Wednesday 23rd June 2014
4:00pm - 7pm

Foundation House
4 Gardiner St, Brunswick

Course for Incidental Counsellors: working with people from refugee backgrounds

Asylum Seekers in Education Settings

This two day workshop provides an approach to working in a range of settings with people from 
a refugee and asylum seeker background. Participants will gain incidental counselling and other 
skills for handling difficult and distressing situations. The workshop involves presentations, prac-
tical exercises, roleplays and discussions in large and small groups.

The content includes: Further examination of the impact of past and current trauma / Incidental 
counselling skills for a range of potential situations / The emotional responses of workers and 
implications for practic / Building good working relationships with traumatised clients / Cross-
cultural considerations

Suitable for: If you are working with young people of refugee background in positions where 
counselling is an incidental part of the role e.g in settlement, youth work, housing, employment, 
welfare, health and community services. 
Prerequisites: As above
Cost: $330  Lunch included. Please register here: http://www.trybooking.com/71301

BRUNSWICK
Term 2

1st & 8th May 2014
9:30am – 4:30pm
Foundation House

4 Gardiner St, Brunswick

This interactive workshop explores ways in which schools and other education settings can better 
support students and families who have arrived in the community seeking asylum in Australia.  
Building on the knowledge gained in the workshop School’s In for Refugee background Students 
participants will consider the range of experiences which asylum seekers may have had and the 
psychosocial impact of torture and trauma.  

Emphasis will be placed on the skills and knowledge needed to work with this highly vulnerable 
group, which will include the effects of prolonged detention, uncertainty and family separation 
on young people seeking asylum.  Establishing relationships, catering for educational needs and 
modifying policies and procedures whilst maintaining worker resilience will also be discussed.

Prerequisites: ‘School’s In for Refugees’, or ‘The Refugee Experience’ 
Cost: This training is free. However, participants must register here: 
http://www.trybooking.com/71284 

DANDENONG
Term 2

Monday 19th May 2014
4:00 – 7:00pm

Foundation House
155 Foster St, Dandenong

3 HR SESSION 
REGISTRATION

ESSENTIAL
http://www.trybooking.com/71284 

http://www.trybooking.com/71313
http://www.trybooking.com/71301
http://www.foundationhouse.org.au/resources/publications_and_resources.htm
http://www.foundationhouse.org.au
http://www.education.vic.gov.au/
mailto:pdregistrations@foundationhouse.org.au
mailto:info@foundationhouse.org.au
http://www.foundationhouse.org.au
http://www.trybooking.com/71313
http://www.trybooking.com/71301
http://www.trybooking.com/71284
http://www.trybooking.com/71284

